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Vision

Rooted in the life, vision, and teachings of Jesus Christ and inspired by Mother
Veronica, the foundress of the Apostolic Carmel, Patna Women's College strives to
become a center of academic excellence in higher education, social responsibility, and
empowerment of women.

Mission Statement

Patna Women's College, the first college for women in Bihar, is committed to the
holistic development of women so as to make an effective contribution to the creation
of a better society.

To this end, we strive

r To become a center of excellence in higher education for women in an atmosphere of
autonomy.

r To excel in teaching-learning, research, and consultancy.

r To provide education that promotes capacity building and holistic development of a
person.

r To offer subjects for competency building and motivate/animate a workforce imbued

with human values.

r To promote patriotism, communal harmony and cultural integration to maintain a free

and peaceful atmosphere on the campus.

r To train the students in creative arts, social service, critical thinking, and leadership in

order to make an effective contribution to the creation of a new and value based society.

r To create women leaders and to make them agents of social change.

r To develop skill oriented and value based courses, for the all-round development of
individuals.

r To promote academic exchange and academia-industry interface.

r To form young women who are 'always wise' and who will dare to 'go ahead and

conquer knowledge' through, competence, commitment, delicate conscience, and

compassion.



Programme Outcom

At the completion of the B.Ed. programme, the prospective teachers will attain the ability to:

Pol: Professional knowledge: Use knowledge of philosophical, sociological, political and
economic foundations of education; physical, social, intellectual, emotional and
psychological development of learners; and how these may affect learning for adopting
effective teaching-learning practices

PoZ: Interdisciplinary knowledge sharing: Apply the principles, procedures and research

methods of different disciplines for solving problems related to teaching-learning
environment

Po3: Design/develop appropriate micro plans, lesson plans and unit plans: Design micro
plans, lesson plans and unit plans, of specific teaching subjects to organize the teaching-

learning process

Po4: Prepare appropriate teaching-learning materials: Prepare 2-dimensional, 3-dimensional

self-paced and e-teaching-learning materials and content to facilitate classroom teaching-

learning

Po5: Assessment and feedback: Design different assessment tools, and carry out qualitative and
quantitative assessment to evaluate student understanding of subjecVcontent; and provide

appropriate feedback

Programme specific outcomes (pSos) for B.Ed. programme

At the completion of the B.Ed. programme, in their professional life, the prospective teachers will be

able to:

PSO1: Modern tools/techniques usage: Use modern educational tools, technology, skills and

management principles to work as a member and leader in a group, to manage projects in

multi-disciplinary environments and to carry out continuous and comprehensive assessment



PSo2: Communication: Articulate thoughts and ideas effectively using oral and written
communication skills to present information and explanation in a well-structures and logical
manner; interact effectively with students and their parents to understand their social and
cultural contexts; and drive for achieving improved student learning outcomes.

PSo3: Significant contribution in assessment practices: Participate in assessment moderation
activities to support consistent and comparable assessment of student learning; identify
interventions and modify teaching practice; and prepare report on student achievement
making use of accurate and reliable records

PSo4: Individual and team work: Function effectively as individual as well as collaborativelv as

a member of a diverse group

PSO5: Classroom management: Manage classroom activities and challenging behaviour of
students by establishing and negotiating clear expectations with students: and address

discipline issues promptly, fairly and respectfully

PSO6: Ethics: Apply ethical principles and norms of the teaching practice in dayto-day dealings;

ensure students' well-being and safety within school and promote the safe, responsible and

ethical use of ICT in learning and teaching.



Scheme of Study
(Semester wise Distribution of the courses)

B.Ed. ltt Semester

IEngagementwiththeField:Taskanda4,Course5

B.Ed. 2"d Semester

* Engagement with the Field: Task and Assignme

Course No. Course Name Credit Theory Practicum* Total
Marks

Course I Childhood and Growing Up 4 70 30 100

Course 2 Contemporary India and Education 4 70 30 100

Course 4 Language Across the Curriculum 2 35 15 50

Course 5 Understanding Disciplines and Subjects 2 35 t5 50

Course EPC 1 Reading And Reflecting On Texts 2 35 15 50

School Exposure (l week) I 25

Total 15 375

Course No. Course Name Credit Theory Practicum* Total
Marks

Course 3 Leaming and Teaching 4 70 30 100

Course 7a Pedagogy ofa School Subject-Part- I 2 35 15 50

Course 9 Assessment for Leaming 4 70 30 r00

Course EPC 2 Drama And Art in Education 2 35 15 50

Course EPC 3 Critical Understanding of ICT 2 35 l5 50

School Exposure (1 week) I 25

Total 15 375



Course No. Course Name Credit Theory Practicum* Total
Marks

Course 7b Pedagogy ofa School Subject-part- II 2 35 15 50

School Intemship l0 250

Total t2 300

B.Ed. 3'd Semester

* Engagement with the Field: Task and AssignmEnts foi-o,rse 7b

B.Ed. 4th Semester

Course No. Course Name Credit Theory Practicum* Total
Marks

Course 6 Gender, School and Society 2 35 l5 50

Course 8 Knowledge and Curriculum 4 70 30 100

Course l0 Creating an Inclusive School 2 35 l5 50

Course 1l Optional Course*** 2 35 l5 50

Course EPC 4 Understanding the Self 2 35 15 50

Total t2 300
*EngagementwiththeField:Taskandassignrsesl0.Coursesll
**one credit is equal to l6 hours for theory and 32 hours for practicum.
*** Each student-teacher will take one optional paper from the following- Vocational/Work Education,
Health & Physical Education, Peace Education, Guidance & Counselling etc, Educational Technology;
and Educational Administration and Management, Environment Education



Scheme for Paper Setting in B.Ed. semester Examination

l ' Syllabus for each 4 credit Theory Paper shall be divided in to 5 units. Based on this, the
question paper pattern in the Semester Examination shall be as follow:

Time: 3 Hours
Total Marks: 70
Pass Marks: 32

Paper setting scheme
End Semes ter heo Paper):Maximum Marks Allotted: 7O

Section
No. of

Questions
Syllabus
Coverage

Nature of
Questions and

Answer

Questions to be
Attempted Total

A l0 Complete Objective type
( No Choice)

l0
(l mark each)

70
B l0 Complete

Choice based
Short answer

(75-10Owords)

5

(4 marks each)

C l0
Complete (two
questions from

each unit)

Choice based Long
answer

5

(8 marks each)

Continuous fnternal Assessment pattern (CIA)
eory and Practical): Maximum Marks Allotted :30

Mid Term Test
(Marks)

Tutorial s/Assignments

Qui/ Seminars (Marks)
Attendance

(Marks)
Total

Marks
Total l0 15 5 30

Attendatendance (5 marks) - Marks Calculatio
Attendance in Percentage Marks

96-100 5

92-95 4

88-91 J

84-87 2

80-83 I

Below 80 0

ob



2' Syllabus for each 2 credit Theory Paper shall be divided in to 3 units. Based on this, the
question paper pattern in the Semester Examination shall be as follow:

Time: 2ll2 Hours
Total Marks: 35
Pass Marks: 16

End Semes
Paper setting scheme

er (fheory Paper):Maximum Marks Allotted:35
Section No. of

Questions
Syllabus

Coverage
Nature of Questions

and Answer
Questions to be

Attempted Total

A 5 Complete Objective type
( No Choice)

5

(l mark each)

35

B 6 Complete
Choice based Short

answer
(60-9Owords)

J

(3 marks each)

C 6

Complete
(two

questions
from each

unit)

Choice based Long
answer

J
(7 marks each)

Continuous lnternal Assessment pattern (CIA)
I'heory and Practical): Maximum Marks Allotted: l5

Mid Term Test
(Marks)

Tutorials/Assignments Qui/
Se{ninars (Marks)

Attendance (Marks) Total
Marks

Total 5 7.5 2.5 15

Attendance (2.5 marks) - Marks Calculation
Attendance in Percentage Marks

96-100 2.5

92-95 2.0

88-91 1.5

84-87 1.0

80-83 0.5

Below 80 0

3. Questions should be set in English & Hindi both, if applicable.

h



B.Ed. l't Semester



CHILDHOOD AND GROWING UP

Course No.: I Theory: 70 Marks

Course Credit: 4 practicum: 30 Marks

COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:
Col: Describe the influence of social, cultural, economic and political context in shaping

human development (L2: Understand)
Co2: Predict the reasons for the change in the relationship pattern of adolescence with their

environment (L3: Apply)
CO3: Identify the various socializing agencies and their role on child development in their

diverse socio-economic contexts (L3: Apply)
CO4: Plan hands-on experiences to interact with children, and training in methods to

understand aspects of development of children (L6: create)

COURSE CONTENT

Unit 1. Understanding Childhood
o Understanding Childhood : physical, intellectual, social and emotional perspectives
o Dimensions of childhood : social, culturar, political and economic
o Key Factors during Childhood : family, neighborhood, community and school
. children and their childhood: the contextual realities of Bihar
o Generalobjectives of early childhood education as related to national goals.
o Notion ofjoyful Childhood : Major discourse and educational implications
o Dimensions of individual development : physical, cognitive, language, social, and moral,

their intemelationships and implications for teachers (with reference to piaget, Erickson
and Kohlberg)

Unit 2. Understanding Adolescence
o Adolescence : assumptions, stereotypes and need of a holistic understanding
o Major issues: growth and maturation, nature and nurture, continuity and discontinuity
o Learner as an adolescent : stages of development- developmental task with focus on

process of groMh and development across various stages from infancy to adolescence
o Factors affecting adolescence : social, cultural, political and economic
o Adolescence: activities, aspirations, conflicts and challenges of learner
o The contextual reality of adolescence in Bihar
o Dealing with adolescence ; discourse on the role of teacher, family, community and state



unit 3. understanding Sociarization and the context of the Learner
o Understanding Socialization
o Socialization at home context: family as a social institution; parenting styles and their

impact; transmission of parentar expectations and varues
o Socialization and the context of community: neighborhood, extended family, religious

group and their socialization functions
o Socialization and the context of school : impact of entry to school, school as a social

institution and its notions in Bihar, value formation in the context of schoolingo Schooling as a process of identity formation: ascribed, acquired and evolving

Unit 4. Understanding Differences in Learners
t Difference in learners based on socio-cultural contexts : impact of home languages of

learners'and language of instruction, impact of differential 'cultural capital, of learnerso Differences between individual leamers: multiple intelligence, learning style, self-
concept, self-esteem, attitude, aptitude, skills and competencies, interest, values, locus of
control and personality

o Concept of differentially abled learners and challenges associated with the education of
slow learners, dyslexic learners and gifted learners

o Methods of assessing individual differences: tests, observation, rating scales, self-reportso Catering to individual differences: grouping, individualizinginstruction, guidance and
counseling, bridge courses, enrichment activities and clubs

Unit 5. Learner's Identity Development
o Understanding 'Identity Formation' with reference to Marcia and Erikson; emergence of

multiple identities in the formation of a person placed in various social and institutional
contexts; managing,conflicting, identities

o Determinants of identity formation in individual and groups; social categories such as
caste, class, gender, religion, language and age

o School as a site of identity formation in teacher and students; school, culture and ethos,
teaching-learning practices and teacher discourse in the classroom, evaluation practices;
value system and hidden curriculum, in schools

' The influence of peer group , media, technology and globalization on identity formation



PRACTICUM
o Critical analysis of classroom instruction in the light of the developed Understandingso Case study of a learner with behavior problem/talented child/a LD child/a slow learner/a

disadvantaged child
o Observing children in their natural setting
o Study of intelligence of at least 5 school children and relating it with achievement and

other background factors

' Any other activity based on the units of the paper in form of wriffen assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
1. Adler, Alfred. (1935) The education of children. London: Allen & unwin.
2. Benjafield, J.G. (1992). cognition, prentice Hall, Englewood cliffs.
3. Brown, J.S., Collins A and Dugrid, P (1989). Situated Cognition and the Culture of

Learning, Educational Researche r; 32-42
4' Denise Pope (2001), Doing School: How we are creating a Generation of Stressed Out,

Materialistic, and Miseducated Students. New Haven: yale University press.
5. Faw, T., & Belkin, G. (1989). child psychology. New york, Ny: McGraw-Hill

Publishing Company.

6' Gagnd, R. M. (1985) The Conditions of Learning and Theory of Instruction (4th edition).
New York: Holt, Rinehart and Winston

7. Gardner, Howard (1989). Frames of Mind. The Theory of Multiple Intelligences, Basic
Books, New York.

8. Hurlock, Elizabeth B. (2001) Child Development, McGraw Hill Education (lndia)
Private Limited; 6 edition (21 June 2001)

9. Jeanne, Ellis Ormrod. Educational Psychology: Developing Learners. Fourth Edition
10. Jeffrey Arnett (2007), Adolescence and Emerging Adulthood: A Cultural Approach.

(3rd. ed.). Upper Saddle River, N.J.: pearson.

1 1. Kohlberg, L. (1987). Child psychology and childhood education: A cognitive
developmental view. New york: Longman.

12.Luria, A. (1976). Cognitive Development: Its Cultural and Social Foundations.
Cambridge, MA: Harvard University press.

13. Maccoby, E. (1980). Social development: Psychological growth and the parent-child
relationship. New York: Harcourt Brace Jovanovich

14. Meadows, S. (1986). Understanding Child Development: Psychological perspectives in
an interdisciplinary field of inquiry. London, Great Britain: Century Hutchinson
Publishing Group.

15. Lindgren, H'C. (1980). EducationalPsychology in the Classroom Oxford University
Press, New York.
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l6' Patricia A' Alexander, Philip H. winne (2006)Handbook of Educational psychology
l7' SarangapaniM. Padma(2003.), Constructing School Knowledge :An Ethnography of

learning in an Indian Village, Sage publication
l8' Slater, A' & Lewis, M' (2007). lntroduction to infant development. London: Oxfbrd

University Press.

19. Sturt Mary, oakden, E.c. (1999) Modern psychology and Education, Routledge.
20' Vygotsky, L.S. Mind in Society, Harvard University Press: Cambridge ,lgTg.Chapter 6.
21' Woolfolk, A.E. (2009) Educational Psychology (1lth Edition) (My Education Lab

Series) Prentice Hall
22. Jha, M.M. (2000) School without Walls: Inclusive Education for All. Oxford :

Heinemann Education
23. Jha, M.M. (2003) Samaveshi Shiksha, prakashan Sansthan



CONTEMPORARY INDIA AND EDUCATION

Course No.: 2 Theory: 70 Marks

Course Credit: 4 practicum: 30 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:
COI: Review the philosophical vision of education of different educational thinkers in context

to present Indian educational system (L4: Analyze)
CO2: Examine the implications of different schools of philosophy on education

(L4: Analyse)
Co3: Examine the issues, concerns and strategies related to universalisation of school

education (L4: Analyse)
CO4: Critically evaluate the sources of norms adopted by Indian education and underline the

role of teachers as suggested by the Education Commissio n 1964-66 for addressing the
challenges and functioning of Indian democracy (L5: Evaluate)

COURSE CONTENT

unit 1. UNDERSTANDING oF THE coNCEpr & AIMS oF EDUCATION
o ConcePt: Meaning and definitions of education, Processes of education- Schooling,

Instruction, Training and Indoctrination. Modes of education- Formal, Informal and
Non-Formal

o Aims: Meaning and functions of Aims, Classification of Aims of Education,
Determinants of Aims of Education, Aims of education in relation to an individual,
Aims of education in relation to a society / Nation, Philosophical contradictions
between individualistic and socialistic aims and their synthesis

Unit 2. NORMATIVE VISION OF INDIAN EDUCATION
o Normative orientation of Indian education: Contribution of religions and traditions
o Constitutional provisions on education that reflect National ideals: Democracy, equality,

liberty, secularism, social justice and federalism
o Aims and purposes of education drawn from the normative vision, Role of teachers in

development of Indian Democracy
o Challenges in education in terms of political process, economic development and socio-

cultural changes
o Education forNational development: vision ofNEp-196g, NEp-2020



UNit 3. - PHILOSOPHICAL VISION OF EDUCATION AND THE PHILOSOPHICAL
SYSTEMS

o Philosophy and Education: Meaning and definitions of philosophy, Branches of
philosophy and their relationship with educational problems and issues.

o Philosophical systems: Schools of philosophy- Idealism, Naturalism, pragmatism,
Marxism, and Humanism with special reference to their concepts of realiiy, knowledge
and values, and their educational implications for aims, curriculum, methods of teaching
and discipline.

UNit 4. PHILOSOPHICAL VISION OF EDUCATION: EDUCATIoNAL THINKERS
An overview of salient features of the 'philosophy and practice' of education advocated
by the following thinkers:

o lndian Thinkers: R.N. Tagore, M.K. Gandhi, Swami Vivekananda, Aurobindo Ghose.
Jiddu Krishnamurthi and Gijju Bhai Badheka

o western Thinkers: plato, Rousseau, Dewey, Froebel and Maria Montessori

Unit 5. CONTEMPORARY INDIAN SCHOOLING: CoNCERNS AND ISSUES
o Universalization of school education and issues of universal access, enrollment,

retention, quality and equity
The above to be discussed with specific reference to physical, economic, social and
cultural access, particularly to girl child and weaker sections as well as differentlv- abled
children

. Equality of educational opportunity
(i) Meaning of equality and constitutional provisions
(ii)Prevailing nature and forms of inequality, including dominant and minor groups and

related issues

(iii)lnequality in schooling: Public-private schools, rural-urban schools, single teacher
schools and many other forms of inequalities in school systems and the processes
leading to disparities

o Right to Education Act and its provisions
o Idea of common School System, Homeschooling, Alternative schooling

PRACTICUM
o Readings on educational thinkers and presentation on the contribution of one of the

thinkers (group work followed by discussion)
o Project on the original work/s of a thinker
o Seminar presentation on philosophical issues and report.
o A brief study of some philosophical development of learners
o Presentation on the reports and policies on USE

7



' Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
1. Aggarwal, J.C., Psychological, Philosophical, Sociological Foundations of Education,

Sipra Publication, Delhi, 2009
2. Anand, C.L. et.al. (1993). Teacher and Education in Emerging Indian Society, NCERT,

New Delhi.
3. Chandra, S.S. & Sharma, R.K., Principles of Education, Atlantic publishers &

Distributors, New Delhi, 1996
4. Delors, Jacques (1996) Learning the Treasure Within, Report to LINESCO of the

International Commission on Education for Twenty-first Century, UNESCO.
5. Dewey J. (1952) Experience in Education collier Macmillan.
6. Dewey J (1966) Democracy in Education, New york, Macmillan.
7. Gandhi M K (1956) Basic Education, Ahmedabad, Navajivan.
8. Govt. of India (1952) Report of the Secondary Education Commission, New Delhi
9. Govt. of India, MHRD (1986, Revised |gg2)National Policy of Education, New Delhi.
10. Govt. of India, MHRD (1992) Programme of Action (Draft) New Delhi, Aravali printers

and Publishers.

I l. Joe, Park. Selected Readings in the Philosophy of Education, Macmillan, New york,
1963.

12. Kneller, Georg F. Foundation of Education, Join willey & Sons Inc., USA., 1977.
13. Krishnamurthi J., Education and the Significance of life, KFI Publications.
14. Kumar Krishna (2004) What is Worth teaching/ 3rd Edition Orient Longman
15. Mani R S (1964) Educational Ideas and Ideals of Gandhi and Tagore, New Book Society

New Delhi.
16. Ministry of Education. Education Commission 

-Kothari Commission. 1964-1966.
Education and National Development. Ministry of Education, Government of India 1966.

17. Ministry of Law and Justice (2009) Right to Education. Govt. of India
18. Mohanty, J., (1986). School Education in Emerging Society, Sterling Publishers
19. NCERT (1993). Teacher and Education in Emerging Indian Society, New Delhi
20. NCERT (1986). School Education in India - Present Status and Future Needs, New Delhi.
21. Nunn, T.P. Education: Its Data and First Principles, Longmans Green & Co., New york,

1920.

22.Pandey, Ram Shakal. An Introduction to Major Philosophies of Education, Vinod pustak
Mandir, Agra,1993

23.Pathak, Avijit (2002) Social Implications of Schooling, Delhi Rainbow Publishers.
24'Price, Kingsley Education and Philosophical Thought, Allyn and Bacon Inc., Boston,

1962.
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25' Ross' James S' Ground work of Educational Theory, oxford University press, calcutta,1981.

26' Rusk, R.R., The Doctrines of Great Educators, Macmiilan & co. Ltd., Londo n, 195427. salamatullah (r 979). Education in Social context, NCERT, New Derhi.
28' Saraswathi T s (1999) culture, Socialization and Human Development, Sage publication.
29' Taneja, v'R' Socio-Philosophical Approach ro Education, Atlantic publishers &Distributors, New Delhi, 2005
30' Aikara' Jacob (2004) Education Sociological Perspective, Rawat publications, New Delhi31' Jostein Jakolsen, Kenneth Bo Nielsen, AIf Gunvald Nilsen & Anand vaidya (201g),

Mapping the world's Largest Democracy (1947-2017), Form from Development Studies



LANGUAGE ACROSS THE CURRICULUM

Course No.: 4

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:
Col: Establish the relationship between language and cognition, language and meaning and

language and learnin g (L2: Understand)
Co2: Explore language in subject-specific contexts by relating it to the overall objectives of the

curriculum (L3: Apply)
CO3: Use home language and school language at appropriate levels of learning as per the Three

Language Formula (L3: Apply)
CO4: Analyse the Constitutional Provisions and recommendations of Commissions & policies of

Language Education across the curricular practices (L4: Analyse)

COURSE CONTENT

Unit 1: Learner and their Language
o Meaning of language;various forms, systems and properties
o Language capital of leamers before school entry
o How children learn language with special reference to Skinner, Chomsky, piaget and

Vygotsky.
o Difference between acquiring language and learning language
o Social and cultural context oflanguage; language and gender; language and identity;

language and power; language and class (society)

Unit 2. Language in School Curriculum:
o Home language and School language; Medium of understanding (child's own language)
t Language across the curriculum; Role and importance of language in the curriculum
o Language and construction of knowledge; Understanding the objectives of leaming

Languages - imagination, creativity, sensitivity, skill development
o Difference between language as a school- subject and language as a means of learning

and communication
o Critical review of Medium of Instruction , Three Language Formula; Different school

subjects as registers

' Multilingual classrooms; Multicultural awareness and language teaching, Multilingual
perspective in India and Bihar.
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Unit 3. Constitutional provisions and policies of Language Education:
o Position of l,anguages in India; Article 343-351, 3504; Eighth schedule to the

constitution of India
o Recommendation of Kothari commissio n (1964-66); NpE- l gg6 and poA -lgg2o National curriculum Framework-2005 (ranguage education).
o Provisions related to Language in National Education policy_2020

PRACTICUM
o Prepare a report on the status of languages given in the Constitution of India and

language policies given in Kothari commission, NpE 19g6, and poA- 1992.o Visit five schools in the neighbourhood and prepare a report on the three language
formula being implemented in the schools.

' Take a few passages from Science, Social science and Math's textbooks of classes vl to
VII and analyze: (i) How the different registers of language have been introduced?
(ii) Does the language clearly convey the meaning of the topic being discussed? (iii) Is
the language learner-friendly? (iv) Is the language too technical? (v) Does it help in
language learning? Now write an analysis based on the above issues

o CamY out a activity based on the units of the paper in form of written assignment,
projects, performance or field work with a detailed report

SUGGESTED READING
1. Akamajian,A, Demers, RA, Farmer, AK and Hamish, RH (2001), An Introduction to

Language and Communication, Cambridge: Mass: MIT press.

2' Becker, J.(1988) 'The success of parents' indirect techniques for teaching their pre-
schoolers pragmatic skills', First Language, g:173_lg2
Block, c.c.(1997). Teaching the Language Arts, 2ndEd. Allyn and Bacon
Bohannon, J. and Bonvillian, J. (2000) 'Theoretical Approaches to Language Acquisition,
in J. Berko Gleason (ed.), The Development of Language 5th Edition
Brass, P., Language, Religion and Politics in North India, London, Cambridge University
Press, 1974

Brown, J. D. (1995). The elements of language curriculum: A systematic approach to
program development. Boston: Heinle & Heinle
Cattell, R. (2000) Children's Language: Consensus and Controversy, London: Cassell.
Chomsky, N. (1959) 'A Review of B. F. Skinner's Verbal Behavior', Language 35 (l): 26-5g.
Falk, Julia S (1973) Linguistics and Language- A Survey of basic Concepts and

Implications: New York: John Wiley and Sons.
10. Fromkin, v , Rodman R., and Hyams N (2007), An lntroduction to Language.

Boston: Thomson Wadsworth.

1J.

4.

5.

6.

7.

8.

9.
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I 1' Johnson' K' E' (1995)' Understanding communication in second language classrooms.Oxford: Oxford University press.

I2' Ministry of Education. 
-Education commission 

-Kothari commissionll. 1964- 1966.Education and National Development. Ministry of Education, Govemment of India 1966.l3' Govt' of India (1952) Report of the Secondary Education commission, New Delhi14' Govt' of India, MHRD (1986, Revised 1992) National policy of Education, New Delhi.

15. Govt. of India, MHRD (rgg2) programme of Action (Draft) New Derhi, Aravari
Printers and publishers.

l6' Krashen, s' (1982)' Principles and practice in second language acquisition. London:Pergamon.

l7' Mckay' et al. (1995). The communication Skills Book, 2nd Ed. New Harbinger
Publications.

18. NCERT (2005): National curricurum Framework -2005,New Derhi :NCERTl9' Plunkett, K' (1995) 'connectionist approaches to language acquisition, in p. Fletcher andMacWhinney (eds), Handbook of child language
20'Yale, George (2006). The Study of Language, cambridge: cambridge University press.
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UNDERSTANDING DISCPLINES AND SUBJECTS

Course No.: 5

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks
COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:
Co l: Describe the basic concepts of Academic Disciplines and Subjects (L2: Understand)
Co2: Analyse the structure of knowledge as reflected in disciplinary streams and subjects (L4:

Analyse)
Co3: Develop basic competencies for the advancement of the academic disciplines/subjects

(L6: Create)
Co4: Develop the skills of knowledge integration by designing, coordinating and assessing the

interdisciplinary learning (L6 : Create)

COURSE CONTENT

Unit 1. Basic understanding of Academic disciplines /subjects
r Meaning,nature and characteristics of Academic Disciplines
o HistorY of the conceptual development of academic disciplines and its different perspectives

i. The Philosophical perspective: Unity and plurality
ii. The Anthropological perspective: Culture and Tribes
iii. The Sociological Perspectives: Professionalization and Division of labour
iv. The Historical Perspective: Evolution and Discontinuity
v. The Management Perspective: Market and Organization
vi. The Educational Perspective :Teaching and Learning

o Need of classification of human knowledge into academic
Becher-Biglan typology(pure hard, pure soft, applied_hard,
emphasis of nature of knowledge in each type

o Strengths and weaknesses of disciplines
o Basic premises, philosophy and nature of subject.

Disciplines and school subjects
o Aims of disciplines/subjects for learners development in the national context

Unit 2:Competencies for and advancement of the Academic disciplines/subjects
o Mastery over the subject
o Communicating the subject.
o Subject specific terms and their uses

disciplines and subjects,
applied-soft types) with

Differences between Academic
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o Research for enriching academic disciplines/subjects; Types of research (Fundamental,

iffi"-#d 
Action research), Steps of conducting research, preparing references,

Unit 3: Interdisciplinary Learning and related issueso Interdisciplinary learning: need and importanceo Interdisciplinary subjects: meaning and generic characteristicso Need of disciplinary depth for interdisciplinary learningo Designing and coordination of Interdisciprinary subjectso Assessment of interdisciplinary learningo Quality assurance of Interdisciplinary subjects

PRACTICUM
t choose any one subject and analyse the same from historical, sociological andphilosophical perspectives
o Select any topic for any class from vI to class XII, prepare a plan to transact the same bydesigning an interdisciplinary learningo Interview four professionals from 

_different disciplines. Identify their perceptions andbiases about different disciplines. compare the responses and prepare a short report ofyour findings.
o Prepare a rist of subject specific terms and their uses in specific disciprineso Any other activity based on the units of the paper in form of written assignment, projects,performance or field work with a detailed."po.t

SUGGESTED READING
l. Abbott, Andrew (2001), The Chaos

Press.

2' 2' Becher T (1989) Academic Tribes and rerritories: Intellectual Enquiry and thecultures of Disciplines. Milton Keynes: The Society for Research into Higher Educationand Open University press.

3' Becher, Tony and Paul R. Trowler (2001),Academic Tribes and Territories,

a}:::"tn"m: 
The Societv for Research into Higher Education and open university

4' Bellack' A' A' Selection and organization of curriculum content: an analysis. In Bellack,A' A' (Ed') what shall the high schools teach? washington, DC: yearb. Assn. Supervis.Curric. Dev., 1956.
5. Boghossian, paur (2006), Fear of knowredge, oxford: oxford University press.6' Bruner, J (1977) The process of Education. Harvard University press.
7 ' chettiparamb A (2007)- Interdisciplinarity: a literature review. The Higher Education

A cademy (www.h eacademy.ac. uk/ourwork /networks/itl g)
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8' Clark, Burton R., ed. 1987. The Academic Profession: National, Disciplinary, and
Institutional Settings. Los Angeles: university of california press.

9' Del Favero, Marietta (2002),-Academic Disciplines', Encyclopaedia of Education.
l0' Kline, SJ (1995) Conceptual Foundations for Multidisciplinary Thinking. Stanford

University Press, Stanford, Califomia.
I l ' Davies, M., & Devlin, M. (2007).lnterdisciplinary Higher Education: Implications for

Teaching and Leaming. Melbourne: Centre for the Study of Higher Education.
l2' Dewey, J. (1933). How We Think: A Restatement of the Relation of Reflective Thinking

to the Educative Process (1998 Revised and expanded ed.). New york: D.C. Heath.
l3' Fuller, Steve (1991), Social Epistemology, Indianapolis: Indiana University press.
l4' Gardner, H.(1989). The Unschooled Mind: How Children Think and How Schools

Should Teach. New york: Basic Books.
15' Gardner, Howard (1999), The Disciplined Mind: What Students Should Understand, New

York: Simon & Schuster.
l6' Goodson, I.F., & Marsh, C.J. (2005). Studying school subjects: A guide. Routledge.
l7' Klein, Julie Thompson (1990), Interdisciplinarity/History, Theory, and practice, Detroit:

Wayne State University press.

18' Klein, Julie Thompson (1996), Crossing Boundaries/Knowledge, Disciplinarities, and
Interdisciplinarities, charrottesvi lle : University of virginia press.

19' McCalman, J., Muir, L., & Soeterboek, C. (2008). Adventures with Breadth: A Story of
Interdisciplinary Innovation. Melbourne: Centre for the Study of Higher Education.

20' Miller, M., & Boix Mansilla, V. (2004). Thinking Across Perspectives and Disciplines.
Interdisciplinary Studies Project, Project Zerc:Harvard Graduate School of Education.

2l' Nikitina, S. (2002). Three Strategies for Interdisciplinary Teaching: Contextualising,
Conceptualising, and Problem-Solving. Project Zero: Haward Graduate School of
Education.

22. Foshay, A. w., Discipline-centered curriculum. In passow, A. w. (Ed.) curriculum
crossroads. New York: Teach. Coll. Bur. publ.,1962.

23' Pyenson, Lewis (1997), Disciplines and Interdisciplinarity in the New Century, Lafayette,
LA: The University of Southwestem Lousiana press.

24. Schwab, J. J. The concept of the structure of a discipline. Educ. Rec., I 962,43,197-205.
25. Whitley, Richard (2000), The Intellectual and Social Organization of the Sciences,

Oxford: Oxford University press.
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EPCI: READING AND REFLECTING oN TEXT

Course No.: EPC:I Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:

COl: Comprehend high-level fictional and non-fictional literature relating to education (L2:
Understand)

CO2: Make verbal presentation like summarising, storytelling and interpreting and graphical
presentation like flowchart and mind map (L2: Understand)

CO3: Identify different forms of reporting research and underline salient features of an idea by
putting forth argument and counter-argument. (L4 Analyse)\

CO4: Create meaningful posters, wall magazines and other forms of exhibitory creative
artefacts (L6: Create)

COURSE CONTENT

UNIT 1. ENGAGING WITH NARRATIVE AND DESCRIPTIVE ACCOUNTS
Fictional writings

o Godan by MunshiPremchand
. Miljul Mann by Mridula Garg
o 1984 by George Orwell
o Brave New World by Aldous Huxley
o The Adventures of Huckleberry Finn by Mark Twain
o The Alchemist by Paulo Coelho
o Toto Chan: Sosaku Kobayashi
. Emile, or On Education: Jean-Jacques Rousseau

Each student will select at least one book from the books listed above to
o identify the central theme of the book along with general information about the book and

the author

' summarise or reproduce a part of the text in a creative and meaningful way
(extrapolation, adaptation, character recreation, )

o share in a written or verbal presentation similar incidents from their life or surroundings
o dramatise part of the text to present during the various cultural programs of the

department
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UNIT 2: ENGAGING WITH POPULAR SUBJECT-BASED ExPoSIToRY wRITINGNon-fi ctional writhings
. Wings of Fire by DrA.p.J. Abdul Kalam
o The Diary of a young Girl by Anna Frank
o Divaswapna by GijubhaiBadheka
o Hind Swaraj by Mahatma Gandhi
. Reclaiming Childhood by Helene Guldberg
o How Children Fail by John Holt
o Pedagogy of the Oppressed by paulo Freire
o Summerhill: A Radical Approach to child Rearing by Alexander Sutherland Neilo Juthan by OmprakashValmiki

Students in a small group will select at least one book from the books listed above too identify the central idea of the book along with general information about the book and
the author while attending the writing style, subject-specific vocabulary and ,perspective'
or'reference frame' in which different topics are presented.

o In small groups, they will make presentations in the form of flow diagram, tree diagram,
mind map etc. and display in the form of wall magazine,bulletin board or slide
presentation

o Debate on the themes relating to the books, critical write-ups for a website, Wikipedia or
blog may be taken up.

UNIT 3: ENGAGING WITH EDUCATIONAL WRITING
Policy Documents and concerns

o National Policy on Education2020

' Learning without Burden-yashpal committee Report (summary)
o Chatopadhyay Committee Reporr l9g3_g5

Exploring the types of non-fictional writings
o Selected research articles
. Plagiarism and writing ethics.

plagiarism in Education.
Students will learn how to

Students' assignments/projects and measures to reduce

' read for disceming the theme(s) and argument and analyse the structure of the
essay/research article, illustrations and statistical representations, etc.o explore the structure of the argument-identifying main ideas, understanding topic
sentences of paragraphs, supporting ideas and examples, terms used as connectors and
transitions

o write an article or a response paper
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PRACTICUM

il:'i#r::'#;:1,TlJ::*'above 
teacher wirl assign apprication or creation rever writing or

SUGGESTED READING

l. 1984by George Orwell
2. The Adventures of Huckleberry Finn by Mark Twain3. The Alchemist by paulo Coelho
4. Toto Chan: Sosaku Kobayashi
5. Emile, or On Education: Jean_Jacques Rousseau6. Godan by Munshi premchand

7. Miljul Mann by Mridula Garg
8. Wings of Fire by Dr. A.p.J. Abdul Kalam
9. The Diary of a young Girl by Anna Frank
10. Divaswapna by Gijubhai Badheka
11. Hind Swaraj by Mahatma Gandhi
12'Kathryn Ecclestone and Dennis Hayes - The Dangerous Rise of Therapeutic Education13. Reclaiming Childhood by Helene Guldberg
14. How Children Fail by John Holt
15. Pedagogy of the Oppressed by paulo Freire
l6' Summerhill: A Radical Approach to child Rearing by Alexander Sutherland Neil17. Juthan by OmprakashValmiki
18. National policy on Educatio n 2020
19. Learning without Burden_yashpal Committee Report
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LEARNING AND TEACHING

Course No.: 3 Theory: 70 Marks

Course Credit: 4 practicum: 30 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:

CO l: Describe various psychological processes that occur during teaching learning
(L2: Understand)

CO2: Use different core skills in effective teaching. (L3: Apply)
CO3: Analyse the factors affecting teaching and learning process related to learner, teacher, and

context (L4: Analyse)
co4: Formulate instructional objectives of a topic (L6: create)

COURSE CONTENT

Unit 1. Learning: Its Nature, Types and Strategies
o Concept & Nature of Learning, Concept learning, Skill learning, Verbal learning, Social

learning, Principle learning, problem solving
o Basic assumptions and analysis of the relevance of Learning Theories - Behavioral,

Social, Cognitive & Humanistic learning theories
o Learning as a process of construction of knowledge - Constructivist Approach to learning
o Relationship of learning with schoolperformance and ability of the learner

unit 2. Factors affecting Learning & Management of Learning
o concept of Motivation;types and techniques of enhancing motivation
o Factors influencing learning and teaching process - learner related, teacher related,

process related and context related
o Influence of method of learning: part and whole learning; superficial and in-depth

learning; Influence of prior learning on present learning
o Transfer of Learning - Strategies for transfer of learning
o Forgetting classroom learning - meaning and its causes; strategies for improving

retention of learning
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Unit 3. Understanding Teacher and Teaching
o what is teaching?; Teaching as a planned activity - elements of planning.
o AssumPtions underlying teaching and their influence on the planning for teaching.

Proficiency in Teaching: Meaning and place of awareness, skills, competencies and
commitment.

o AssumPtions underlying effectiveness in teaching - Behaviouristic, Humanistic and
Constructivist perspectives

o An analysis of teacher's roles and functions, skills and competencies in the pre-active
phase - visualizing, decision-making on outcomes, preparing and organization;
Interactive phase - facilitating and managing learning; Post-active phase - assessment of
learning outcomes, reflecting on pre-active, interactive and post-active processes

o Characteristics associated with effective teachers; Teacher's professional identity - what
does it entail?

Unit 4. Planning for Teaching
o Visualizing: The learner and leaming readiness characteristics, the subject matter content

and their inter-linkages, the learning resources.
o Decision-making on outcomes of learning: Establishing instructional objectives (general

and specific), allocation of instructional time for various activities/ taskso Decision-making on instructional approaches and strategies: Expository or Inquiry,
Individualized or Small Group or Whole Class - skills required for learner engagement in
the context ofthe strategy decided.

o Preparing for instruction: Selecting and developing learning resources, Computer
Assisted Instruction (CAI), Computer Based Instruction (CBI) and Computer Managed
Instruction (CMI)

o Preparation of a Plan: Unit plan and Lesson plan.

Unit 5. Skills and Strategies of Teaching
o Microteaching - Concept; phase; core teaching skills - Introduction, Explanation,

Stimulus Variation, Reinforcement, Questioning, Illustration, Blackboard Writing and
Closure

Strategies of Teaching - a) Expository Strategy as an approach to teaching for
understanding - Advance organizer Model, b) Inquiry Strategy as an approach to
teaching thinking skills and construction of knowledge - Concept attainment / Model
Approaches to small group and whole group instruction - Cooperative and Collaborative
approaches to learning, Brain storming, Role-play and Dramatization, Group discussion,
Simulation and games, Debate, Quiz and Seminar
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PRACTICUM

' Comparative study of syllabiof various subjects to identify content categories.o Writing instructional objectives of a lesson under domains and levels.
o Practice on the skills of introducing, questioning, stimulus variation, illustrating and

organizing learning activity and prepare a report
o Design learning episodes / activities and organize them in the classroom.
o Analyze the type of strategies adopted by a classroom teacher in organizing learning.
o Prepare a plan of action for any one type of learning (concept leaming, skill learning,

attitudinal learning)

' Any other activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

SUGGESTED READING
1. Austin, F M (1961) Art of Questioning in the Classroom, University of London press

Ltd., London.

2. B.Wilson, (1996) Constructivist Learning Environments, New Jersey : Educational
Technology Publications.

3. Brown, J.S., Collins, A. and Duguid, S. (1989). Situated cognition and the culture of
learning, Educational Researcher, I 8(l), 32-42.

4. C. Fosnot (Ed.) (1996) Constructivism: Theory, Perspectives and Practice, (pp.8-33),
New York : Teachers College press.

5' Darling - Hammond, Linda, et. Al. Excellence in Teacher Education : Helping Teachers
Develop Learner - Centered School. Washington, D.C. National Education Association
School Restructuring Series, 1 992.

6. Davis, Irork (1971),The Management of Learning, McGraw Hill, London.
7. Dennis Coon, Essentials of Psychology, 9th Ed. 2003, Wadsworth/Thomson Learning.
8. Dewey, J. (1916). Democracy and Education. New York : The MacMillan Company.
9. Fosnot, Catherine Twoomey, Constructivism : Theory, Perspective and practice. New

York : Teachers College press, 1989.

10. G.Boomer, N. Lester, C. Onore and J.Cook (Eds.) (1992). Negotiating the curriculum :

Educating for the 21st century, London : The Falmer press.

I l. J. Mezirow and Associates (1990), Fostering critical reflection in adulthood: A guide to
transformative and emancipatory learning: San Francisco: Jossey - Bass publishers.

12. Kelly, G.A. (1991). The psychology of personal constructs Volume one - A Theory of
Personality, London : Routledge.

13. Kenneth T. Henson, 2000, Educational Psychology for Effective Teaching, Wordsworth
Publishing Company.

14. L.Steffe and J. Gale (Eds.) 1995). Constructivism in Education, New Jersey : Lawrence
Erlbaum Associates Inc.
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15. Langer, J. and Applebee, A.N. (1987). How writing shapes thinking : A Study of
Teaching and Learning, National council of Teachers of English.

16. Lindfors, J. (1984). How children learn or how teachers teach? A Profound confusion:
Language Arts, 6l (6), 600-606.

17. Patricia Murphy (Ed.), 1999,Leamers, Learning & Assessment, paul chapman
Publishing Ltd.

18. Resnick, L. and Collins, A. (1996). Cognition and Learning. In T.Plomp and D.Ely, (Ed.)
The International Encyclopaedia of Educational Technology, 2nd Ed. Oxford : pergamon

Press.

19. Savery, J. and Duffy, Thomas M. (1995). Problem based learning: An instructional
model and its constructivist framework. Educational rechnology, 35, 31-3g.

20. Smith, K. (1993). Becoming the -guidell on the side : Educational Leadership,5l(2),
35-37.

21. Vygotsky,L. (1978). Mind in Society : The Development of Higher Psychological
Processes, MA : Harvard University Press.

22.Yygotsky, L.S. Thought and Language, Cambridge, MA : MIT press, 1962.
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PEDAGOGY OF SCHOOL SUBJECT - PART-I
Course No.: 7a

Course Credit: 2

Theory:35 Marks

Practicum: 15 Marks
Pedagogy of a School Subject (PSS)-Part I may be any one of the following courseswhich is relevant for the candidate i.e. she has studied its related content as a subject atGraduation/Post-Graduation level :

PSS-01- Method of Teaching English_ part_ (I)
PSS-02- Method of Teaching Hindi_ part_ (I)
PSS-03- Method of Teaching Sanskrit_ parr_ (l)
PSS-04- Method of Teaching Urdu_ part_ (I)
PSS-05- Method of Teaching Arabic_ part_ (!
PSS-06- Method of Teaching persian_ part_ (I)
PSS-07- Method of Teaching History_ part_ (f
PSS-08- Method of Teaching Civics_ part_ (l)
PSS-09- Method of Teaching Geography- part_ (f
PSS-10- Method of Teaching Economics_ part- (l)
PSS-1 l- Method of Teaching Home Science_ part_ (l)
PSS-12- Method of Teaching Commerce_ part_ (I)
PSS-13- Merhod of Teaching physical Sciences_ part_ (t)
PSS-14- Method of Teaching Biological Sciences_ parr_ (I)
PSS-15- Method of Teaching Mathematics_ part_ (l)
PSS-16- Method of Teaching Computer Science_ part_ (I)

Detailed syilabus of each course has been given in the subsequent pages
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pss_Ol_METHOD OF TEACHING ENGLTSH_ PART_ (I)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:

co I : Plan with a balance of prose, poetry and grammar teaching (L4: Apply)
CO2: Create effective teaching aids for instruction in the classroom (L6: Create)

CO3: Develop competence in designing effective instructional strategies to teach English
(L6: Create)

CO4: Develop the ability to design, develop and use various tools and techniques of evaluation
(L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims
o Role of English language in the Indian context-: English as a colonial language, English

in Post-colonialtimes; English as a language of knowledge; Position of English as second
language in India;

. General Principles of language learning with special reference to English
o Advantages & importance of English learning
o Aims and Objectives of teaching English
o The Constituents of learning a foreign language: the sound system, the structural devices,

vocabulary
. Difficulties in teaching English in India

Unit 2. Physical Science Curriculum
o Meaning and principle of curriculum construction
o Critical study of existing English curriculum in Secondary and senior secondary Schools

of CBSE, ICSE, BSEB.
o Curriculum reform in English - Critical appraisal of NCF- 2005, BCF- 2008 in the

context of Language teaching
o Constitutionalprovisions and policies of language education-:Position of Languages in

India; Articles 343-351, 350A; Kothari Commission (1964-66); NPE-1986;POA-1992)
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Unit 3. Specific Instructional strategies and Method of reaching
o Methods: Inductive deductive, lecture, discussion Grammar, Translation Method. Direct

method, multilingual, their advantages and limitations & comparisons.
t Approaches- Structural approach and Communicative approach, constructive approach
. Specific Strategies for teaching Vocabulary: Its ways and Means

' Specific strategies for Teaching of reading:Attributes of good reading. Types of Reading,
Good and bad habits of Reading, Strategies to develop Reading Comprehension. Methods
of reading.

' Specific strategies for developing Writing skills - Types of writing, factors affecting
writing skills, qualities of good writing (Role of simplicity, Iogical thinking and
or ganization in writing).

PRACTICUM (Any one) (Concerned teacher can devise assignment as per requirement of
the course)

o Prepare a report on the status of languages given in the Constitution of India and
language policies given in Kothari commission, NpE 19g6, and poA-19g2

o Visit five schools in the neighborhood and prepare a report on the three language formula
being implemented in the schools.

' On the basis of the English Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a report on their
reflection in the textbooks

o Do a survey of five schools in your neighborhood to find out 1 . Level of lntroduction of
English 2. Materials (textbooks) used in the classroom

o Do a survey of five schools in your neighborhood to find out l. Level of Introduction of
o English 2. Materials (textbooks) used in the classroom
o Any other activity based on the units of the paper in form of written assignment, projects,

performance or field work with a detailed report

SUGGESTED READING
l. Bright J.M. and M.c. Gregor, Teaching English as Second Language.
2. Connor, J.D.O., Better English Pronunciation, ECBS.
3. Harris, J., Testing English as a Second Languages, MacMillan.
4. Leon J., New Horizons in Linguistics.
5. Roach P., English Phonetics as phonology, Cambridge, C.U.p.
6. Yele, G., Study of Language, C.U.p.
7. French and French, Teaching of English
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PSS-02-METHOD OF TEACHTNG HrNDr_ PART_ (r)

Course No.: 7a

Course Credit: 2

qrfiT FrRr

Theory: 35 Marks

Practicum: 15 Marks

5€ reTma +t 5r mTt q{ E$rflr-qrErfi

co1 : Hq sTrqr dql {IEg eilqr *'6q d ffi fq}Hur fir 3r{ .ren q-fir$ fiI aqrcqT +-r qr+i 
t

(12: Understand)

CO2: HrLqfrfr dzIT -r.EI lTrLqfrfi Fg|{ q{ ry fttfiur qgFA cran dth sr {Fiqrfr m-{

qr+i I (13: Appty)

co3: c-(rrfl 6ifu fuflinf, * smm w 
=seqq 

ffiur w qr+i I (16: create)

co4: NCF atlt BCF + 3rTrrr q{ qrd€qt fffid i drifo6 s-{ HA.i t(16: create)

tIr_d{fiEfdqq

3Ifrfr I- 5q5s, fr*aqratq

o strstT 6'1 3rtt dqr r+rd, dTil*it t f,q}ffiur fr arqa+rvr 61 qfi-fi.r

. Ffi eTqT fr rqf,qtsart dzrr rtrFr wteitfr* arf,r? - Fryrr*, TrTHrflEF,

eq{6rnr+-, HrBfu*, aen a+rqrqrrc*q

a

a

frr{sTm dqT {rq#lTqr *'sq fr ffir etTqT fq}arur *'aas aqr r<-teq

trdr * Eftd Ge; stfu4-q fi anqr *'sq fr tOdI; f6qrar-fr 6rn Eqdfrse ffir;
3la{rrsfrqERT{HI6rr*rr

o EITdslTgT, ffifiq srTql, {fiq eTrql t s.q il ffir a{TE{T 6r fq-IEIur

sFilfr il - fr;A qd{fi-rT qii qr-6q gFffi

. srozrlr-ff frfiiur. €Eai aqr fu#rid

. apqfrfiaenrr-qaTtqfr*.ffii 1ffi, fisn$qwfr$, ffifr; frfddr
qr_dffi a+rsnf+atcr+'3dLq{a
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. Fd qr-d{fiH if gtnt. e+rqT f,*STur * d-{si fr (rd-S(rq - 21os,fifia,u_ 2008 sr
{e-ql6a

o B{ryr fq}sTur t dGifud trdqrfr*. ffiirr cran fiM: sTrGr jt sTrqut fr trqfr; ryrdE
343-3s l, 350A; ffi 3n+rr 0964-66),(Er+5-1qaO; fi3*(r_I qqZ

. F;er qr-dq 
TFil*-- Fra azn 3rid qr_irq gFilfi fr Bqffi

ffi m - Eft]us Frerur a,r{frfr ilr frM
o rl-({t f,q}eTur - Eh'6rfr, ffi, fuitr zn $[tg, 5qarRr; rr6q f,*grur zfffr ftEiur *

{euapl
o rt(dt f?=Iqrur - mlq fq-I8tur+-r g(eeq; sraq 916 fir Hfr?; q{rt Rrerur qtffir frqiur *

{Eq T{ur
o Ef,llz5lur fle}qT"r - trfi fif8for dt aqr+fur 6r Ferrr; 3rrrrffir d?n frrrrf, ftfr aqr

5tfif 46r?
o tfJrffi fqlaIur - 3rd dt=la fr ftqffi; ctrrrr *'rfiR - *,rfierur (scanning),

frerqAi"a ( ski m m i n g), rr6t 3Ttzlzr[, fuFEA 3dLqqt, rta Ema, HFer{ dt tl?r :

r€Kqfrfr, EqtafiEfr, qrqGfr, Errqfr.fu
. erqrd fe}qTur - Efr, dtfufi *rd, $a-qrg BB, ar+q fu1q frfu
o frsq dqT {ffiil-fe}sTur- q{tsn, TrR+sfr

srdFrfr fir4

. qT6;q3F7T + Bfrtr sffit t g! Rfud 6 ffi, EFE6 frfud {qe +. H-rq ryfr
qTfue,srrfrfufuqf

. ftd a+rqr f,e'Iqilrr t Ticifud Bqcr*. ais'3rzlrrT fefi qsq ridrlil rrffifrqi qti rqe

. fddt qr-dq 
:+Emt fir stofEar;+rfi ftqdqur

. m e+qr sr ftelordrsrt darT Ffr-dRT t Ticifud erfrhfuqt aqT B€Td {qd

,iqrt rjrT

l. srG,3ffi. (rfl. : ftdlf,el8rur
2. 3frs, e?. *.: ffi feTatur fr 3fc frfla aq 3;qErR
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3. ffi, ua. *'.: areqfrm'r{Cqrilqt 6 qEf,r firarur

4. ?rflt, fr rE. : ffiI fttarur qre)8Tur

s. oEda, fqlqr: ffir lqlErur

6. eTr$ drfd fia: ldffi f,qlqrur

7. qrCr, w 3rR: B;fr f,eleTur

8. Flower, R.P. Language and Education
9. Habolot, P. Language Learning
10. Quirk, R. The study of the Mother Tongue
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PSS-O3-METHOD OF TEACHING SANSKRIT- PART- (I)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:
co l: Plan with a balance of prose, poetry and grammar teaching (L4: Apply)
CO2: Create effective teaching aids for instruction in the classroom (L6: Create)

CO3: Develop competence in designing effective instructional strategies to teach Sanskrit
(L6: Create)

Co4: Develop the ability to design, develop and use various tools and techniques of evaluation
(L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims
o Language- its meaning and functions. The role of classical language in the education of a

child.

' Special features of Sanskrit language and its universal significance- the cultural, social,
practical, literary and linguistic.

o Aims and objectives of Teaching Sanskrit as crassical language
o Sanskrit language and literature ,Sanskrit language and Indian languages ,Socio-cultural

importance of Sanskrit language, Sanskrit as a modern Indian language
. Principles and Difficulties in teaching old and classical language

Unit 2. Curriculum of Sanskrit
o Meaning and principle of curriculum construction
o Critical study of existing Sanskrit curriculum in Secondary and senior secondary Schools

of CBSE, ICSE, BSEB.
o Curriculum reform in Sanskrit- Critical appraisal of NCF- 20O5,BCF- 200g in the

context of language teaching
o Constitutional provisions and policies of language education-:Position of Languages in

India; Articles 343-351, 350A; Kothari Commission (1964-66); NpE-1986; pOA-1992
o Text books in Sanskrit- Importance and qualities
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Unit 3. Specific Instructional strategies and Method of reaching
o Teaching of Prose, Drama, Story and Novel, Major steps in the planning of a prose

lesson.

o Teaching of poetry- Objectives of poetry lessons. Importance for recitation, Major steps
in a poetry plan.

o Teaching of Grammar: Place of grammar in the teaching of Sanskrit, Inductive and
Deductive methods and their relative merits.

o Teaching of Reading: Attributes of good reading. Types of reading- Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading loud, Various methods of
reading- The phonic method. Alphabetical method, word method and sentence method.

o Teaching of vocabulary- It's ways and means, oral work, drilling vocabulary building,
making sentence.

o Teaching of writing and composition: Letter writing, Essay writing and precis writing.

PRACTICUM (Any One) (Concerned teacher can devise assignment as per requirement of
the course)

o Prepare a report on the status of languages given in the Constitution of India and
language policies given in Kothari commission, NpE 19g6, and poA-1992.

o Visit five schools in the neighborhood and prepare a report on the three language formula
being implemented in the schools.

' On the basis of the Sanskrit Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a report on their
reflection in the textbooks

o Do a survey of five schools in your neighborhood to find out I . Level of Introduction of
Sanskrit 2. Materials (textbooks) used in the classroom

' Prepare a report on the challenges faced by the teachers and the learners in the teaching-
learning process

' Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
l. Apte, G.D. & Dongre, P.K. Teaching of Sanskrit inSecondary schools
2. Chaturvedi, S.P. Sanskrit Shikshan
3. Gupta Prabha (2007) - Sanskrit Shikshan, Sahiya prakashan, Agra.
4. Mishra, P.S. Sanskrit Shikshan
5. Pandey Ram shakal (2006) - Teaching of Sanskrit, Shri Vinod Pustak Mandir, Agra.
6. Pandey,R.S. Sanskrit Shikhan

7. Sharma Rama And Mishra N.K. (2009) - Arjun Publication, Dariyaganj, New Delhi.
Triothi, R.N. Sanskrit AdhayapanVidhi

8. Vatsa, B.L. (2008) - Sanskrit Shikshan, Agrawal publication Agra.
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PSS-04-METHOD OF TEACHTNG URDU_ PART_ (r)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

After completion of the course, the prospective teachers will attain the ability to:

COI: Understand the nature and objectives of teaching Urdu as a Mother language (L2:
Understand)

co2: Develop an ability among learners to acquire language skills (L3: Apply)

CO3: Use modern methods of Urdu teaching in real classroom situations. (L3: Apply)
CO4: Develop course content as per the requirements of BSEB, CBSE and ICSE in secondarv

and senior secondary schools (L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims
o Language- its meaning and functions. The role of classical language in the education of a

child.

' Special features of Urdu language and its universal significance- the cultural, social,
practical, literary and linguistic.

o Aims and objectives of Teaching Urdu as mother-tongue
o Role of Urdu language in India: Pre-and post-partition; Different forms of Urdu; Urdu as

a language of knowledge; Urdu as first, second and third language; Urdu at International
level

o Difficulties in teaching mother tongue

Unit 2. Curriculum of Sanskrit
o Meaning and principle of curriculum construction
o Critical study of existing Urdu curriculum in Secondary and senior secondary Schools of

CBSE,ICSE, BSEB.
o Curriculum reform in Urdu- Critical appraisal of NCF- 2005, BCF- 2008 in the context of

language teaching
o Constitutionalprovisions and policies of language education-:Position of Languages in

India; Articles 343-351, 350A; Kothari Commission (1964-66); NPE-198 6;pOA-1992
o Text books in Urdu- Importance and qualities
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unit 3. specific Instructional Strategies and Method of reaching
o Method of Teaching Prose; Dastan, Afsana, Novel, Drama, Sawanih, Makateeb and

Insha. Major steps in the planning of a prose lesson.
o Method of Teaching Poetry- Nazam, Ghazal and Rubaee; Objectives of poetry lesson.

Importance of recitation, Major steps in a poetry plan.
o Method of Teaching Grammar: Place of grammar in the teaching of Urdu, Inductive and

Deductive methods and their relative merits.
o Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,

Intensive reading, Extensive reading, Silent reading, reading aloud. Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

o Teaching of vocabulary- Its ways and means.
o Teaching of writing and composition: Khutoot Nigari (Letter writing), Mazmoon Nigari

(Essay writing) and lkhtesar Nigari (Pr6cis writing).

PRACTICUM (Any One) (Concerned teacher can devise assignment as per requirement of
the course)

o Prepare a report on the status of languages given in the Constitution of India and
language policies given in Kothari commission, NpE 1986, and poA-1992.

o Visit five schools in the neighborhood and prepare a report on the three language formula
being implemented in the schools.

o On the basis of the Urdu Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a report on their
reflection in the textbooks

o Do a survey of five schools in your neighborhood to find out l. Level of Introduction of
Urdu 2. Materials (textbooks) used in the classroom

o Prepare a report on the challenges faced by the teachers and the leamers in the teaching-
learning process

. Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
l. Abdullah, Saleem Urdu Kaise Parhaen, Aligarh: Educational Book House.

2. Alderson, C. (2000). Assessing Reading, New York: Cambridge University Press.

3. Bachman, L. and A. Palmer.(l996). Language Testing in Practice, New York: Oxford
University Press.

4. Bailey, K. (1997). Learning About Language Assessment: Dilemmas, Decisions, and
Directions, Boston: Heinle & Heinle.

5. Beg, Mirza Khalil UrduZaban KiTareekh, Aligarh: EducationalBook House.
6. Brown, H. D. (2007). Principles of Language Learning and Teaching, 5th

Edition, white Plain, New York: Pearson Education Inc.
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7. Buck, G. (2001). Assessing Listening, New york: cambridge University press.

8. Douglas, D. (2000). Assessing Language for Specific purposes, New york:
Cambridge University Press.

9. Lado, R. (1983).Language Teaching: A Scientific Approach, New Delhi: McGraw Hill.
10. Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching, 2nded.

New York: Oxford University Press.

1 I . Littlewood, w.( 198 I ). Language Teaching: An Introduction, cambridge:
Cambridge University Press.

12. McNamara,T. (2000). Language Testing, New york: oxford University press.

13. Moinuddin. (2002). Urdu Zaban Ki Tadrees, New Delhi:NCPUL.
14. Quazi, Shahbaz &A khtar, Muhammad Naeem (2007). Urdu Tadreesi Tareeqa, Nagpur:

Authors.

15. Read, J. (2000). Assessing Vocabulary, New York: Cambridge University Press.
16. Richards, J. C. (2001). curriculum Development in Language Teaching, New york:

Cambridge University Press.

17. Richards, J. c. and r. S. Rodgers.(2001). Approaches and Methods in Language
Leaching, 2nd ed. New York: Cambridge University press.

18. Sherwani, Inamullah Khan (1989). Tadrees Zaban-e-lJrdu, Kolkata: Anjali Ghose.
19. Subbiah, Pon (2003). Test of Language Proficiency: Urdu, Mysore: Central Institute of

Indian Languages.

20. Tabassum, Razia (2014) Aamozish-e-Urdu, Book Emporium, patna

21. weigle, s. (2002). Assessing writing, New York: cambridge university press.

22. Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for
the Language Classroom, New York: Cambridge University Press.
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PSS-0s-METHOD OF TEACHTNG ARABIC_ PART_ (I)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

After completion of the course, the prospective teachers will attain the ability to:
CO1: Understand the nature, characteristics and significance of Arabic language.

(L2: Understand)

co2: Develop an ability among learners to acquire language skills (L3: Apply)

CO3: Use modern methods of Arabic teaching in real classroom situations. (L3: Apply)
CO4: Develop course content as per the requirements of BSEB in secondary and senior

secondary schools (L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims
o Language- its meaning and functions.
o Special features of Arabic language and its universal significance- the cultural, practical,

literary and linguistic.
o Aims and objectives of Teaching Arabic as a foreign language.
o The Constituents of learning a foreign language: the sound system, the structural devices,

vocabulary
o Development of Arabic language in India.
o Problems concerning the development of Arabic in Bihar

Unit 2. Curriculum of Arabic
o Meaning and principle of curriculum construction with special reference to Arabic
o Place of Arabic in three language formula
o Critical study of existing Arabic curriculum in Secondary and senior secondary Schools

of BSEB.
o Constitutional provisions and policies of language education-:Position of Languages in
o India; Articles 343-351, 3504; Kothari Commission (1964-66);NPE-198 6;pOA-1992
o Text books in Arabic- Importance and qualities
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Unit 3. Specific Instructional Strategies
o Teaching of Prose; Maqamah, Qissah (Story) and Riwayah (Novel), Major steps in the

planning of a prose lesson.

o Teaching of Poetry-Tashbeeb, Ghazal, Madah, Heja, Rasa and Fakhra; Objectives of
poetry lesson. Importance of recitation, Major steps in a poetry plan.

o Teaching of Grammar: Place of grammar in the teaching of Arabic, Inductive and
Deductive methods and their relative merits.

o Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud.Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

o Teaching of vocabulary- Its ways and means.
o Teaching of writing and composition: Letter writing, Essay writing and Prdcis writing.

PRACTICUM (Any One) (Concerned teacher can devise assignment as per requirement of
the course)

. Prepare a report on the status of languages given in the Constitution of lndia and
language policies given in Kothari commission, NPE 1986, and poA-1992.

o Visit five schools in the neighborhood and prepare a report on the three language formula
being implemented in the schools

o On the basis of the Arabic Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a report on their
reflection in the textbooks

o Do a survey of five schools in your neighborhood to find out I . Level of Introduction of
Arabic 2. Materials (textbooks) used in the classroom

o Prepare a report on the challenges faced by the teachers and the learners in the teaching-
learning process

. Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
1. Alderson, C. (2000). Assessing Reading, New York: Cambridge UniversityPress.
2. Al-Naqa, Mahmum K. (1978). Asasiyat Talim-al-Lugha-al Arabic Li Ghairal-

Arabic, ALESCO, Khartoum (Sudan), International Institute of Arabic Language.
3. Bachman, L. and A. Palmer.(1996). Language Testing in Practice, New

York:OxfordUniversity Press.

4. Bailey, K. (1997). Learning About Language Assessment: Dilemmas, Decisions, and
Directions, Boston: Heinle & Heinle.

5. Brown, H. D. (2007). Principles of Language Learning and Teaching, 5th
Edition, white Plain, New York: Pearson Education Inc.

6. Buck, G. (2001). Assessing Listening, New York: Cambridge University Press.
36



7. Douglas, D. (2000). Assessing Language for Specific Purposes, New york: Cambridge
University Press.

8. Khan, Muhammad Sharif Arbi Kaise Parhaen, Aligarh: Educational Book House.
9. Lado, R. (1983).Language Teaching: A Scientific Approach, New Delhi: McGraw Hill
10. Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching, 2nded.

New York: OxfordUniversity press.

I 1. Littlewood, W.(1981).Language Teaching: An Introduction, Cambridge: Cambridge
University Press.

12. McNamara,T. (2000). Language Testing, New york: oxford University press.
13. Nadvi, A.H. (1989). Arabi Adab Ki Tareekh, New Delhi: NCpuL.
14. Read, J. (2000). Assessing Vocabulary, New York: Cambridge University press.
15. Richards, J. c. (2001). curriculum Development in Language Teaching, New

York: Cambridge University press.

16. Richards, J. c. and T. S. Rodgers (2001). Approaches and Methods in Language
Teaching,2nd ed. NewYork: Cambridge University press.

17. Rivers, W.M. (1968). Teaching Foreign Language skills, Chicago University press.
18. Samak, S.M. (1 975). Fan-al-Tadris-bil-Lugha-al Arabic, Cairo: Al- Anglo- Misriya.
19. weigle, s. (2002). Assessing writing, New york: cambridge University press.

20. Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for
the Language classroom, New york: cambridge University press.
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PSS-06-METHOD OF TEACHTNG PERSIAN_ PART_ (r)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES
After completion of the course, the prospective teachers will attain the ability to:

CO I : Understand the nature, characteristics and significance of Persian language.
(L2: Understand)

co2: Develop an ability among learners to acquire language skills (L3: Apply)

CO3: Use modern methods of Persian teaching in real classroom situations. (L3: Apply)
CO4: Develop course content as per the requirements of BSEB in secondary and senior

secondary schools (L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims
o Language- its meaning and functions. The role of classical language in the education of a
o child.
t Special features of Persian language and its universal significance- the cultural, social,

practical, literary and linguistic.
o Aims and objectives of Teaching Persian as classical language
o Persian language and literature ,Persian language and Indian languages ,Socio-cultural

importance of Persian language, persian as a modern rndian ranguage
. Principles and Difficulties in teaching and classical language

Unit 2. Curriculum of Persian
o Meaning and principle of curriculum construction
. Critical study of existing Persian curriculum in Secondary and senior secondary School

of BSEB.
o Place of Persian in three language formula
o Constitutionalprovisions and policies of language education-:Position of Languages in

India; Articles 343-351, 350A; Kothari Commission (1964-66); NPE-198 6: POA-1992
o Text books in Persian - Importance and qualities
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Unit 3. Specific Instructional Strategies
o Teaching of Prose; Dastan-e-Kotah (Short Story), Hikayat (Story), Ruman

(lr{ovel),Tamseel (Drama), Tanqeed (Criticism), Sawanih (Biography) and Khud-Navisht
(Autobiography)., Major steps in the planning of a prose lesson.

o Teaching of Poetry-Hamd, Na't, Ghazal, Rubaee, Masnawi and easeedah; Objectives of
poetry lesson. Importance of recitation, Major steps in a poetry plan.

o Teaching of Grammar:Place of grammar in the teaching of Persian, Inductive and
Deductive methods and their relative merits.

o Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud. Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

o Teaching of vocabulary- Its ways and means.
o Teaching of writing and composition: Letter writing, Essay writing and pr6cis writing

PRACTICUM (Any One) (Concerned teacher can devise assignment as per requirement of
the course)

o Prepare a report on the status of languages given in the Constitution of India and
language policies given in Kothari commission, NpE 19g6, and poA-lgg2.

o Visit five schools in the neighborhood and prepare a report on the three language formula
being implemented in the schools.

' On the basis of the Persian Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a report on their
reflection in the textbooks

o Do a survey of five schools in your neighborhood to find out 1 . Level of Introduction of
Persian 2. Materials (textbooks) used in the classroom

o Prepare a report on the challenges faced by the teachers and the leamers in teaching-
learning process

' AnY other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
l. Al-Shourabi, Ebrahim Amin (1948). Basic Grammar for Teaching Persian: Cairo:

Matba'at al-sa'adat.

2. Ash'ari, Mohammad (1994). Teaching Persian by Persian. Tehran: Monir: Cultural
Centre Publication.

3. Avchinika, A. & A. Mohammed Zadeh (1996). Teaching Persian Language, Moscow:
University of Moscow.

4. Bachman, L. and A. Palmer (1996). Language Testing in Practice, New York: Oxford
University Press.
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5. Baghcheban (Pirnazar), Samineh( 1971). A Guide to Teach persian to Non-persian
Speakers. Tehran: Ministry of Art and Culture.

6. Baghcheban (Pirnazar), Samineh (1971). Persian forNon-Persian Speakers. Tehran:
Ministry of Art and Culture.

7. BananSadeghian, Jalil (1997). Persian forNon-Natives (Volume I) Tehran: Council for
Promotion of Persian Language and Literature.

8. BananSadeghian, Jalil (1998) Persian for Non-Natives (Volume II) Tehran: Council for
Promotion of Persian Language and Literature.

9. Brown, H. D. (2007). Principles of Language Learning and Teaching, 5thEdition, white
Plain, New York: Pearson Education Inc.

10. Lado, R. (1g83).Language Teaching: A Scientific Approach, McGraw Hill, New Delhi.
I l. Larsen-Freeman, D. (2000). Techniques and Principles in Language Teachin g,2nded.

New York: Oxford University press.

12. Mirdehghan, Mahin-naz(2002). Teaching Persian to Native Speakers of Urdu, and Urdu
to Native Speakers of Persian. Tehran: Alhoda International.

13. Moshiri, Leila(1995). colloquial persian. London: Routledge.
14. Rassi, Mohsen(2000). An Introduction to Persian. Tehran: Council for promotion of

Persian Language and Literature.
15. Richards, J. C. (2001). Curriculum Development in Language Teaching, New york:

Cambridge University press.

16. Richards, J. c. and r. S. Rodgers.(2001). Approaches and Methods in Language
Teaching, 2nd ed. New York: Cambridge University press.

17. Rivers, W.M. (1968). Teaching Foreign Language skills, Chicago University press.

18. Samareh, Yadollah. (1993). Persian Language Teaching (AZFA: English Version)
Elementary Course, Book I -5. Tehran: Al-hoda Publisher and Distributors.

19. Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for
the Language classroom, New York: cambridge University press.

20. Zarghamian, Mehdi. (1997).The Persian Language Training Course: Preliminary to
Advanced, Volume-I& 1I,1999 Vol. III, Tehran: Councilfor Promotion of persian

Language and Literature.
2l.Zarghamian, Mehdi. 1999. Basic Vocabulary and Basic Grammar: Teaching persian for

Non-Native Speakers, Tehran: Council for Promotion of Persian Language and
Literature.
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pss_o7_METHOD OF TEACHING HISTORY_ PART_ (r)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:

COI: Explain the meaning and objectives of teaching history as well as its inter-disciplinary
contexts with other subjects (L2: Understand)

co2: Modify or prepare curriculum as per NCF and BCF (L6: create)

CO3: Use appropriate strategies and approaches of teaching language at secondary and senior
secondary levels (L3: Apply)

co4: Frame instructional objectives based on Bloom's Taxonomy (L6: create)

COURSE CONTENT

Unit- I- Nature,Importance and Aims of Teaching History

A. Nature and Importance :

o Definitions concept and constituents of History, Introduction to historiography.
o What is history? What is relation/difference between past and history? How do be

construct historical facts?
o lntegration of the different aspect of History with other subjects like Geography, civics,

Economics, science and Technology.
o Importance of Teaching History: Why should we learn history? History and National

identity, History and imagination of national community.

B. Aims and objectives :

o General aims of Teaching History. NCF 2005
o Objectives of Teaching History- Instructional and Behavioural and their relationship with

curriculum.
o Blooms Taxonomy of Educational objective.

Unit- II- History Curriculum
o Selection and organization of Historical materials :

(a) General Principles
(b) Specific principles- Cultural Epoch, Bibliographical, Chronological, Topical,
Integrational, Concentric, Spiral and Unit approaches, Patch approach and line of
development approach
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o The complex relationship of History curriculum and state, NCERT Textbook
controversy, history curriculum in CBSE, ICSE, BSEBo Qualities of a good History text- books.

o Curriculum reform in History - Critical appraisal of NCF- 2OO5,BCF- 200g in the
context ofSocial Science teaching

Unit- III- Instructional strategies and methods of History teaching
o Methods of Teaching History- Story Telling Method, Lecture Method, Dalton plan,

Discussion Method, Source Method, Project and Problem Solving Method.. Techniques of teaching - Simulation, gaming, Brain storming, Team teachingo Learning in Groups- Cooperative and collaborative learning, addressing needs of
heterogeneous classroom

o Use of ICT in learning History without burden
o Teaching controversial topics in History.

Practicum:
o Activities based on the units of the paper in form of written assignments, performance or

field works with a detailed report.

SUGGESTED READING
l. Aggarwal J.C. : Teaching of History
2. Ballard, M, : New Movements in the Study and reaching of History.
3. Basham, A. L. : The wonder that was India
4. Bhatnagar, C.R.,: Bhusan and Khenna- Preparation and Evaluation of Text Books in

Social Studies.
5. Bining and Bining :social Studies in Secondary School
6. Blank : Foundation of History Teaching
7. E. H Carr: What is History
8. Ghate, V.D. : Ethihas Shikshan.
9. Gurucharandas Tyagi: Teaching of History
10. Johnson : Teaching of History
I l. Khalilur Rob : Tadrees- E- Tareekh- NCPUL.
12. Kochhar, S : Teaching of History
13. Sharma, R.N. : Teaching of History
14. Yajnik, K. : The Teaching of Social studies in India.
15. Yogendra Kumar Singh: Teaching of History
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PSS-o8-METHOD OF TEACHING CrUCS_ PART_ (r)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:

COI: Organize classroom teaching learning activities using various methods, techniques and
approaches of Civics (L3: Apply)

CO2: Analyse pedagogical practices and curriculum reforms in Civics (L4: Analyse)

C03: Integrate Civics with national politics, civic education and character building (L6: Create)

CO4: Frame instructional objectives of teaching various topics of Civics (L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims of Teaching Civics
o Concept, Meaning and definitions of Civics.
o Nature, Scope and Importance of civics teaching at secondary level.
o Integration of Civics with other school subject.
o Civics teaching and national politics
o General Aims of teaching Civics at secondary level.
o Instructional and behavioural objective of Civics teaching at secondary level

Unit 2. Principles of curriculum construction
o Meaning and principles of curriculum
o Place of Civics in secondary and senior secondary school curriculum with special

reference to B.S.E.B., C.B.S.E. and l.C.S.E.
. Curriculum reform in Civics- Critical appraisal of NCF- 2005, BCF- 2008 in the context

of Social Science teaching
. Approaches to organize Civics curriculum in terms of correlation, integration, concentric,

spiral, unit and chronological approaches.
o Defects in the present Civics curriculum at secondary level.
o Text books in Civics- Importance and qualities
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Unit 3. Instructional Strategies for Civics Teaching
o Methods of Teaching-:

Expository Based : Lecture, debate, discussion, storytelling method
DiscoveryBased : Experimentar/inquiry/problem solving, assignments
Activity Based : Simulation/gamming, survey method, source method, case study,

project method.
o Individualized: Computer assisted instruction, modular, mastery leaming, Dalton plan
o Learning in Groups- Cooperative and collaborative learning, addressing needs of

heterogeneous classroom

' Techniques Of Teaching: Questioning,Dramatization, Role Playing, Brain Storming

PRACTICUM (Any One) (Concerned teacher can devise assignment as per requirement of
the course)

o Develop a structure of curriculum of civics of any grade.
o A report on the organization, planning and outcome of excursion.
o A critical study of the present civics curriculum of Secondary School.

' Analysis of unit/chapter in subject textbook to identify the concepts, principles and
processes and to understand the underlying the sub-iect structures

o Assignment on any topic related to the civics teaching
t AnY other activity based on the units of the paper in form of written assignment, projects,

performance or field work with a detailed report

SUGGESTED READING
1. Aggarwal, J.C. Teaching of political services and civics, vikas publishing house pvt. ltd.

New Delhi (1983)

2. Khanna S.D. Sexena, V.R. Lamba, T.P. and Murthy V. Teaching of civics. Boaba
publishing house, New Delhi (1952)

3. Yadav, Nirmal, Teching of Civics and Political Science, Anmol Publication pvt ltd., New
Delhi (1994)

4. Rai, B.c. Method Teaching of civics, prakashan kendra, Lacknow (1990).
5. Taneja, V.R. Fundamentals of Teaching Social Sciences, Mohindra capital publishers,

Chandigarh (1970).
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PSS-Og-METHOD OF TEACHING GEOGRAPHY_ PART_ (r)

Course No.: 7a

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:
CO1: Organize classroom teaching learning activities using various methods, techniques and

approaches of Geography (L3: Apply)
CO2: Explore the relationship of Geography with the environment, culture, values and society.

(L4: Analyse)
CO3: Formulate curriculum of secondary and senior secondary standards on the basis of

recent reforms. (L6: Create)
c04: Frame instructional objectives based on Bloom's Taxonomy (L6: create)

COURSE CONTENT

Unit l: Nature, Scope and Aims of Teaching Geography
o Nature, Scope, importance of Geography- Geography as a science and art, place of

Geography in the school curriculum.
o Values of Teaching Geography- Moral, aesthetic, Utilitarian, practical, intellectual,

vocational.
. Objectives of teaching Geography at the secondary school level in the context of Bihar.
o Integration of geography with other school subjects
o Writing instructional objectives in behaviouralterms and their importance. Classifying

them into categories of knowledge, understanding, application, skills etc

Unit 2. Geography curriculum
o Meaning and principles of curriculum development
o Critical study of existing Geography curriculum in Sec. School
o Curriculum reform in Geography - Critical appraisal of NCF- 2005, BCF- 2008 in the

context ofSocial Science teaching
o Overview of the recent curriculum developments in Social Studies with special reference

to Geography.

o Importance of text books and practical classes in geography
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Unit 3. Methods & Approaches of Teaching Geography
o Method of teaching -Lecture method, project method, survey method, observation

method, laboratory method, comparative method, picture method.
t Approach of teaching -Inductive- deductive approach, descriptive approach, regional

approach, environmental approach, teacher-Centred, learner- centred, activity centred,
systematic approach.

o Importance of excursion and tours in understanding geography

' Techniques of teaching - Questioning, Dramatization, Role Playing, Brain Storming
o Computer Assisted Instruction
o Learning in groups- Cooperative and collaborative learning, addressing needs of

heterogeneous classroom

PRACTICUM (Any One) (Concerned teacher can devise assignment as per requirement of
the course)

o Develop a structure of curriculum of geography of any grade.
o A report on the organization, planning and outcome of excursion.
o A critical study of the present Geography curriculum of Secondary School.
o Analysis of unit/chapter in subject textbook to identify the concepts, principles and

processes and to understand the underlying the subject structures
o Assignment on any topic related to the geography teaching

' Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
l. Bernard, H.C., Principles and Practice of Geography teaching
2. Dubey, S.K.; Advanced Geography teaching, Book Enclave, Jaipur.
3. Digumarti B.R. & Basha S.A., Methods of Teaching Geography, Discovery publishing

House, N. Delhi.
4. Hussain Majid, Ed. Methodology of Geography
5. Negi Vishal, New Methods of Teaching Geography, Cybertech Publications New Delhi.
6. Parsad ; Methods of Teaching Geography, ABD publishers, Jaipur
7. Rao, M.S. Teaching of Geography.
8. Rai, B.C., Teaching of Geography, Prakashan Kendra, Lucknow.
9. Siddiqui; Teaching of Geography, ABD publishers, Jaipur.
l0.zaidi, S.M.;Modern Teaching of Geography, Anmol pubrication, N. Delhi.
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PSS-I0-METHOD OF TEACHTNG ECONOMTCS_ PART_ (r)

Course No.: 7a

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:
col: Explain core economic terms, concepts and theories (L2: Understand)
CO2: Organize classroom teaching learning activities using various methods, techniques and

approaches of Economics (L3: Apply)
co3: Review the curriculum reforms in Economics (L4: Analyse)
CO4: Frame instructional objectives in Economics based on Bloom's taxonomy (L6: Create)

COURSE CONTENT

Unit 1: Nature, Scope and Aims of Teaching Economics
o Concept, Meaning and definition of Economics.
o Nature, Scope and Importance of Economics teaching at secondary level.
o Integration of Economics with other school subjects.
o General Aims of teaching Economics at secondary level.
o Instructional and behavioural objective of Economics teaching at secondary level and

senior secondary level

Unit 2. Principles of Curriculum Construction
o Meaning and principles of curriculum construction
o Place of Economics in secondary and senior secondary schoolcurriculum with special

reference to B.S.E.B., C.B.S.E. and I.C.S.E.
. Developmental trends in Economics teaching at secondary revel.
t Approaches to organize Economics curriculum in terms of correlation, integration,

concentric, spiral, unit and chronological approaches.
. Curriculum reform in Economics - Critical appraisal of NCF- 2005,BCF- 2008 in the
o context ofSocial Science teaching
o Textbook in Economics: Importance and qualities

Unit 3. Instructional Strategies for Economics Teaching
o Methods of Teaching:

Expository Based : Lecture, debate, discussion, storytelling method
DiscoveryBased :Experimentallinquirylproblemsolving,assignments
Activity Based : Simulation/gamming, survey method, source method, case study,

project method.
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o Individualized: Computer assisted instruction, modular, mastery learning, Dalton plan
o Learning in Groups- Cooperative and collaborative learning, addressing needs of

heterogeneous classroom

' Techniques of Teaching: Questioning, Dramatization, Role Playing, Brain Storming

PRACTICUM (Any one) (Concerned teacher can devise assignment as per requirement of
the course)

o Collect information of 20 persons of a locality about their economic and non-economic
activities

o Collect information from a local market about the price trends of five vegetable for a
week, develop a table indicating the trend in price change and discuss in class

. Prepare a curriculum design for any grade ofany board

. Critically analyze any one curriculum of economics
o Assignment on any relevant topic related to economic teaching

' Any other activity based on the units of the paper in form of written assignment, pro.iects,
performance or field work with a detailed report

SUGGESTED READING
I . Arora P.N. (1985) Evaluation in Economics.
2. Arora P.N. and Shrie, J.P. (1986) open book examination question in economics, New

Delhi, NCERT.
3. Chakravarty, S.(1987) Teaching of Economics in India, Bombay, Himalya, publishing.
4. Hicks, J.R. (1960) The social framework; An Introduction to economics, London: Oxford

University Press.

5. Kanwar, B.s. (1973) Teaching of economics, Ludhiana, prakash Brothers.
6. Khan, R.S. Teaching Economics (in Hindi), Kota open university, BE-13.
7. NECRT (1974) Teaching Units in Economics for High and Higher Secondary Stage,

New Delhi.
8. Oliver, J.M. (1977), The Principle of teaching Economics within the curriculum,

London,Routledge& Kegan paul.

9. Siddiqu M.H. (1993), Teaching of economics, New Delhi, Ashish Publishing House.
10. Srivastava H.S. (1976) Unit tests in Economics, New Delhi, NCERT.
I 1. Tyagi, S.D. (1973), Teaching of economics, (In Hindi) Agra, Vinod pustak Bhandar.
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PSS-II-METHOD OF TEACHING HOME SCIENCE. PART- (I)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

After completion of the course, the prospective teachers will attain the ability to:

COI: Understand the concept, philosophy and aims of teaching Home Science
(L2: Understand)

CO2: Use the knowledge gained to improve health and hygiene, food and nutrition. home
management and preservation of fbod (L3: Apply)

CO3: Use appropriate teaching aids and co-curricular activities for effective teaching-learning
(L3: Apply)

CO4:Evaluate present curriculum of home science in schools and bring reforms (L5: Evaluate)

COURSE CONTENT

Unit 1: Aims and Objectives of Teaching Home Science
o Concept, meaning, and importance of Home Science education
o Philosophy of Teaching Home Science: From Rousseau to Modern age
. Aims and objective of teaching Home Science
o Classifications of objectives in behavioralterms.
o The Scope and component of Home Sc. - Health and Hygiene, Food and Nutrition, Home

management, Preservation of Food, Child rearing, Textile and Clothing (brief
introduction)

Unit 2. Curriculum and Textbook of Home Science
o Meaning and definitions of curriculum
o Principles and bases of curriculum construction
o Evaluation of present curriculum of home science in schools
o Home Science text books - functions and characteristics.
. Curriculum reforms in Home science

Unit 3. Teaching Aids and Other Activities
o Home science laboratory -: its equipments and maintenance.
o Audio - Visual aids in teaching Home Science at secondary level-: Blackboard, Flannel

board and Bulletin board; Radio, film, T.V. & computer.
o Role of Excursion & visits.
. co- curricular activities- socialized techniques ; role expectations
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. Enquiry and discovery approach

PRACTICUM (Any one) (Concerned teacher can devise assignment as per requirement of
the course)

. Preparations of a Home Science file that includes
(i) Drafting
(ii) Embroidery
(iii)Recipe

o Planning for Home Sc. Laboratory
o Family budget of Middle class income group
o Decoration of drawing room/ bedroom/ study room/ children's room/ guest room.
o Preparation of sick diet-anaemic, diabetic, High cholesterol

' Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
l. Rajamal P. Devdas, Methods of Teaching Home Science
2. Sherry, Teaching of Home Science
3. Report of the Education Commission 1964-66 (Education and National Development)

Ministry of Education, Govt. of India, New Delhi
4. Home Economics- New Directions: A statement of Philosophy and ob.iectives, Home

Economics Association, Washington D.C, America
5. Devdas Rajamal P., Teaching of Home Science in Secondary School. The All India

Council for Secondary Education, New Delhi
6. Report of the Secondary Education Commission, Ministry of Education, Govt. of India,

New Delhi
7 . Seema Yadav, Teaching of Home Science., Anmol publication
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PSS-I2-METHOD OF TEACHTNG COMMERCE_ PART_ (r)

Course No.: 7a

Course Credit: 2

Theory:35 Marks

Practicum: 15 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:
COI : Explain the basic terminology and elementary ideas of Commer ce (L2: Understand)
Co2: organize classroom teaching learning activities using various methods and techniques of

Commerce. (L3: Apply)
C03: Analyse curriculum reforms and pedagogicalpractices in Commerce (L4: Analyse)
CO4: Frame instructional objectives in Commerce based on Bloom,s taxonomy

(L6: Create)

COURSE CONTENT

unit 1: Nature, Need and objectives of commerce Education
o Meaning, Nature, Need and Scope of Commerce Education
o Justification for including commerce as an optional subject at school level
o Nature of general and specific objectives, behavioural objectives
o Technique of writing objective- instructional and behavioural
o Importance of Commerce in daily life
o Integration of commerce with other school

Unit 2. Curriculum of Commerce and Text books
o Concepts of curriculum and syllabus
. Principles of curriculum construction in commerce
o Place of Commerce in Schoolcurriculum especially in CBSE,ICSE and BSEB
o A critical appraisal of present commerce syllabi
o Commerce textbooks- importance and qualities, reference books and journals

Unit 3. Methods and rechniques of imparting commerce Education
o Lecture Method
o Question-AnswerTechnique
o Discussion Method
o Project Method
o Problem Solving
o Games Method
o Computer Assisted Instruction
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Learning in groups- Cooperative and collaborative learning, addressing needs of
heterogeneous classroom

Techniques of teaching: euestionin g, dramatization, role playing, Brainstorming

PRACTICUM (Any One)
Submission of report after doing work in any one of the following: (Concerned teacher can
devise assignment as per requirement of the course)

o Preparing a curriculum Design for the commerce of any grade of any board
o Content analysis of any text book of commerce
. Assignment on any topic related to commerce
o criticalanalysis of the curriculum of any grade of any board

' AnY other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
1' Aggarwal, J.C. (2010) Teaching of Commerce, A practical approach, New Delhi, Vikas

Publication

2' Khan, M.S. (1982). Commerce Education, New Delhi, Sterling Publishers private
Limited.

3. Kapoor, N.D. (1990). Principles and Practice of Accountancy, New Delhi, pitamber
Publishing Company.

4. Maheshwar; S.N., & Maheshwari, S.K. (1989) Element of Business Studies, New Delhi,
Asha Praka Greh.

5. Musselman and Hanna (1960) Teaching Book Keeping and Accountancy, New york,
McGraw Hill Book Company.

6. Rao, Seema (1995) Teaching of Commerce, New Delhi, Anmol publications pvt. Ltd.
7. Venkateswarlu, K.; Methods of Teaching Commerce
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PSS-T3-METHOD OF TEACHING PHYSICAL SCIENCES- PART- (I)

Course No.: 7a Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:
Co I : Demonstrate the relationship of Physical Sciences with society, industria lization, sustainable

development and peace (L2: Understand)
CO2: Critically analyse the national and state level curriculum frameworks in the context of

Physical Sciences (L4: Analyse)
CO3: Select appropriate methods and techniques of teaching physical Sciences in a given

situation for effective classroom transactions (L5: Evaluate)
co4: Frame instructional objectives based on Bloom,s Taxonomy (L6: create)

COURSE CONTENT

unit 1: Nature, significance and objectives of reaching physical science
o Nature of physical science: as a body of knowledge, method of inquiry and attitude

towards life; theory and experimentation; relationship of physical sciences with other
sciences

o Physical sciences and modern Indian society: Relationship of physical sciences and
society, impact of physical sciences on modern Indian society with special reference to
issues related with environment, industrialization, sustainable development and peace

o Aims and objectives of Teaching Physical Sciences, Instructional and Behavioural
objectives with reference to Bloom Taxonomy of educational objectives

o Scientific attitude and scientific methods of inquiry as related of Physical Science
Teaching

Unit 2. Physical Science Curriculum
o Meaning and definition of Curriculum
o Principles and steps of Curriculum construction
o Place ofPhysical Sciences in present secondary and senior secondary school curriculum

with special reference to CBSE, CISCE and BSEB.
o Limitations of existing Physical Science curriculum at secondary school level
o Curriculum reform in Science- Critical appraisal of NCF- 2005, BCF 2008 in the context

of Science teaching
o Characteristics of a good physical science textbook
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Unit 3. Methods and Approaches for Teaching of physical science
o Qualities and competencies of a physical science teacher
o Methods of teaching -: Inductive-deductive, analytic synthetic, heuristic, experimental,

problem solving, project, lecture, demonstration, programmed instruction, team teaching
t Techniques of physical science teaching - oral, written, drill, assignment, simulation,

term teaching, task analysis, laboratory techniques and supervised study
t Approaches ofteaching physical science : Subject-centred approach, Behaviourist

approach and Constructivist approach, Collaborative Leaming Approach (CLA), problem
Solving, concept Mapping, Role of teacher in teaching these approaches

PRACTICUM (Any one) (Concerned teacher can devise assignment as per requirement of
the course)

o Identification of specific learning difficurties in physical Science
o Evaluation ofthe text book ofphysical science ofany one grade ofany one board at

secondary or senior secondary level
o Preparation of the structure of the curriculum of Physical Science of any one grade of any

one board at secondary or senior secondary level
o Preparation of a programmed instruction for the any unit of Physical Science
o Any other activity based on the units of the paper in form of written assignment, projects,

performance or field work with a detailed report

SUGGESTED READING
l. Das, R.c., Science Teaching in Schools, Sterling publishers, New Delhi.
2. Dass, Passi and Singh; Effectiveness of Micro-teaching in Training of Teachers, NCERT,

New Delhi.

3. Gupta, S.K., Teaching Physical Sciences in Secondary School, Sterling publishers, New
Delhi.

4. Mangal, S.K., Teaching of Physical and Life Science, Arya Book Depot, Delhi.
5. NCERT; Teaching of Science in Secondary Schools
6. Sharma, R.c., Modern Science Teaching, Dhanpat Rai & Sons, New Delhi.
7. Siddiqui & Siddiqui; Teaching of Science: Today and Tomorrow, Doaba house, Delhi.
8. Vaidya, N; The Impact of Science Teaching, Oxford & IBH Publishing Company.
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PSS-I4-METHOD OF TEACHING BIOLOGICAL SCIENCES- PART- (I)

Course No.: 7a

Course Credit: 2

COURSE OUTCOMES

After completion of the course, the prospective teachers will attain the ability to:
co1: Use scientific skills in identifying and applying appropriate scientific

methodologies to solve problems in their day to day life (L3: Apply)

Theory: 35 Marks

Practicum: 15 Marks

principles and

CO2: Critically analyse the national and state level curriculum frameworks in the context of
Biological Sciences (L4: Analyse)

Co3: Select appropriate methods and techniques of teaching Biological Sciences in a given
situation for effective classroom transactions (L5: Evaluate)

co4: Frame instructional objectives based on Bloom,s Taxonomy (L6: create)

COURSE CONTENT

unit 1: Nature, Scope, Aims and objectives of reaching Biology
o Nature, scope and importance of Biological Sciences education
o Aims and objectives of teaching Biological Sciences in terms of their learning outcome
o Emergence and development of biological sciences education and contribution of eminent

Indian biologists
o Scientific attitude and scientific method as the major objectives of Biological Science

teaching

Unit 2. Biological Science Curriculum
o Meaning and definitions of curriculum
t Principles of curriculum construction and development of curriculum in Biology
o Place ofBiological Sciences in present secondary and senior secondary school

curriculum with special reference to cBSE, cISCE and BSEB.
o Defects in the existing Biological Science curriculum at secondary level.
o Curriculum reform in Science- Critical appraisal of NCF- 2005,BCF 2008 in the context

of Science teaching
o Trends in Science curriculum; Consideration in developing learner-centered curriculum

in biology
o Characteristics of a good biological science textbook
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unit 3' Methods and Approaches for Teaching Biorogicar science
' Quarities and competencies of a Biorogicar Science teachero Methods of teaching- Lecture Method, Demonstration method, Lecture_cum_Demonstration method, Heuristic method, ruuo.uto.y method, project method,Programmed Instruction and Team Teaching.o Techniques of Biological Science teaching - orar, wrrtten, driil, assignment, simuration,term teaching, task anarysis, raboratory techniques and supervised studyo Approaches of teaching biological science: Subject-centred approach, Behaviouristapproach and constructivist approach, collaborative Learning Approach (cLA), problemSorving, concept Mapping, Role of teacher in teaching these approaches

PRACTICUM (Any One) (Concerned teacher can devisethe course) '-vu rvslulr rzrrr uevlse asstgnment as per requirement of
o Identification-of specific rearning difficurties in Biorogicar Scienceo Evaluation of the text book of Biological Science of any one grade of any one board atsecondary or senior secondary levelo Preparation of the structure of the curriculum of Biological science of any one grade ofany one board at secondary or senior secondary levelo Preparation of a programmed instruction for the any unit of Biological Science' Any other activity based on the units of the paper in ro., of written assignment, projects,performance or field work with a detailed ,.po.t

SUGGESTED READING
l ' 

+:ffi?r:' 
Roger : Teaching Modern rdea of Biorogv, Teachers coilege press, New

2' 
a".:"r"rHr1;J",XH, 

of Biologv in Tropicar Secondarv School, oxford university

3. Mangar, S.K. : Teaching of physicar and Life Sciences, Arya Book Depot, Derhi, r 995.4' Miller' David F' & Blaydes, G.w. rvr"tnoarlno ,""n",, for Teaching the BiologicalSciences. McGraw_ Hill Biik co, Inc., New york, 1962.5' 
)oT;".r,Nakhat 

: Merhods of Teaching Biorogicar Science, Authors press, New Derhi,

6. NCERT : Teaching of Science in Secondary Schools, 19g2.
7 ' Sharma, R.c. : Modern Science Teaching, Dhanpat Rai & Sons, Derhi_ r 995.8' Siddiqui, N.N. & Siddiqui, M.N. Teaching of Science Today and Tomorrow, DoabaHouse, Delhi, 1994.
9' Sood, J.K. : Teaching of Life Sciences, Kohri publishers, chandigarh ,1gg7
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PSS-Is-METHOD OF TEACHTNG MATHEMATTCS_ PART_ (r)

Course No.: 7a

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks
COURSE OUTCOMES

At completion of the course, the prospective teachers will attain the ability to:col: Apply Mathematical skills such as information ordering, formulating, reasoning, critical
thinking and probrem sorving in tackring dairy rife problems (L3: Appry)

CO2: Analyze the existing content of the Mathematics curriculum p..r.riu.o-by BSEB, CBSE
and GISCE in secondary and senior secondary schoors (L4: Anaryze)co3: critically analyse national and state level curriculum frameworks in the context of
Mathematics (L4: Analyse)

co4 Select appropriate methods and techniques of teaching Mathematics for effective
classroom transactions (L5: Evaluate)

COURSE CONTENT

Unit 1. Aims and Objectives of Teaching Mathematics
o Meaning and nature of Mathematics: role of axioms, hypothesis, postulates, operationso Scope of Mathematics as school subject and in daily life operationso Developmental trends in Mathematics teaching
o Integration of Mathematics with other school subject
o Aims and objectives of teaching mathematics, instructional and behavioural objectives

with reference to Broom's Taxonomy of educationarob.iectives

Unit2. Mathematics Curriculum and Text Book
o Meaning and definition of curriculum
o Bases and principles of curriculum construction
o Place of mathematics in secondary school (IX to XII) curriculum with special reference

to CBSE, CISCE and BSEB
o curriculum reform in Mathematics - critical appraisal of NCF- 2005, BCF 200g in the

context of Mathematics teaching
o Text books and supprementary materiars in Mathematics.
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Unit 3' Methods and Approaches for Teaching of Mathematicso Qualities and competencies of a Mathematics teachero Methods of teaching -: Inductive-deductive, Analytical synthetic, heuristics,
experimental, problem solving, project, lecture, demonstration, programmed instruction,
team teaching

t Techniques of mathematics teaching - oral, written, drill, assignment, simulation, termteaching, task anarysis, raboratory techniques and supervised studyo Approaches of teaching mathematics: Subject-centred approach, Behaviourist approach
and constructivist approach, collaborative Learning Approach (cLA), problem Solving,
Concept Mapping, Role of teacher in teaching these approaches

PRACTICUM (Any one) (concerned teacher can devise assignment as per requirement ofthe course)
o Identification of specific rearning difficurties in mathematicso Evaluation of the text book of mathematics of any one grade of any one board at

secondary or senior secondary level
o Preparation of the structure of the curriculum of mathematics of any one grade of any one

board at secondary or senior secondary level
o Preparation of a programmed instruction for the any unit of mathematics.

' Any other activity based on the units of the paper in form of written assignment, projects,
performance or field work with a detailed report

SUGGESTED READING
l. Aggarwal, S.M., Teaching of Modern Mathematics, Dhanpat Rai & Sons, Delhi2' Chaddha & Aggarwal; The teaching of Mathematics, Dhanpat Rai and Sons, Delhi3. Jain, Ganit Shikshan, Rajasthan Hindi Grantha Akadmi, Jaipur4' Jangira&Singh ; Core Teaching skills: Micro-teaching Approach, NCERT, New Delhi.5' Mangal, S'K', A Text book on Teaching of Mathematics, prakash brothers, Ludhiana6. NCERT;content- cum-methodology of Teaching Mathematics, New Delhi.7. Rawat & Aggarwal; Ganit Shikshan, vinod pustak Mandir, Agra
8. Sidhu, K.S., The teaching of Mathematics, Sterling pubrishers, New Derhi.
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PSS-16-METHOD OF TEACHING

Course No.: 7a

Course Credit: 2

COURSE OUTCOMES

COMPUTER SCTENCE_ PART_ (r)

Theory: 35 Marks

Practicum: 15 Marks

After the completion of the course, the prospective teachers will attain the ability to:Col: Explain the nature, scope and aims of teaching Computer Science (L2: Understand)co2: Select appropriate methods and techniques of teaching computer Science in a given
situation for effective classroom transactions (L5: Evaluate)

co3: Frame curriculum and course content of computer Science at secondary and senior
secondary levels (L6: Create)

co4: Frame instructional objectives based on Bloom,s Taxonomy (L6: create)

COURSE CONTENT

Unit 1: Nature, Scope and aims of teaching Computer Science
. Meaning and Concept
o Nature and Scope
o Importance of Computer Science
. Aims of teaching computers
o Difference between aims and objectives
o Instructionalobjectives
o Taxonomy and writing lnstructional objectives in behavioural terms

unit 2. Development of computer science and its curricurum
o First step in computing
o History of Computers in India
o Importance and Limitations of Computer
o Curriculum (meaning and concept)
o Principles of curriculum construction
o Development of Computer Science Curriculum
o Place in the School curriculum in the era of globalization.

unit 3. Methods of reaching and reaching strategies in computer Scienceo Lecture method
o Demonstration method Discussion Method
o Laboratory method
o Heuristic method
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o project method
o Assignment method
. problem solving method
o Computer Assisted Instruction

PRACTICUM (Any One) (Concerned teacher can deyisethe course) lvBv'vr !4rr uevlse asslgnment as per requirement of
o Deverop a curricurum design for the computer science for any gradeo preparation of CAI
o Power point presentation on any topico Preparation of teaching aids through Computer.
' Any other activity based on the units of the paper in form of written assignment, pro-iects,performance or field work with a detaired aapon 

Jrrrr t-,r w.tten asstgn

SUGGESTED READING

' i,i?::H;i,?;,[?"11]:;l:ffiuter Science: A practice Approach, New Derhi,

' tffll*;i;l;i"fJ", 
*:::;"#''g 

orcomputer Science in Schoor, London,

3' Binning, A'C', and Binning, D.R., T_eaching in computer Science in Schoor, NewYork, MC Graw Hill Book Co.,1952- tL"JlHI 
['i;*lir:,r'isual 

Aids in reaching Indian computer Sciences. Derhi,

5' chaudhary' K'P'' The Effective Teaching of computer Science in India, A Handbookfor Computer Science Teachers, New Delhi, NCERT, 1975.6' chaudhary, K.p., preparation of Lesson Notes, carcutta Bookrand.
7 ' Dare, E, Audio- visuar Methods in Teaching, New york, Deyden press, 

r g54t 
:i:r,r, 

v.D., creative Teaching of computer Science, Derhi oxford university, press,

9' Rao, v.K., computer Education, A.p.H. pubrishing corporation, New Derhi.
' 
o.l;::;,IX 

^fl:SRuchika; 

reach ing or compite. i.i"n.., A.p. H. pubr ishing
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ASSESSMENT FOR LEARNING

Course No.: 9

Course Credit: 4

Theory: 70 Marks

Practicum: 30 Marks.
COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:col: Differentiate among various forms of evaluation and the three domains of learning for a
holistic learning experience of students (L2: understand)

co2: use the knowledge of intelligence and personality assessment techniques to ca*y out
case studies and action research (L3: Apply)

CO3: Carry out statistical analysis on a given data of achievement test (L4: Analysis)co4: Create achievement tests using quality assurance tools like item analysis, reliability andvalidity and design process-oriented tools for carrying out authentic assessment
(L6: Create)

COURSE CONTENT

Unit 1: Introduction to Assessment & Evaluation
o Concept of test, measurement, examination, appraisal, evaluation and their inter

relationships.

o Purpose and objectives of assessment- for placement, providing feedbacks, grading
promotion, certification, diagnostic of learning difficurties.

o Forms of assessment : -
1. Based on purpose: Formative, Summative, prognostic; diagnostic; Norm

referenced; Criterion referenced
2. Based on nature & scope: Teacher made, standardized
3. Based on mode of response: Oral, written, performance
4. Based on administrative condition: Internal, external, self, peer & teacher
5. Based on nature of information gathered: Quantitative & qualitative
6. Based on context: Authentic assessment, school based assessment

o Importance of assessment & evaluation for Quality Education - as a tool in pedagogic
decision making on as writing instructional objectives, selection of content, teaching
learning resources, methodology, strategies & assessment procedures followed.

Unit 2. Assessment of Learning
o concept of cognitive, Affective, psychomotor domain of learning
o Revised taxonomy of objectives (2001) and its implications for assessment and stating

the objectives.
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' 
$:::':l:ilxffi:;pecifications and writing different forms of quesrions - (vSA, SA,o construction of achievement tests- steps, procedure and useso construction of diagnostic test - Steps, uses & rimitation

Unit 3. Assessment for Learning
' Need for ccE its importance and probrems faced by teachers' 

ffi;'H[, ?:::Hl::.::;1"..*-".i.;;;;'ffi : observation schedu r e; check-r ist;
o Assessment of group processes 

. 
N1tu1e of group dynamics; Socio-metric techniques;

:::T, ?i, fJ;"ff H:,11T: 
qniteri a ro' u' J"'JI, il,t,, cri teri a ro. u,,",., en t o ro Quaritv assurance in toors - *,,i:Ii[:j::Jil:ijx?I"]lr;forms, 

Sprit_harf and
. J*'fl,T[1t"' 

content' construct) - procedure to estabrish them; Item - anarysis.

deveropmenffi?:T.;Ieaning' 
scope and uses; developing and assessing portforio;

Unit 4. Individual psychological assessment

' Measurement of lnterigence: Individuar- Group, verbar_Non_verbaro Measurement of Aptitude: Aptitudes tests and its useso Measurement of Interest: Use of lnterest Inventorieso Measurement of Attitude: Use of Attitude Scaleso Measurement of personality

unit 5' Interpretation and Reporting of student,s performanceo Interpreting student,s performance

). ffi','.:, ffi :'.ffi [}'|}::? 
o r central tend encv and m eas ures or vari ab i r i ty)

3. NpC, percentile and percentile rank4. Rank Difference Co_relation Coefficient by Spearman
' Grading - Meaning, types, and its uses; choic. BuseJ credit System (cBcs)o Assessing institutionar performance- Methods used: (i) pupir evaruation_ progressreports' cumulative records, profiles and their rr.r, liijr"acher evaluation_use of pupil

;::['.ffi"tut'n'' 
supe.isot rating, community rating, (iii) Evaluation of institutional
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PRACTICUM
o construction of a tabre of specification on a specific topic (subject specific)o construction of a unit test using table of specifications and administering it to target

group and interpreting the result.
o construction of any one of the process oriented tools and administering it to group of

students & interpreting it.
o Administration of a psychological tests and interpretation of test resultso Determination of reriability or validity of any serf-made testo Construction of a test battery with at least five types of test items and trying out of the

same on a class/group of students
. Analysis of question papers( teacher made)

' Any activity based on the units in the paper in form of written assignment, project,
performance or field work with a detailed report

SUGGESTED READING
l' Chauhan, C' P. S. (1993): Emerging Trends in Educational Evaluation. New Delhi:

Commonwealth publishers

2' Gronlund, N. E. (2004): Writing Instructional objectives for Teaching and Assessment,
Delhi : Pearson/Merrill/prentice Hall

3' Linn, Robert and Norman E. Gronland (2000); Measurement and Assessment in teaching, gth
edition, by Prentice Hall, Inc, pearson Education, printed in uSA4' ved Prakash, et.al. (2000): Grading in schools, NCERT, published at the publication
Division by the secretary, NCERT, Sri Aurobindo Marg, New Derhi5' Tierney, R. J., Carter, M. A., & Desai, L. E. (1991). Portfolio Assessment in the Reading -writing classroom. Norwood, MA: christopher-Gordon publishers

6' Glatthorn, A. A. (1998). Performance Assessment and Standards-based curricula: the
Achievement Cycle. Larchmont, Ny: Eye no Education

7. Gredler, M. E. (1999). Crassroom Assessment and Leaming. USA: Longman.
8' Likert, R' (1932). A Technique for the Measurement of Attitudes. Archives psycholo gy,40.9' Mehrens, w. A. & Lehmann, I. J. (1991). Measurement and Evaluation in Education and

Psychology (8th ed.): chapter l0: Describing Educationar Data.
10' Oosterhof, A. (1994). Classroom Applications of Educational Measurement (Second

Edition). New York: Macmiilan coilege publishing company Inc.
l1' Payne, D. A (2003). Applied Educational Assessment. Australia: Wadsworth: Thomson

Learning.
12' Popham, W.J. (1981). Modern Educational Measurement. New Jersey, Engle wood Cliffs:

Prentice-Hall Inc.
13' Popham, W.J. (2002). Classroom Assessment: What teachers need to know (Third Edition).

Boston: Allyn & Bacon.
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l4' Singh, A' K' (2002): Tests, Measurements and Research Methods in Behavioural Sciences,
Patna: Bharti Bhawan publishers & Distributors

l5' T'v'somashekar (2006) Educational Psychology & Evaluation, Bangalore, Nirmala
Prakashana.

16. ward, A. w. & ward, M. M. (1999):Assessment in the classroom. wadsworth:
International Thomson publishing Company
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EPC2: DRAMA AND ART IN EDUCATION

Course No.: EPC:2

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks
COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:col: Describe Indian craft traditions and folk arts, local specificarts and other cultural
components that constitute national heritage (L2: Understand)

co2: Do comparatively analysis studies in the fantasy plays and plays of moral values,
examine the current state of plays and review the effects of plays on society in present
times (L4: Analysis)

co3: use artistic and aesthetic sense in day-to-day life situation and achieve a balanced growth
as a social being in tune with our culture (L3: Apply)

co4: communicate clearly (pronunciation, stress, and intonation) and use language fbr various
oral and written artistic expressions (L6: Create)

COURSE CONTENT

unit 1: Drama as performing Art and its Rerevance to Education
o Understanding the concept of drama and its relevance fbr Educationo Drama as a pedagogy
o Organizing Drama: preparatory activities and resources, dramatic societyt Playing Drama: story, dialogue, characters, symbols, creating different situtionso Knowledge of lndian regional and contemporary drama
o Social relevance of dance and drama in contemporary Indian scene

Unit2. Visual Arts and Crafts
o Understanding visual arts and crafts with their relevance for Education. Visual arts and crafts as pedagogy
o Knowledge of basic colour and design sense
. visual arts and crafts : different forms, basic resources and their useo Knowledge of Indian craft Traditions and regional folk arts
. Appreciating visual arts and crafts in learners

Unit 3. Art-aided Learning and Role of a Teacher
o Integrating Drama with school curriculum
o Integrating Arts and Crafts with school curriculum
o visualizing school and classroom as a space for art aided learning
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' Preparation of teachers for art and craft aided leaning in their own locality/State- sculpture' architecture, painting and other forms of craft tradition in aaity tireo Role of media and technology in the study uno p.ofugation of dan ce/drama
PRACTICUM

o preparation of a drama script on a school based topico Preparation of multi-media materials for art 
"dr.ution in Senior Secondary Schoor.c organization of Area club: the objectives, functions and evaluation. '

o Learning the art of play_writing by devising and writi,curricurum. "----b "r uwyr,r* 4nq w,trng an original play from school
o Praying other forms of theatre, stage pray, skits, mime, street prays.. Any activity based on the urit, ofir" o#;;;;';;performance or field work with a detailed report 

wrttten assignment, projects,

SUGGESTED READING
l ' 

iff** i,i?1;rii"., ,Tma: 
Reading, writing & Rore-praving Across the curricurum.

2' Boweil, p' and B. Heap. 2001. pranning process Drama. London: David Furton. Anexcellent introduction to planning process drama. Simple, thoughtful, and enthusiastic.3. 
il,,"?:J#r;"r#Tl,:lhe clafsroom: creative Activities for reachers, parents &

4' 4' Grady' s' 2000' Drama and Diversity: A pluraristic perspective for EducationarDrama. portsmouth, NH: Heinemann.5' Heinig, R. r992. creative Drama ro. tt . crassroom Teacher. Aryn and Bacon.6' Heathcote' D' and L' Johnson' 1991. Ed. c. o'Neiil. cottecteo writings on Educationand Drama. Evanston, IL: Northwestern University press.
7 ' 

X;il,#r';::''' Education i' D'u,,u, casting tt 
" 

o.urutic curricurum.

8' Keller' B' l98s' Improvisations in creative Drama: workshops and Dramatic Sketchesfor Students. Colorado Springs: Meriwether publishing.9' Mccasrin, N. r 995. c."uiiu.bruru in the crassroo,n ina Beyond. Addison_wesrey.l0' Peterson, L. and D. o'conn or. rggi.Kids Take ttre stage: Herping young peopreDiscover the creative outret of Theater. New york: BuJkrtug. Books. Dears mostrywith play production (i.e. 
-how to put on a showfr), but arso has good standaroneexercises on relaxation, sensory awa.eness, etc.

I 1' Pomer, l ' 200L perpetuar Motion: creative Movement Exercises for Dance andDramatic Arts.champaign, IL: Human Kinetics, Inc.l2' Spolin' v' 1983' Improvisation for the Theatre. Evanston, IL: Northwestern University
l,liil;ll]iltial 

handbook of improvisationar activities for skiil-buirding and theatricar
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l3' Spolin' v' 1986' Theatre Games for the classroom: A Teacher,s Handbook. Evanston,IL : Northwestern University press.
14' Tarlington' c' and w' Michaels' 1995. Building plays. Markham, ontario: pembroke. Astep-by-step guide for creating performance events from process-oriented drama work.15' Tarlington, c. and p. verriour. 1991.Role Drama. portsmouth, NH: Heinemann. Auseful beginner's guide to how role drama can be effective in the classroom. Excellentoverview of how to pran a role drama. 2yearB.Ed. Syilabus of patna University16. wagner, Betty Jane. r 999. Dorothy Heathcote: Drama As a Learning Medium.Portsmouth, NH: Heinemann.
l7' wilhelm' J' and B' Edmiston' 1998. Imagining to Learn: Inquiry, Ethics, and IntegrationThrough Drama. portsmouth, NH: Heinemann.
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EPC3: CRITICAL UNDERSTANDING oF ICT

Course No.: EPC:3

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:
Co1: Explain the meaning and advantages of Information and Communication Technology

(L2: Understand)
CO2 Identify component and types of computer and networking (L2: Understand)
CO3: Use open source base operating system and office software with basic competency

(L2: Understand)

Co4: Display skills of creating e-content using her insights in the merits of multimedia
contents. (L6: Create)

COURSE CONTENT

Unit I: Basics in ICT and Computer Applications
Theory

o Information and Communication Technology: Meaning, nature and advantageso Emerging technology of education: Synchronous and asynchronous modes of
communication; teleconferencing

. Types of computers,
o computer Network-LAN, wAN and Internet - concept and architectureo Indian languages and computing

Practical
o Locating internet resources - navigating, searching, selecting, evaluating, saving and

bookmarking
o Exploring the Computer hardware (anatomy, input devices, output devices, storage

devices, display devices), Conducting hardware troubleshooting and diagnosiso Use of digital camera, camcorder, scanner, interactive white board, and multimedia
projector for creating and using multimedia resources

o Computer security: hacking, virus, spy ware, misuse, abuse, antivirus, firewall, and safe
practices.

o Typing in English and Indian languages

Unit II: Basic Computer Software Applications

Theory
o Software -meaning and types (system software, application software, proprietary

software, open source software, shareware and freeware)
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o open source 
^software: 

concept, philosophy, types, and advantages. open sourceeducational software

' operating system-meaning and types, Merit and demerits of Ubuntu operating systemo Libreoffice: Basic microcomputer applications (word p.o""rring, spreadsheets,presentations, and drawing) and its educaiibnar applications.
Practical

' Exploring Ubunttl, a popular operating system navigating the desktop, and file system,
Exploring the software center, Installing an appt Using word processor, spread sheet, and presentation software to produce various
teaching learning resources.

o utility tools: pdf creator, fire archiving, fire converter, antivirus

Unit 3: ICT based Education and Evaluation
Theory

o E-content: design, development, standards, leaming objects and reusability, and
authoring tools

o Multimedia: meaning, types, advantages and evaluation of multimedia resources.
Development and use of multimedia in education

o Tools to check plagiarism

Practical
o Exploring different software for educational use.o Technology supported presentations/projects/assignments: Concept, need and Evaluation

of Students' Educational MM presentations/projects/assignments.

' Emerging Issues in ICT: Net neutrality, Internet Privacy, ICT policy in Education.o Question Bank Development in school scenario (with inbuilt Evaluation mechanism)
' Group Meeting platforms like Zoom and Google Meet; Learning Management System(LMS) like Moodle; MOOCs like SWAyAM & Coursera

SUGGESTED READING

1' Bharihok Deepak. (2000). Fundamentals of Information Technology. pentagon press:
New Delhi

2. Conrad, Keri (2001). Instructional Design for Web based Training. HRD press
3' Crumlish Christian (1999). The Internet No Experience Required. BpB publications:

New Delhi
4. Jain Amit; Sharma Samart; & Banerji Saurab (2002). Microsoft Word for Beginners.

NISCOM, CSIR: New Delhi
5. Jain Amit; Sharma Samart; & Banerji Saurab (2002). Microsoft Excel for Beginners.

NISCOM, CSIR: New Delhi
6. Jain Amit; Sharma Samart; & Banerji Saurab (2002). Microsoft powerpoint. NISCOM,

CSIR: New Delhi
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7 ' James'K'L' (2003)' The Internet: A User's Guide. prentice Hall of India pvt.Ltd: NewDelhi
8' Lee' williaffi w', Dianna, L. owens, (2001) Multimedia based Instructional design:Computer Based Training. Jossey_Bass
9' Sanders Donald, H' (1998). computers Today. McGraw Hill Book company: New Delhi
'' i,X*tj;i' 

& Gupta, A.K.(tee8). Elements of computer Science. S.chand & company:

ll' Saxena Sanjay' (2000)' A First course in computers. vikas publishing House pvt.Ltd:
New Delhi

12. Mishra, s.(Ed.) (2009). 
'TRIDE 

Hand Book 0g: E-rearning. rGNoU:New Derhi.Available athttp:l/. .ac.inlinstitute /STRIDE_Hb8_webCD/STRIDE Hb8index.html
13' Tahenbaum Andrews (2003). Modern operating Systems. prentice Hall of India pvt.Ltd:

New Delhi

70



B.Ed. 3'd Semester



PEDAGOGY OF SCHOOL SUBJECT _ PART-II

Course No.: 7b

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks
Pedagogy of a School Subject (PSS)-Part I may be any one of the following courseswhich is relevant for the candidate i.e. she has studied its related content as a subject at

Graduation/Post-Graduation level :

PSS-O1- Method of Teaching English_ part_ (II)
PSS-02- Method of Teaching Hindi- part_ (II)
PSS-03- Method of Teaching Sanskrit_ part_ (II)
PSS-04- Method of Teaching Urdu_ part_ (II)
PSS-05- Merhod of Teaching Arabic_ part_ ([)
PSS-06- Method of Teaching persian_ part_ (tf
PSS-07- Method of Teaching History_ part_ (II)
PSS-08- Method of Teaching Civics- part_ (lI)
PSS-09- Method of Teaching Geography_ part_ (II)
PSS-10- Method of Teaching Economics_ part_ (ll)
PSS-l l- Method of Teaching Home Science_ part_ (ll)
PSS-12- Method of Teaching Commerce_ part_ (II)
PSS-13- Method of Teaching physical Sciences_ part_ (II)
PSS-14- Method of Teaching Biological Sciences_ part_ (ll)
PSS-15- Method of Teaching Mathematics_ part_ QI)
PSS-16- Method of Teaching Computer Science_ part_ (II)

Detailed syllabus of each course has been given in the subsequent pages



PSS-OI-METHOD oF TEACHING ENGLTSH_ PART_ (rD
Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

tff:,TJ,"#i:.,1;:":*:;:#::ii" prospective teachers wi, attain the ab,ity to:
understand) provisions and policies of language education (L2:

co2: Recognize and emproy the modern methods of teaching Engrish. (L4: Appry)

::' ;"fr:ffi?:?i:H1,ou;"'tiu", or teaching ingr,h, oi orn",.nt revers or Broom,s
co4: Develop the ability to enable learners to acquire language skills (L6: create)
COURSE CONTENTS

Unit- I- planning for Teaching

' 
I[H:rJ::#r"rtance 

and approaches of resson pranning, steps of resson pran_ B.S.
o Ski's of teaching: core skirs and pranning of Micro ressonso Teaching of prose: Major steps in the pranning oru p.or. ressono Teaching of poetry: Major steps in the pranniig of a poetry ressono Teaching of Grammar:lt,s plu"e, methods and planningo Paradigm shifts in language learning:5E approach

Unit -II - Aids of Teaching
o Meaning and importance of teaching aidso Simple teaching aids: Brack board, picture, chart, moders, maps, flash cards, puppets,etc.' TechnorogicarAids: Radio, Tape recorder, Terevision, video, oHp, LCD, Lingua_phone etc.o Computer Assisted Language learning ,

o Language Laboratory and its importance in teaching of Engrisho Innovations in Teaching Aids in English.. English library, English classroomo Text books in English_ Importance and qualities

Unit -III- Evaluation Techniques
o Concept and types of evaluation
o Characteristics of a good testo Construction of achievement test in Englisho ways of testing- reading, writing, speaking, grammar and vocabulary



o eualities of an English Teacher_ an evaluative approach
Practicum

o Develop an album of teaching aids for English teaching' 
ffiilffi#il 

the needs orlnt children witt, sp".iat needs prepare two activities for
o Construction of achievement testo preparation of a unit plan
o practice in li' il# fl :[',;r# l":|i"',?;]ffi 

f l'ffi'J.i tr en as s i gn m en t, p roj e cr,

Suggested Reading
l' 

Sil:l 
Suraksha & Maheshwari Rakhi (2014).Essenriars of Engrish Teaching. La, Book

2' 
i.|;,tl"::' 

(20r3).Teaching and Learning Engrish as a foreign ranguage. Karyani

] iTlflff"TJll;Tiil;,i.#mar 
p (2005). Enhancing Reading skirs through

4' David A' (2005)'Teaching Ergli; as a Second Language. commonwearth pubrishers.s 
iliSll#"iJ#,,#il,?j;foig"uni (2003) rlaching Lang,"r";;; successru,y

6' Kaushik D.P.(2015). Teaching of English. Agrawal pubtications.
7 ' Khan Ali Masood (2004)'Miem app.ou.hlo Teaching Engrish. Subrime pubrication.8' Maharingam Rema, David Sunita (2012). Trends in Engrish Language Teaching: Thecha'enging Langscape of Engrish. commonwearth pubrishers.9' Patil Z'N' (2012). rnnovationjn ingrirr, Language r.u.rring. orient Brackswan.l0' Position paper Narionar Focus c.orp on Teaching of Engrish (2006).NCERT.1 I' Shamsi Nayyer (2004).Modern Teaching of Engiish. anror publ ications.12' Sharma Nath ram (2004).English Teaching. Surjeet publications.

'' i:il;X.R'A''chaturvedi 
Sh"ikha (2016).i.augogy ois.r,oor Subjecr Engrish. vinay

l4' Sharma s'R' (2002)' Teaching Methods in roreign Language. Shubhi pubrications Derhi.l5' Singh y'K. (2005). Teaching"enrrirrr. ApH pubrishing corporation.l6' Singh y.K. (200r. Teachin! 
"rirglirn.apH 

pubrishing corporation.
'' irfff:Hl'K.(20r3). r"-u"r,ing'uno Rearing Ge-nerar Engrish. pacific Books
18' venkateshwaranS-.(2oos).Principles 

of Teaching English. vikas publishing 
House.l9' verghese B'v' (2?02)'creativity in English ru,rgruj" reaching. Anmor pubrications.20' verghese B'v' (2002).Teaching err,irn u, u nirlgJut L-anguage. Anmor pubrications.



pss_0l_METHOD 
oF TEACHTNG HrNDr_ PART_ Gr)Course No.: 7b

course credit: 2 
Theory: 35 Marks

qrQzrfiq FIFE 
Practicum: 15 Marks

ss qr@4 +) xrr +ri w BrdrLqlE.
Co1:s.aTr f*arur * fr(, q?ildl$ Rtsrur Hrffrfi rar wifull6: creare)co2:ur*r ,' ildsTrs +tqril B*frd 6ri fr rFfi ftterfi fr srfrnr +t Etrs q-,*(rz:Understand)

co3:Hrfdfu*. derr aTrqrfi lqlqrur frr q._a ilf,re S\r qrd ztrd_dr Ealar Thsqplifl_+, Appry)

694;a;qi+a h hfufr ffi den ilfiftfit +-r frdrur, Bqrr*, a*ir 5*{tr4 sri*f erffdr md +_{ vffi114: Apply)

qrSfiH

ffi r:Flenur qtrf,r

' 
ffi 

dzfi *E enrn +'sq fr r&fi + helq s-si fr eilqr f*fiur * HTar-o

' 
P 

61 3r?t der HF.T, qrd-+sdr * urur - fi. <q. eqa afira qui sf

' ftI'pr dreril: rla Rlar"r +..teril den Frh rffirs + fr(, dg_qr_d qtffr. anqrsrf *. qa +teril

' ilS!{ffi fi8TI it iefi fe}qrur fi 6.p=;

ffi ?:FIenur Tflq srfffi
. fq'fgrur g6rq Hrqefi: srd .nn H6co H{dr Rte,or s6rq Hr*,ft' ?T,,r qg, fuT, Ert dzrr a+rafu*, *ig., +_&er sT6,+-ogaft, ffifu-6 dt6

-_

-



o ffiF-drft s6rq srqafr: tGd, & m{, &frB-d-d, fif}d,3trdits ei-$.F-{, (ril Tfi* frfqzr, S fr *, +runcr, ftetrGa +s
o 6-EI-5[ 3nqrl{a HI e+r$ RIaroL a+rqr q.trrenfrr azn rF{r fe}qTur fr r+ror

467

. f&fr 61 3r.fi qrd,q5siln fir ryeq ftq1E6;6

ffi s:q*Tifia ilfi#fi
. ;r-qi?F;T ff s+qemun AeIr *Ft{
. 3r* uYq sq+,rur fr ftelwTrd
. ffi ii jqcrRr qfrqTur 3EFTur +r ffiur
. f,[G[, tgt, EtTtt;r, eqFilur, a:n tr<r+fr qtrefur fi Er0+. mI f,q}qffi *r fteM Eqi*;T ffiur

srqlFrfr fir4

. Fft srF.q $'affi+ firdt fir ftelqdBrt fir aeil fr refr -r.IT r(ilmr6o g4-$qX fiHr *'fr(' qr6 *Jar +l frntur

. 361Rr qftqTur *1 ffiur

. {fir$ ufffI +T ffiur
o lr9fiffi * Bfufr srffi t S frBd 6 +r$,BFEd frBd rq-c *.srq

refr qr fras ffifrfrqy

dEat xjrT

1. f?=rqr qdfr,2010,G-fi RIaru1,3r1q dter g*-H,*ro
2. Fid-dlfrT fr5, lee4, areqBfi fuf fr Ffi frlqpl, {Er5qra G;4r q;=q

3rfir(fr, ilq5t
3. drrrrr{rut +tf?Tfi, 2oot,F{r Rlqpr, Ef{qrry HrFiq 3t"Fr{fi, qE.q;_dT

4. Hrf,u-E qrdr, zott, Ffr felqpl, etrtil TFaq. ar.t-r, ilenfl-6r6
5. erftffir arcr,2009, gE{ ftrfr f,*qp1,3i}S4-r qfr+erffi, n$ EFoft
6. *rrE rgrE, zooa, ftfr f*qp1, rrf,qa il-q qffi*rr qiFqffi nS ffiI
7. Tsurdqf, wnq ffi tos+,ffi 3rLqTqr,k6R ftd ej?r 3,r+rffi,ErerJ
8. (q 3TR Qrflf, 2996, a+rqr fqlqrur, 

"t- 
qffialq 6rsg



9. rF9;IRrqur S& 'trrtq,,2ott, HTil Fdi_'TrqT_fr)&rur, ?trril Tfilfi aTErf,,

5frr6Tqrq ''

10. 9Tr$ qH-T fif,,2010, F* a+rqT RlaTur,3ruater qrRfi?r;T,3rrrRr_2
11. *'. rnq. €ftr)ft,2009,pa E;fi fQ)arur.,311rcil?r qffi?r;T,3rTrqr_2
12. fl-rfr r+n6 eral, FrFqr rd Twr,20o7,fd;{l fQ)&rul., srfeeqrarrr,ilq:-{
13. lTq?rs-fr grulg, zoto, ftfr f?)grur,3IuqtFI q66q6€,3rTrT{T
14. ry" drzr 6rg{, rsro, Fffi s6rfr +r etft BArr, fr6* fefi aiq 3rfi,"m.

q-dT

15. qi€jr+ra Eer, tqzz ryuTt mr enFfiq 6-iu-il,6-.R fefi ajpr sq-rfifi,
qGT-3

16. irffiq B916I, rolo,ffi erqr Bara,kdru ffi ajq gq.rcs,rrear
17. trdRTa-ST 'Qq1q', 2o}3,eilqr Ftrsrfr aqr ffi flrqT fir ffifi ftqfr$rr, fil6*fetl riq sq-r{rfi, s-,rT
18. eieiFnacr Bar, lgso, erExt_mE, k6rt fd;fi ,jq 3tq.rE?fi, qEaT
19. el,rqrd{rs Tfit, 1998, HI-Err@ QTR-r, ffia qffi?rf,, a-$ HI
20' 3rHFf t,a,Td QJFil, 20os,r6dr Hrrdil 6r sftdrcT, d6dr qffiq,"s
21. frqrrrq Bqr6t, zoro, fug HrRH 6r F{nT gfr5rs,3illf{ie dffi€ETn
22. 6f{E{ arq Eft-aa,1e7\ furr fucid 3ik q-*4, k6R re+ eiq sq.rEfr,

q-dT-3



PSS-O3-METHOD OF TEACHTNG SANSKRIT_ PART_ (rD

Course No.: 7b 
Theory: 35 Marks

Course Credit: , 
*racticum: 15 Marks

COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:col: Describe the constitutional provisions and poricies of language educatio n (L2:
Understand)

co2: Recognize and emproy the modern methods of teaching Sanskrit. @a: Appry)co3: construct behavioural objectives of teaching Sanskrit, of different levels of Bloom,s
Taxonomy (L6: Create)

co4: Develop the ability to enable learners to acquire language skills (L6: create)

COURSE CONTENTS

Unit I: Planning for teaching
o Translation method for teaching Sanskrit, Its advantages and limitations.o Direct method for teaching Sanskrit, its main principles and techniques.o other methods-: Traditionar Method ,Textbook Method ,Erective Method,

communicative Approach, Inductive and Deductive Methodo Meaning and importance of lesson-planning, Steps of the lesson plan- B.S. Bloom modelo Skills of Teaching: core skills and planning micro-lessons for their developmento Basis skills of languages.

Unit II: Aids of Teaching
o Meaning and importance of Teaching Aids
o Simple Teaching Aids: Blackboard, picture, chart and Map, Models, Flash cards,

Puppets, Magnetic board etc.
o Technological Aids : (Audio- visualAids) Radio, Tape recorder, Television, video,

Overhead projector, Gramophone and Lingua phone
o Computer Assisted Language leaming
o Language laboratory and its importance in the teaching of Sanskrit language

Unit III: Evaluation Techniques
o Concept and types of Evaluation
o Characteristics of a good test
o Construction of achievement test in Sanskrit with Essay type, Short answer type and

Objective type items
o ways of testing reading, writing, speaking, grammar and vocabulary



o eualities of an Sanskrit Teacher_ an evaluative approach
Practicum

o Develop an album of teaching aids for Sanskrit teaching' 
firilffr;Ji..Xr"" 

needs or1n" chirdren r"i,, ,p""rur needs prepare two activities for
o Construction of achievement testo preparation of a unit plan' 

iH:ffiffI,i:,:11;]i1;::H#.?ffir in rorm orwrinen assignment, projecr,

Suggested Reading
l ' Apte, G'D' &Dongre, p.K. Teaching of Sanskrit inSecondary Schoors.2. Chaturvedi, S.p. Sanskrit Sfrikfran.3' Gupta prabha (2007) Sanskrit shikshan, Sahiyaprakashan, Agra.4. Mishra, p.S. Sanskrit Shikshan.

2: iili:i,xrJ##,r$:6)reaching of Sanskrit, Shri vinod pustak Mandir, Agra.
7 ' Sharma Rama.And Mishra N.K. (2009) Arjun pubrication, Dariyaganj, New Derhi.Triothi, R.N. Sanskrit AdhayapanViOfri.8' vatsa, B.L. (2008) sunrt.iisniilur, Agrawal publication Agra.



PSS-O4_METHOD OF TEACHTNG URDU_ PART_ (rD
Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

Theory: 35 Marks

Practicum: 15 Marks

After completion of the course, the prospective teachers wi, attain the abirity to:co r : Use urdu in deveroping murtiringuar skirs in students (L3: Appry)co2: pran the Iesson with a barance of prose, poetry urJr.u.rar teaching (L3: Appry)co3: Designing effective instructionar strategies to"t.uJ Urdu (L6: Create)co4: Design' develop and use various tools and techniques & evaruation (L6: create)
COURSE CONTENTS

Unit I: planning for teaching
o General principles of language teaching with speciar reference to Urdu as mother-tongue..o Meaning and importance of lesson-planning, Sieps of the lesson plan- B.s. Bloom model.o Skills of Teaching: core skills and planning micro-ressons for their deveropment.o Basis skills of languages.
o Methods of teaching Urdu for Non_Urdu speaking people

Unit II: Aids of Teaching
o Meaning and importance of Teaching Aids' ;lff:l:ffi#fi|';o'';::0"-o' Picture' chart and Map, Moders, Frash cards,

o TechnologicalAids: Radio, Tape-recorder, Terevision, video, overhead projector, LcDprojector, Gramophone and Iingua phone.o Computer Assisted Urdu language learning.o Language raboratory and it, i,npo.turce in the teaching of Urdu Language.o Salient features of a good text_book in Urduo co-curricular activities in Urdu:KhushNawesi, Mushairah, Baitbazi,Bazm-eAdab,Mobahisa,Adbi- Numaish, AdbiMaqale, Mojallah*uMo.uqqu--'-

Unit III: Evaluation Techniques
o Concept and types of Evaluation
o Characteristics of a good test

' 
ff:t',:T:on 

of achievement test in Urdu with Essay type, Short answer rype and objective
o ways of testing reading, writing, speaking, grammar and vocabularv

10



o eualities of an Urdu Teacher_ an evaluative approach
Practicum

o Develop an a.lbum of teaching aids for Urdu teaching' 
ffiT[:JJl"- 

the needs of-the children witn ,p."Lr needs prepare two activities for
o Construction of achievement testo preparation of a unit plan' ix#ii JJ:: 

,i:,:Ti.;llT 
; ::LT#:.?:rir 

i n rorm o r written as s i gn m en t, proj ect,

Suggested Reading
l ' Abdurah, Sareem Urdu Kaiseparhaen, Arigarh: Educationar Book House.2' Arderson, c' (2000). Assessingi.eading, N"* vo.t, cambridge Universitypress.3' Bachman' t 

-"-'1A. 
parmer.( r1r,u).Language Tesring in practice, New 

l
york 

: Oxford University p..rr.
4 

"',fi 
llI"I; i,1 lT];1", #J ;: #Tffi s u ase A s se s s m e n t : D i r e m m as, D e c i s i o n s,

5' Beg, Mirza Kharir rJrdu Zabanriru.""ttr, Arigarh: Educationar Book House.6 
i lli;i, ?:,f 3"111i,ffi.*,:';il;;:ilil an d reach i n g, s*E j i ti on, wh ite p 

r ai n,
7 ' Buck, G. (200r). Assessing t iri.ring, New york: cambridge university press.8' 

ilffi,I;ri;:'r1" a""ll'g i;n*'u* rorSpecific purposes, New york: cambridge
9' Lado' R' (1g83)'Language Teaching: A Scientific Approach, New Derhi: McGraw Hir." illlltl[ffi;';,1?il];J;'n'r'"' and princifi-J,,, ru,ruage reaching, znaeo. New

" Llli:X,rl;I;[l"l)' Language reaching: An rntroduction, cambridge: cambridge
l2' McNamata'T' 

!2-000). 
Language Testing, New york: oxford University press.l3' Moinuddin. (2002). urdu naul"Ki-Tud.""., New Derhi: NCpuL.14' Quazi' Shahbaz&Akhtar' MuhammadNaeem rrroa.u.Ju TadreesiTareeqa, Nagpur: Authors.l5' Read, J' (2000). Assessing vocaburary, New york: cambridge University press.

" iliilff;i;,ii?|,|]r'.:Il"'i' o'u'topment in i;;;,.*. reaching, New york:

l: i:'Jt;l;f;,I'Ji;.1:lt;;ii:li]*:3,:"aches 
and Methods in Language Leaching,

18' Sherwani, rnamll]f rtran it eslj. iuo.. eszaban_e_Urdu, Korkata: Anjari Ghose.'' i":Tlt,tfi[]:*'' rest orla';;r" o-0.,*.r,;;;;, Mysore: cenrrar rnstitute or
20' Tabassum, Razia (2014)Aamozish-e-Urdu, Book Emporium, patna.
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21. weigle, s. (2002). Assessing writing, New york: cambridge University press.
22' woodward, T' (2001).Planning Lessons and courses: Designing Sequences ofwork for theLanguage classroom, New york: cambridge University press.
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PSS-Os-METHOD OF TEACHING

Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

ARABIC- PART- GI)

Theory: 35 Marks

Practicum: 15 Marks

After compretion of the course, the prospective teachers wiil attain the abirity to:col: use Arabic in deveroping murtiringuar skirs in students (L3: Appry)CO2: plan the lesson with a balar." of prose, poetry and ec 03 : De s i gn in g errect i ve i,,,.,;;;;;r .u*.e[, .ffi -iiffit::T.,J:,.,i, 
: App ry)co4: Design, deverop and use "".,;;. toors and t..t nrqr", & evaruatio n (L6:create)

COURSE CONTENTS

unit I: Lesson pranning and Methods of reachingo Generar principres of ranguage Ieaming with speciar reference to Arabic' Meaning and imponuntt ort-"sson-planning, st.p, of the resson pran- B.S. Bloom moder.: ::H,?lffl?lilil;:: 'u,,,, and prannine,r.."-i,sons 
ror rheir deveropment.

:#J;iH;T::"H[:.#?l,T:Hi,,;fl 
:il1:;#:".,ilf::::,o comparison between tranJation method and direct method.

Unit II: Aids to Teaching
. Meaning and importance of Teaching Aids' ;:fff,:ffI:ifi:;o'l::**0, picture, charr and Map, Moders, Frash cards,

' 
;::::,:;%'.:'*ff"f*"j ffiffiJ::r, 

rerevision, Video, overhead projector, LCD. Computer Assisted language lel.ningo Language laboratory and its importance in the teaching of Arabic Language.' 
:.xi;::*'#::Hll,?;#::' ;"ok in Arabi. c";;tive Anarvsis orprescribed

' 
s;;Tilcurar 

activities in Arabic: Eregant writing, Musabiqah_ar_Abyat, Murahiratun

13



Unit III: Evaluation Techniques
o Concept and types of Evaluation.

: :J.:T:;:ff :?: ;#T,ltontinu 
ous comprehen sive Evar uation (ccE).

' 
3ilxTJfi:[*::vement test in Arabic with Essav tvpe, Short answer type and

o ways of testing reading, writing, speaking, grammar and vocaburary.o eualities of an Arabic Teacher_ an evaluative approach
Practicum

o Develop an album of teaching aids for Arabic teaching' 
ff;,'J:";il::X 

the needs ortn" children with speciar needs prepare two activities for
o Construction of achievement testo preparation of a unit plan
t Any other activity based on the units in the paper in form of written assignment, project,performance or field work with a detailed report.

Suggested Reading
1' Arderson, c. (2000). Assessing Reading, New york: cambridge Universitypress.2' Al-Naqa' Mahmum K' (1978)'"AsasiyatTalim-ur-r-ugrr1-ar 

Arabic Li Ghairar- Arabic,ALESco, Khartoum (Sudan), Internarionar InstitutJof Arabic Language.3' Bachman, L 
1nd 

A. parmer.iigg,).Language 
Testing in practice, NewYork :Oxford Un iversity press.

4 
"lfr 

lil;[; jl 3,T],i#,Tl:f, ffi : l?::u 
age A s ses sm ent : D i I em m as, Dec i s i on s,

s 
|i:Ik* ?i'JTl;l:ffi :,"i":,::li::-" 

L earn i n g and reach in s, s th E d i r i on, wh i te
6' Buck, G. (200r). Assessing Listening, New york: cambridge University press.7 ' 

31H11];i.!1T' 
Ass'sling tungrug. ror Specific purposes, New york: cambridge

8' Khan, Muhammad Sharif ArbiKaiseparhaen, Arigarh: Educationar Book House.9' Lado' R' (r9g3).L-ang-uage Teaching: A Scientific Approach, New Derhi: McGraw Hirl

l: i1};"ffHffi"3ri',o"|:l;**ues and Rrincipies in Languag" r"u.r,i,g ,2nded.

" fXli"#,rl;IJ]e8l)'Language 
reaching: An Introduction, cambridge: cambridge

l2' McNamara,T. (?900) Language Testing, New york: oxfbrd university press.13' Nadvi, A'H. (1989). Arabi aoj ri Tareekh, New Derhi: NCpuL.l4' Read, J. (2000). Assessing vocaburary, New york: cambridge University press.
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15. Richards, J. c. (200r). curricurum Development in Language Teaching, New york:
Cambridge University press.

16. Richards, J. c. and T. S. Rodgers (2001). Approaches and Methods in Language
Teaching, 2nd ed.Newyork: Cambridge University press.

l7' Rivers, w'M' (1968). Teaching Foreign Language skills, chicago University press.
l8' Samak, S'M' (1975). Fan-al-Tadris-bil-Lugha-al Arabic, Cairo: Al- Anglo- Misriya.
19. weigle, s. (2002). Assessing writing, New york: cambridge University press.
20' woodward, T' (2001).Planning Lessons and courses: Designing Sequences of work for

The Language classroom, New york: cambridge University press.
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PSS-06_METHOD OF TEACHING PERSTAN_ PART_ (rr)
Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

Theory: 35 Marks

Practicum: 15 Marks

After completion of the course, the prospective teachers will attain the ability to:col: Use persian in deveroping murtiringuar skirs in students (L3: Appry)co2: pran the resson with a barance of p.os", po",;u;;grammar teaching (L3: Appry)co3: Designing effective instructionar strategies to"teach persian (L6: create)co4: Design' develop and use 
'u.iou. tools and techniques & evaruation (L6: create)

Unit I: Lesson planning and Methods of Teaching
' Generarprincipres of ranguage learning with speciar reference to persiano Meaning and importance of lesson-planning, Steps of the lesson plan- B.s. Bloom model' Skills of Teaching: core skills and planning micro-ressons for their deveropmento Basis skills of language leaming
o Transration method r".,.*rrrrJpersian, its advantages and rimitationso Direct method for teaching p".rian, its main p.in.ifr., and techniques' comparison between transration method and direct method

Unit II: Aids to Teaching
o Meaning and importance of Teaching Aids' ;ffif.:##fi::;ou3:*"*o' Picture, chart and Map, Moders, Frash cards,

o Technological Aids: Radio, Tape-recorder, Television, and Video, overhead projector,LCD projector, and Gramophone and lingua phone.. Computer Assisted language learning.o Language laboratory and its importance in the teaching of persian Languageo Salient features of a good text_book in p".riu,
o co-curricurar activities in persian: Eregant writing, Baitbazi,Mushaira etc

Unit III: Evaluation Techniques
o Concept and types of Evaluation.
o concept and components of continuous comprehensive Evaruation (ccE).o Characteristics of a good test.

' 
ff.tJltJ;i:1,:*Xvement 

test in Persian with Essav tvpe, Short answer type and

o ways of testing reading, writing, speaking, grammar and vocabulary.

16



o Quarities of an Idear persian Teacher- an evaruative approach.

Practicum
o Develop an a.lbum of teaching aids for persian teaching' 

[::i#iJJ:T 
the needs orln' children with speciar needs prepare two activities ror

o Construction of achievement testo Preparation of a unit plan

' Any other activity based on the units in the paper in form of written assignment, project,performance or field work with a detailed ."pon.
Suggested Reading

r. 
f,::r[lTl,;E,H:,,, 

Amin (re48). Basic Grammar for reaching persian: cairo:
2' 

3:|,]:'rlll[xT[* oss4).reaching persian bv persian. rehran: Monir: curturar
3' 

l;iiJlfi'"htrl;,Yohammed 
zadeh (1se6)-reaching persian Language, Moscow:

4' Bachman, L. and A. parmer (rgg6).Language Testing in practice, New york:OxfordUniversity press.
5' Baghcheban (Pimazut), Samineh( t97l).A Guide to Teach persian to Non-persianSpeakers. Tehran: Ministry of Art and Culture.6 

ffi:l'J;:?'^glTJ?J;j.llineh 
(r e7 r). persian ror Non-persian Speakers. rehran:

7 ' BananSadeghian' Jalil (1997)' Persian for Non-Natives (vorume I) Tehran:councir forPromotion of persian Language and Literature.8' BananSadeghian' Jalil (1998) Persian.for Non-Natives (vorume II) Tehran: councir forPromotion ofpersian Language and Literature.
e . 

iili#, ?;fli,l|il::,,:"?:i r-suase Learn in g and reach i n g, s,hEd ition, white prai n,
l0' Lado' R' (r 9g3).r.anguage Teaching: A Scientific Approach, McGraw Hiil, New Derhi.I 1' Larsen-Freeman' D' (2000)' Technilues and principies in t-anguage Teaching, 2nded.New york:Oxford University press.
l2' Mirdehghan' Mahin -naz(2002).Teaching Persian to Native Speakers of Urdu,and Urduto NativeSpeakers of persian. Tehran: Arhoda Internationa 7. '
13. Moshiri, Leila(1995). Colloquial persian. London: Routledge.I4' Rassi' Mohsen(2000)' An Iniroduction to Persian. Tehran: councir forpromotion ofPersian Languageand Literature.
l5' Richards, J. c. (2001). curricurum Deveropment in Language Teaching, New york:Cambridge University press.
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l6' Richards, J. c. 
Tg,T. 

S. Rodgers.(2,,r). Approaches and Merhods in LanguageTeaching, 2nd ed.Newyork: 6u.Utag. University press.17' Rivers, w M (196g). Teaching i*r, Lunguug"'ruiir, an,.rgo University press.18' Samareh, yadorah. (r9g3).0"".ri* r-unfld ,."*r, ro ZFA: Eng,shversion)Elementary course,Book 1 -5. Tehran: Ar-hoda pubrishlr and Distributors.I 9' woodward' T' (2001)'Plannlng I-.rrons and courses: Designing Sequences of work forthe Language Classroom, New york: Cambridge University press.20' Zarghamian, Mehdi. (1997).Theo..r,- Lung,Lg. ,.u,rl* course: preriminary 
ro

lJ,T,liJi;l:'lT:Jfr.:l 
r eee vor III, rehran: co,n"ii ro. promotion orpersian

21. Zarghamian, Mehdi. 1999. Basic Vocabulary and Basic GNon -N ati ve speakers, rehran : c o urrc l ror prom ot i on o f ;::ffi T;ff.ljl.'fiJilTrfl"
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PSS-07_METHOD OF TEACHTNG HrsToRy_ PART_ (rr)
Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

Theory: 35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:

:o' :i:ff':"ff:::"4;]hJJ,1,o;''" rormar and non-rormar activities io raciritate rearning

co2: Set up and maintain a history resource centre (L6: create)co3: 
:;::lJ; 

lesson plans and 
'ni, 

plun, for timelv and organized cu*icurar transactions (L6:

co4: Prepare different types of achievement tests in social science at difrerent levels oflearning (L6: Create)

COURSE CONTENTS

Unit- I- Aids and Activities in History Teachingo Teaching learning materials: Reference material- archives, archeological survey report,Newspaper and periodicals, etco Selecting and using teaching aids with special reference to historicar maps, posters,caftoons, articles, books, ancient collections, community resourceso organizing co- curricular activities: History club, Study circles, Debate, Exhibition,Seminars and Discussion, preparation of Scrap book, History Museumo Importance of tour and excursion in history teaching

Unit -II- Instructional planning
o skills of Teaching: core Teaching skills and planning of micro-teaching lesson fordeveloping the skills
o Preparing the programme of work fbr the vear. Unit planning : Need and steps

' 
il:::'r',#ning: 

Meaning, importance, approaches, format, characreristics of a good

o Students centered planning: 5_E approach

Unit -III- Evaluation in History

o Evaluation: meaning, concept and importanceo Types of Evaluation: Formative vs Summative, External vs Intemal, criterion-referenced Vs Norm_referenced evaluationso Tools of Evaluation

19



o eualities of a good evaluating toolo Essay and objective type tests: Merits and limitationo Construction of achievement Test in History

Practicum
o organisation of history exhibition on a particurar themeo Preparation of an arbum as an aid to the teaching of historyo Preparation of Model on any historical topico Preparing a resource unit on a topic of their choice in historyo Construction of the achievement test for class IX and Xo organization of the quiz /poster competition on any topic of Historyo Any other activity based on the units in the paper i, r"- of written assignment, project,performance or field work with a detailed report

Suggested Reading
I ' A'L' Bashim ' 2011'A cultural History of India, oxford University press, New Derhi.2' B'c. Rai. 2005, Method the Teaching of History, p.uiurrru, Kendra, Lucknow.3' 

i;3, i,l*"rtirT" 
Singh, 20o6,reaching 

"rri;r-.v. ohanpat Rai pubrishing co. pvr.

4' 
3:';l.tn*dra, 

{et. ar}, 1989, India Struggrer for Independence, penguin Books, New
5 

i[.,J}J,:i}#;"ilf ii;i#,1'n 
Bhartiva pratima vigvan Evam MurtiKara,

6' 
3; i.l,",llllft STl,liihaslekh 

puu, pathvapu stak, 500 B c-A D 2000.,ori ent

7 ' 
i;)?ij,llr.an,200,A 

rexrbook orHistoriography 5008c-AD 2000, orient Brackswan,

8' Eric Hobsb am,2007,Itrhaskar Ki chinta, Granth Shirpi India pvt, Ltd. Derhi.9' Gurusarandas Tyagi, 20 I 0,ttihasshitshan, Aggar*ui pruli.utions, Agra.
'o ffi:l'il:|]il ?_H:, 

vibha Nigam & r.K. v".n,u, 2005, reacning oruistory, vinod
I 1' Ian Philips, 200g, Teaching of History, Sage pubrications, New Derhi.12- J'c' Aggarwar, 2007,reaJing of History, vikas pubrishing House, Noida.
'' J;[:crark, 

2007,Thelast T-housand Days of the British Empire, Aren Lane, New
14' R.N. Sharma, 2005,Techniques of Teaching History, ABD pubrishers, Jaipurl5' R'P' Singh, 2007, Teactring oruistory, R. La, Book Depot, Meerut.

'' ffiTffl 
Singh & Dharmendra Kumar, 2ol',Teaching of Hir,o.v, R. La, Book Depor,

'' ilfiif #[I;1'j';]he 
Penguin Historv orEarrv rndia rrom origin to AD 1300,
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't *il'*il:o*,20r0, 
Ashoka and the Decrine of the Mauryas, oxford university press,

l9' s'K. Kochhar, 2}}4,Teaching of History, Sterring pubrishers pvt. Ltd. , New Derhi.20' s'P' Pathak,2003, Teaching Jr,riri".r, Kanishka pubrication 
,New Derhi.2 1 ' Sabyasachi Bhatta charya,loos,The cambridge Economic History of India vor_r, c.1 7 5 7 -2003,Cambri dge University p."rr, New Del hi.

" i,:ln|H:,1,1*r, 
& R. Ranga *iuo',20t3. Teaching orHistory, pacific Books rnrernarionar,

:l f;fi ;T*?,'rTl;il"# $.T"fl:il 
Surtnate to Mughars Derh i Su rtn ate (1 206-

'^- 
i;ni;::Tl?#i3;[:1,#l**"*n 

Surtnate to Mugha,s Mughar Empire (1s26-
25' Sushila Kumari' 20ll,ItihasShikshan Ki Aadhunikvidhiyan, Lok Shiksha Manch, Derhi.26' u pendra Nath Dixit, r 996, rtinu, sr, itr,*r, ;;;;n ir' n*0, GranthAkademy, Jaipur.27'v'D' Ghate, r9g9, Itihasshit<stran, na ryanashahityaAkademy, chandigarh.28' Yogesh Kumar Singh, 2oo4,ttit arst itrhan, ApH puu,irn,n* corporation,New Derhi.
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PSS-08_METHOD OF TEACHTNG Crvrcs_ PART_ Gr)
Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:col: 
:,t*T,H,ififit 

teaching aids and e-content for effective transaction of the contents in
co2: 

lili:l?[:ff T::i"ation 
orco-curricular activities ror strengthening the knowredge or

CO3: Prepare unit.plan and lesson plan in Civics (L6: Create)co4: 
nl:J[::':':l#ro""gn 

uno use various tools and techniques of evaruation in reaching

COURSE CONTENTS

Unit I:Teaching Aids and Co-curricular Activitieso Importance of teaching aids, different types of teaching aids and their effective use inteaching of Civics.
o Role of civics teacher for use and deveropment of these teaching aidso Role of co-curricular activities in teaching of Civicso organizing co-curricular activities in teaching of civics- debate, seminar, conference,paner discussion and symposium, civics crub, wa, magazine,quiz etc.o Use of community resources in teaching of Civics

Unit II: Instructional planning
o Unit planning: meaning, need and stepso Core teaching skills
o Development of a micro plan
o Lesson planning

Unit III: Evaluation in Civics
o Nature of educationar evaruation, its need and rore in educationar processo Types of evaluation- Formative- Summative, External- Internal, criterion-referenced-Norm- referenced
o Tools of evaluation
o Qualities of a good evaluating toolo Essay and objective type test-their merits and limitation

22



o Construction of achievement test

Practicum
o Preparation of an album as an aid to teaching of Civics.o preparation of a model.
o Preparation of a resource unit on a topic of their choice in civics.o Construction of the achievement test for class IX and Xo organization of the quiz /poster competition on any topic of civics' Any other activity based on the units in the paper ,n ,o..n of written assignment, project,performance or field work with a detailed."ion 

)

Suggested Reading
r ' 

i,iii,Tli;l?j,X:" 
reaching orpolitical services and civics, vikas pubrishing House

2 
X,I1iJi,i;?;::J:i:J*,i1*ou' 

r P' and Murthv v- (ls82)reaching orcivics. Boaba
3' 

J:f;#,t: 
al'(l994)Teching of civics and potiticar science, anmorpubrication pvt rtd.,

4' Rai, B.c. (r 990)Method Teaching of civics, prakashan Kendra, Lucknow.5' 
ffiil?.|;lff 1?#damental"s 

or reach in g S ocial Sci ences, Moh indra capitar

6' Rao ,DigumrtiBhaskara (2004)Methods of Teaching civics Discovery pub.
7 ' Singh' Yogesh K.umar (2.004)NagrikShashtraShiksilan 

ApH pub. corporation.8' Jain, Amir chand (r9g3)Samajik"Gyan Shikshan Rajasthan Hindi Granth.9' Tyagi' Gurusaran Das (2006)Nagrik Shastra Ka shikstran vinod pustak Mandir.10' Syed l\l'H' (2004) Modern t"u"f,ing of civics/ plotical Science Anmol pub.I l ' Johari' J'c' (2oog)Principles of Modern Politicar Science Sterring pub. prt Ltd.12' Tyagi' Gurusaran Das (2014)NagrikshashtraShikshan 
Agrawal publications.

'' [:ffi:, 
ramandramudi prasan,, izoo+j v;;;;i;hing civics Discovery pub.

14. Pylee, M.V. (2009) India,s Constitution S. Chand & Co.

'' |ff:;t 
R'c' (201O)constitutional Development and Nationar Movement of rndia S.

I 6' Singh' Birkeshwar Prasad ( I 99 I )BharatiyaRajnitikvyavastha Student,s Friends.17' Rai, Gandhiji (r994)Aadhunik Lok prashasan Student,s Friends.l8' Deicey' A'v' (1978) Sanvaidhanik Kanoon Ke Adhyayan Ki Bhumika Bihar HindiGranthAkademy.
1 9' Verma' vishwanath Prasad ( I 978)NirvachanAurRajneti Bihar Hindi GranthAkademy.20' Sinha' Arvind Narayan (1g73)Rashtra- rajyon Ki par Rashtra Neeti, part-I Bihar HindiGranthAkademy.
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2l ' Srivastava, N'M'P. (1998) Bihar Mein Rastriyata Ka vikas (1912-1947) BiharHindi
GranthAkademy.

22' sen' Ranjana (2007)Modern Methods of Teaching Political Science, Vol- l5 Srishti BookDistributors
23' Shukla, vikas (2007)Nagrik Shastra Shikshan vandana pub.
24. Sharma, Virendra (200g) panchayat Raj University pub.
25' Singh, Ajay (2008) PrachinBharatiyaShasanAur Vidhi University pub.
26. Nema, G.P. (2008) TulnatmakRajniti University pub.
27 ' singh, Rustam (2010) Story of Politicl [deas for Yong Readers, Vol-l An Eklavya pub.
28. George, Alex M. (2007)chirdren's perception of Sarkar An Eklavya pub.
29 ' Jayal, Niraja Gopal (2001) Democracy in India; Themes in politics University pub.
30. Kothari, Rajni (2010) caste in Indian politics orient Black Swan.
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PSS-0g-METHOD OF TEACHING GEO(
Course No.: 7b 

r*r\-'r.r\u ulloGftAPHY- PART- Gr)

Course Credit: 2

COURSE OUTCOMES

At the completion 
:.llh" course, the prospective teachers

::l ::H.;iflffi.i,'", i,o, and e-conten; ;::#,1,n ffio,I[ioo,*" contents in

::"' ::[Hff,ff "i|lffi:]on orco-cu*icular activities ror strengthening the knowredge orco3: Set up and.maintain Geography Room/LablMuseum (L6: create)CO4: prepare unit plan unO f"riorian in Geography (L6: Create)
COURSE CONTENTS

Unit- I- Teaching Aids and Co_curricular Activitieso Geography teacher: Requirements and quarities of a good Geography teachero Teaching aids: Importance, types, effective use in teaching of Geography: ,"#i.,?:,::;,",?11?,ff:-tr1;.il:;x, 
ffi,iji',n'',,equippingand main,aining

o Geography based hobby, clubs, etc.

Unit II- Instructional planning
o Unit plan: Meaning, need, and stepso preparing theprogramme of work for the year.o Micro teaching

' 
H:::'rii::ning-:Meaning' 

importance, approaches, formar, characreristics ora good
o planning of practical work in Geography.

Unit- III- Evaluation in Geography
o Purpose and nature of evaluation in Geographyo Formative and summative evaluationo Unit test: Meo prepara,,"" ;:';;lJj#::i[i, in c.og.upr,y

Practicum
o Preparation of an album as an aid to the teaching of Geographyo preparation of model

Theory: 35 Marks

Practicum: 15 Marks
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o preparing 
a resource unit on a topic of their choice in Geography

: ;.JjffHn 
or the achiev"m.nt test ro. class rX and X. A n y 

",n ". ;,1,11 ; :,:j : ffi :: nT,J:ilffi:.",?;o 
p i c o r G e o graphy

performance or field work with u o.rui,"o report. 
rrm of written assignment, project,

Suggested Reading
l. Basha, Salim, S.A & Rao Bhaskar

^ Geograpnr ri 
:::::? oil,r* ,lil::,T* S:[1] 

Methods or reaching

: i#lil;.oil?'i1*;,:;,ffi 
"e 

S i dh antra,,, uo u,, uru. B i har H in di G ran rh
Secondary School Routredge iil[ $:$?:.?rning 

to reach o""*;; in the4' Dubey' s'K' (2005) Adr;.-";';*graphy 
teaching, Book Enclave, Jaipur.5. Du bey, S. K(2 005) U.f,o.U,, rroiJirrrur.eook Enclave.6 

8;,T#,t lir*TT,il'.;i;;;;) reaching ;i;;;;"ohv ApH pub, ish ing
7 ' Lambert'David(2000)Learning 

to Teach Geography in the Secondary Schoor.8' Rai,B'c.(2004) Merhod. oraJu.n,ng ceographr. ooar'orurication, New Derhi.9. Rao,M.S(l 993)T:Thi"S 
"f i""grupr,y.anrol pubticatill0'Siddiqui,Mujib^u_r.u*r-1zo-o-+;"ilu.l,nq"ro""*."*;x'.TTffi 

:**:,;:;rx;:,?i,I 1' Singh, H'N(2006) BhugorSiksrrur. p*turhan Kendra Lu.t now.I 2. Singh,R .p (2009)T e.,rir, 
"iC***pfrr. R.Lal Book Depot.I 3' Singh' Yogesh 

fumar(206oiunr*"", tikshan.ApH oriL"r,"r,New Derh i.14' Zaidi's'M' (2004)Modern i#;; of Geograptr.orr"r pubricarion 
New Derhi.
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PSS-I0-METHOD OF TEACHTNG ECONOMTCS_ PART_ (rD

Course No.: 7b

Course Credit: 2

Theory:35 Marks

Practicum: 15 Marks
COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:Col: Utilize the different teaching aids and e-content for effective transaction of content in
Economics (L3: Apply)

Co2: otganize different co-curricular activities for strengthening the knowledge of Economics
(L3: Apply)

co3: Prepare unit plan and lesson pran in Economics (L6: create)
CO4: Design and use various tools and techniques of evaluation in Economics (L6: Create)

COURSE CONTENTS

Unit I: Teaching Aids and Co-Curricular Activities
o Importance of teaching aids, different types of teaching aids and their effective use in

teaching of Economics
o Role of Economics teacher for use and development of these teaching aids
o Role of co-curricular activities in teaching of Economics
o Organizing co-curricular activities in teaching of Economics- debate, seminar,

conference, panel discussion and symposium, economics club, wall magazine,quiz etc.o Use of community resources in teaching of Economics

Unit II: Instructional planning
o Unit Planning: meaning, need and steps
o Core teaching skills
o Planning of micro lessons for the development of core teaching skills
o Lesson planning

Unit III: Evaluation in Economics
o Nature of educational evaluation, its need and role in educational process
o Evaluation procedure for appraising learner's performance, uses of evaluation
o Planning and preparation of unit test and achievement test.
r open book examination, evaluating project work, question bank.
o Diagnostic test and remedial Teaching
o Qualities of a good test
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Practicum
o Preparation of an arbum as an aid in teaching of Economics
o Preparation of a Model
o Preparation of a resource unit on any topic of Economics
o construction of the achievement test for crass IX and X
. organization of the quiz / poster competition on any topic of Economics

' Any other activity based on the units in the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
L Arora P.N. (1985). Evaluation in Economics.
2' Arora P.N. and Shrie, J.P. (1986).Open book examination question in economics. New

Delhi, NCERT.
3' Chakravarty, S.(1987). Teaching of Economics in India, Bombay, Himalya,publishing.
4' Chattopadhyay, S. (2012). Education and Economics, Oxford University press.
5. Kanwar, B.s. (1973).Teaching of economics, Ludhiana, prakash Brothers.
6' Mustafa, M. (2004) Teaching of Economics :( New Trends & Innovations)Deep & Deep

Publication.
7. Rai, B.c. ( 2005). Teaching of Economics, prakashan Kendra.
8. Sharma, s.( 2004). Modern Teaching of Economics,Anmol publications.
9. Siddiqui M.H. (1993). Teaching of Economics, New Delhi, Ashish publishing House.
10. Singh, R. (2013). ArthshastraShikshan,R.Lall Book Depot.
I I . Srivastava H.S. (1976). Unit tests in Economics, New Delhi, NCERT.
12. Tiwari, A. (2007).Modern Methods of teaching-Economics,srishtiBook Distributors.
13. Tyagi, G.D. (2014). Arthashastrashikshan ka pranalivigyan Aggarwal publication.
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PSS-II-METHOD OF TEACHING HOME SCIENCE. PART- (II)

Course No.: 7b Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

After completion of the course, the prospective teachers will attain the ability to:
COI: Apply various techniques and approaches of teaching Home Science(L3: Apply)

CO2: Plan the lesson with a balance of prose, poetry and grammar teaching (L3: Apply)

CO3: Give practical training of life to the students without any gender discrimination

(L3: Apply)

CO4: Design, develop and use various tools and techniques & evaluation (L6: Create)

COURSE CONTENTS

Unit I: Instructional Strategies for Home Science Teaching
o Methods of teaching Home Sc.- Lecture cum Discussion method, Demonstration method,

Proj ect method,Problem solving method,Laboratory method, Team Teaching,
Assignment, Home experience (activity) method

o Teaching skills & their development- Development of core teaching skills through micro
teaching, simulation

o Lesson planning- Procedure of making an effective lesson plan
o Balance of theoretical and practical aspect in lesson plan

Unit II: Problems of Home Science Teaching
o Problems of Teaching Home Sc. in Schools
o Teaching with gender discrimination
o Teaching as an optional subject
o Teaching without Practical approach
o Teaching in later stage

Unit III: Evaluation in Home Science
o Concept and purpose of Evaluation
. Types of evaluation- Formative-Summative, External- Internal,
o Tools of evaluation
o Qualities of a good Evaluating Tool
o Essay and objectives type tests

o Planning and construction of Achievement Test
o Selection of a good evaluating tool for evaluate the practical knowledge of the learner



Practicum
o Prepare a lesson plan for class IX or X
. Prepare a programmed instruction of any topic
o Develop an achievement test for secondary classes
e Make an assignment related to the problems of home science teaching
o First Aid, Arrangement of First Aid Box

Suggested Reading
1. DevdasRajamal P., Teaching of Home Sciencein Secondary School. The All

IndiaCouncil for Secondary Education, New Delhi.
2. Home Economics- New Directions: A statement of Philosophy and objectives, Home

Economics Association, Washington D.C, America.
3. Rajammal P. Devdas, Methods of Teaching Home Science.
4. Report of the Education Commission 1964-66 (Education and National Development)

Ministry of Education, Govt. of India, New Delhi.
5. Report of the Secondary Education Commission, Ministry of Education, Govt. of India,

New Delhi.
6. Seema Yadav, Teaching of Home Science., Anmol publication.
7. Sherry, Teaching of Home Science.
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PSS-I2-METHOD OF TEACHING COMMERCE- PART_ (rD

Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

Theory: 35 Marks

Practicum: 15 Marks

After the completion of the course, the prospective teachers will attain the ability to:
CO I : Utilize the different teaching aids and e-content for effective transaction of the contents in

Commerce (L3: Apply)
CO2: Organize different co-curricular activities for strengthening the knowledge of Commerce

(L3:Apply)
CO3: Prepare unit plan and lesson plan in Commerce (L6: Create)
CO4: Design and use various tools and techniques of evaluation in Commerce (L6: Create)

COURSE CONTENTS

Unit I: Instructional Material- Teaching Aids and Co-curricular Activities
o Meaning, importance, preparation and use of teaching aids in teaching of Commerce
r criteria for selection of instructional material and equipment
o Different audio visual equipments and material used in teaching of Commerce
o Use of text book as teaching aid
. Use of software and hardware in teaching of Commerce
. Using community resources

o Co-cumicular activities in teaching of Commerce

Unit II: Planning for Teaching Commerce
. Unit Planning: meaning, need and steps

o Core teaching skills
o Planning of micro lessons for the development of core teaching skills
o Lesson planning

Unit III: Evaluation in Commerce
o Nature of educational evaluation, its need and role in educational process
. Types and uses ofevaluation
o Planning and preparation of unit test and achievement test
o Diagnostic test and remedial Teaching
o Qualities of a good test
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Practicum
o Designing of resson prans with the help of effective teaching aidso Preparation of a schoor budget using community resourceso Preparation of moders and charts herpfur in commerce teachingo observation of lessons taught by the fellow prospective teachers and experienced

teachers

o construction of an achievement test for crass IX or crass Xt AnY other activity based on the units in the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
l. Aggarwal, J.c. (2010).Teaching of Commerce, A practical approach, NewDelhi,

Vikas Publication.

2' Kapoor, N'D. (199O).Principles and Practice of Accountancy, New Delhi, pitamber
Publishing Company.

3' Khan, M'S' (1982). Commerce Education, New Delhi, Sterling publishers private
Limited.

4' Mahesh Kumar, M. (2004 ). Modern Teaching of CommerceAnmol publication.
5. Maheshwar; s.N., & Maheshwari, S.K. (r9g9). Erement of Business Studies,

New Delhi, Asha prakaGreh.

6. Musselman and Hanna (1960).Teaching Book Keeping and Accountancy, New
York, McGraw Hill Book Company.

7 ' Rao, S' (1995). Teaching of Commerce, New Delhi, Anmol publications pvt. Ltd.8' Sharma, B.L.(20r6).VanijyaShikshanR. Lail Book Depot.
9. Singh, Y.K. (2005).Teaching of Commerce, ApH.
10. venkateswarlu, K. (2004). Methods of Teaching commerce.

32



PSS-I3-METHOD OF TEACHING PHYSICAL SCIENCES-

Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

PARr- (rD

Theory:35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:
CO1: Differentiate among different types of tests and assessment (L2: Understand)
CO2: Prepare teaching aids and devise formal and non-formal activities to facilitate

Physical Sciences (L6: Create)
learning in

CO3: Construct lesson plans and unit plans for secondary level Physical Science teaching (L6:
Create)

c04: constructan achievement tests in physical Sciences (L6: create)

COURSE CONTENTS

Unit I: Teaching Aids and Activities in physical Science
o Teaching aids in Physical Science- audio, visual, audio-visual, still, motion, two

dimensional, three dimensional
o Preparing low cost improvised teaching aids
o Physical Science Laboratory: setting materials required and importance
o Use of community resources in teaching physical Science
o Non-formal approaches in Physical Science teaching- science club, field trips, science

fair, science quizzes

Unit II: Instructional Strategies in physical Science
o Unit Plan and lesson plan
o Micro plan for the development of core teaching skills
o Lesson planning - procedure, Approaches, Selection and organization of content,

planning instruction in Physical Science, stating instructional and behavioral objective ,
preparation and use of teaching aids in physical science, manage the students response,
5 E Model of Learning

o content analysis and identification of major concepts in a given topic

Unit III: Evaluation in Physical Science
o Meaning and purpose of evaluation

' Types of evaluation- formative- summative, external- internal, criterion-referenced-
norm- referenced

o Tools of evaluation
o Qualities of a good measuring tool
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. Essay & objective type tests,

. Teacher made and standardized test
o Planning and construction of an achievement test

Practicum
o Preparing one lesson plan containing explanation of physical science principle or law/

demonstration of physical science / Numerical problem

' Preparation of design of ideal physical science laboratory or preparing one lesson plan for
conducting physical science laboratory on any topic

o Survey ofa school physical science laboratory
o Preparation of models and charts using audio visual aids
o observation of lesson taught by the fellow prospective teachers and experienced teachers
o construction of an achievement test for class IX or class X

' Any other activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
1. Abruscato, Joseph (1992). Teaching Children Science, 3'd Edition. USA: Allyn & Bacon.

2. Carin, Arthur A. &Sund, Robert B. (1989). Teaching Science through Discovery. USA:
Merrill Publishing Company.

3. Chandra, Soti Shivendra (2003). Contemporary Science Teaching. Delhi: Surjeet
Publication.

4. Ediger, Marlow & Rao, DigumartiBhaskara (2003). Teaching Science Successfully. New
Delhi: Discovery Publishing House.

5. Jevons, F.R. (1969). The Teaching of Science: Education, Science and Society. Great
Britain: Blackfriars Press Ltd.

6. Kulshrestha, S.P. (2009). Teaching of Physical Science. Meerut: R. Lall Book Depot.

7. Kumar, Amit (2005). Teaching of Physical Sciences. New Delhi: Anmol publications
Pvt. Ltd.

8. Laybourn, K. & Bailey, C.H. (1971). Teaching Science to the Ordinary Pupil. London:
University of London Press Ltd.

9. Liversidge, Tony, Cochrane, Matt, Kerfoot, Bernie & Thomas, Judith (2009). Teaching
Science: Developing as a Reflective Secondary Teacher. Education. New Delhi: Sage
Publications India Pvt. Ltd.

l0.Llewelly, Doughlas (201a). lnquire Within,2nd Edition. New Delhi: Sage pulication
India Pr,t. Ltd.

11. Mohan, Radha (2010). Innovative Science Teaching. Delhi: PHI Learning Pvt. Ltd.

12. Nagaraju, M.T.V. & Yanaja, M. (2013). Methods of Teaching Physical Science.
Hyderabad: Neelkamal Publications pvt. Ltd.
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I 3' Naseem a, C. (2012). Physical Science Education. Delhi: Shipra publications.
14' NCERT (2013). Pedagogy of Science: Physical Science part I. New Delhi: NCERT.
l5' NCERT (2013). Pedagogy of Science: Physical Science Parr II. New Delhi: NCERT.
16. Pandey, s.K. (2005). vigyan Shikshan. New Derhi: vani prakashan.
l7' Rawat, R.P' (2006). Vigyan Shikshan. Jaipur: Aavishkar Publishers, Distributors.
l8' Sharma, R'C. & Shukla, C.S. (2005). Adhunik Vigyan Shikshan. New Delhi: Dhanpat

Rai Pulishing Company.

19' Sharma, R.C. (2013). Modern Science Teaching. New Delhi: Dhanpat Rai pulishing
Company.

20' Sood, J.K. (2009). Teaching Science for Understanding and Application. Agra: Vinod
Pustak Mandir.Llewelly, Doughlas (2014). Teaching High School Science through
Inquiry-A case Study Approach. New Delhi: Sage pulication India pvt. Ltd.

2l.Yadav, M.s. (2000). Modern Methods of Teaching Science. New Delhi: Anmol
Publication.

22' Zaidi, S.M. (2004). Modern Teaching of Science. New Delhi: Anmol publication.
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PSS-I4-METHOD OF TEACHING

Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

BroLoGrcAL SCTENCES_ PART_ (rD

Theory:35 Marks

Practicum: 15 Marks

After completion of the course, the prospective teachers will attain the ability to:col: Analyze the content and pedagogy of secondary school topics (L4: Analyze)
Co2: construct lesson plans and unit plans for secondary level Biological Science teaching

(L6: Create)
Co3: Prepare teaching aids and devise formal and non-formal activities to facilitate learning in

Biological Sciences (L6: Create)
c04: construct an achievement test in Biological Sciences (L6: create)

COURSE CONTENTS

Unit I:Teaching Aids and Activities in Biological Science
o Teaching aids in Biological Science - audio, visual, audio-visual, still, motion, two

dimensional, three dimensional
. Preparing low cost improvised teaching aids
o use of community resources in teaching Biological Science
o Non-formal approaches in Biological Science teaching- science club, field trips, science

fair, science qrizzes
o Organizing Biological Science Resource Centres - Biological science laboratory,

Biological science museum, setting and maintaining an aquarium, vivarium and botanical
garden

Unit II: Instructional Strategies in Biological Science
o Unit Plan and lesson plan
o Micro plan for the development of core teaching skills
o Lesson planning procedure, Approaches Selection and organization of content, planning

instruction in Biological Science, stating instructional and behavioural objectives,
preparation and use of teaching aids in Biological Science, managing the students,
response, 5E Model of Learning

o content analysis andidentification of major concepts in a given topic
o Pedagogical analysis (identification of concepts, listing behavioural outcomes, listing

evaluation procedure and listing activities and experiments) of a given secondary school
topic

Topics: Structure and function of cell organelles, nutrition in plants and animals,
photosynthesis, respiration in animals and human, transport systemin plants and
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circulatory system in animals, excretory system in human, reproduction of plants and
animals, plant hormones and ecological balance

Unit III: Evaluation in Biology
o Concept and purpose of evaluation
o Types of evaluation- Formative vs Summative, External Vs Internal, Criterion referenced

Vs Norm- referenced evaluation
o Tools of evaluation
o Qualities of a good evaluating tool
o Essay and objective type tests- their merits and limitations, measures of their improvemento Teacher made and standardized test
o construction of an achievement test in Biological Science

Practicum
o Designing lesson plans for a particular concept keeping in mind the expected operational

level of children
o Prepare a micro lesson plan of any topic of Biology
o Observation of lesson taught by the fellow prospective teachers and experienced

teachers

o construction of an achievement test for class IX or class X
o Writing essay, short answer and objective type test items

' AnY other activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
1. Abruscato, Joseph (1992). Teaching Children Science, 3'd Edition. USA: Allyn & Bacon.2' Ameeta, P. (2013). Methods of Teaching Biological Science. Hyderabad: Neelkamal

Publications.

3' Ameeta, P. (2013). Techniques of Teaching Biological Science. Hyderabad: Neelkamal
Publications.

4. Bhushan, Shailendra (2006). Jeev Vigyan Shikshan. Agra: Vinod pustak Mandir.
5' Carin, Arthur A. &Sund, Robert B. (1989). Teaching Science through Discovery. USA:

Merrill Publishing Company.
6' Chandra, Soti Shivendra (2003). Contemporary Science Teaching. Delhi: Surjeet

Publication.

7 ' Chauhan, Ashok (2005). Teaching of Zoology. New Delhi: International Scientific publiction.
8. Dubey, Manish & Dubey, Bibha (2012). Jeev Vigyan Shikshan. Allahabad: Sharda

Pustak Bhavan.

9. Ediger, Marlow & Rao, DigumartiBhaskara (2003). Teaching Science Successfully. New
Delhi: Discovery Publishing House.
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10. Jevons, F.R. (1969). The Teaching of Science: Education, Science and Society. GreatBritain: Blackfriars press Ltd.
1 l. Kalra, R.M. (2008). Science Education

Delhi: PHI Learning pvt. Ltd.
for Teacher Trainees and In-service Teachers.

12. Kulshreshtha, s.p. (2007). Teaching of Biorogy. Meerut: R. Lalr Book Depot.
13' Laybourn, K' & Bailey, c.H. (1971). Teaching Science to the ordinary pupil. London:

University of London press Ltd.
14' Liversidge, Tony, Cochrane, Matt, Kerfoot, Bernie & Thomas, Judith (2009). Teaching

Science: Developing as a Reflective Secondary Teacher. Education. New Delhi: Sage
Publications India pvt. Ltd.

l5' Llewelly, Doughlas (2014)- Inquire within, 2nd Edition. New Delhi: Sage pulication
India Pvt. Ltd.

16' Llewelly, Doughlas (2014). Teaching High School Science through Inquiry-A case
Study Approach. New Delhi: Sage purication India pvt. Ltd.

17' Mohan, Radha (2010). Innovative Science Teaching. Delhi: pHI Learning pvt. Ltd.
18. Pandey, s.K. (2005). vigyan Shikshan. New Delhi: vani prakashan.
19' Rawat, R'P. (2006). Vigyan Shikshan. Jaipur: Aavishkar publishers, Distributors.
20' Sharma, R'C' & Shukla, C.S. (2005). Adhunik vigyan Shikshan. New Delhi: Dhanpat

Rai Pulishing Company.

2l' Sharma, R'c' (2013)- Modern Science Teaching. New Delhi: Dhanpat Rai pulishing
Company.

22' Sharma, R'C. (2013). Modern Science Teaching. New Delhi: Dhanpat Rai pulishing
Company.

23. Sharma, Rama & Mishra, M.K. (2009). Jeev vigyan Shikshan. New Derhi: Arjun
Pulishing House.

24. Sikarwar, Mukta (2014). Jeev vigyan Shikshan. Agra: Agrawal publications.

25. Singh, Y.K. (2005). Teaching of Botany. New Delhi: A.p.H. publication.
26. Singh, Y.K. (2005). Teaching of Zoology. New Derhi: A.p.H. publication.
27' Sood, J'K' (2009). Teaching Science for Understanding and Application. Agra: Vinod

Pustak Mandir.

28. Tiwari, Manish (2005). Teaching of Botany. New Delhi: Mohit publications.
29'Yadav, M.S. (2000). Modern Methods of Teaching Science. New Delhi: Anmolpublication.
30' Zaidi, S.M. (2004). Modern Teaching of Science. New Delhi: Anmol publication.
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PSS-Is-METHOD OF TEACHING MATHEMATICS- PART- (II)

Course No.: 7b Theory: 35 Marks

Course Credit: 2 practicum: 15 Marks

COURSE OUTCOMES

At completion of the course, the prospective teachers will attain the ability to:
COI: Develop unit plans and lesson plans in Mathematics for secondary level(L3:Apply)
CO2: Construct achievement test in Mathematics (L3:Apply)

CO3: Develop suitable teaching aids in Mathematics according to lesson plans (L6:Create)

co4: Design co-curricular activities in Mathematics (L6:create)

COURSE CONTENTS

Unit I: Teaching Aids and Activities in Mathematics
o Teaching aids in Mathematics- Audio, Visual, Audio-Visual, Still, Motion, Two

dimensional, Three dimensional
. Preparing low cost improvised teaching aids
t Using mathematics as a game for recreation - Quiz, Fair,Puzzles, Riddles, magic squares
o Diagnostic and Enrichment programme in Mathematics
o Mathematics Laboratory & Mathematics club

Unit II: Planning of Mathematics Teaching
o Unit Plan and lesson plan
. Micro plan

o Lesson planning procedure, Approaches, Selection and organization of content. planning
instruction in Mathematics, Stating instructional and behavioural objective , preparation
and use of teaching aids in Mathematics, manage the students response, 5E Model of
Learning

o Content analysis, pedagogical analysis and identification of major concepts in a given
topic

Unit III: Evaluation in Mathematics

o Meaning and purpose of evaluation
t Types of evaluation- Formative- Summative, External- Internal, Criterion-referenced-

Norm- referenced

o Tools of evaluation
o Qualities of a good measuring tool
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. Essay & objective type test
o Teacher made and Standardized test
o Planning and construction of an achievement test

Practicum
o Designing lesson plans for a particular concept keeping in mind the expected operational

level of children
o Preparation of design of ideal mathematics laboratory

o Survey of a school mathematics laboratory

o Preparation of models and charts

o observation of lessons taught by the fellow prospective teachers and experienced
teachers

o construction of an achievement test for class IX or class X

' Any other activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
1' Aggarwal, S.M. (2003). Teaching of Modern Mathematics. New Delhi: Dhanpat Rai

Publishing Company (p) Ltd.
2. Bagai, Shobha, Habib, Amber g. venkataraman, Geetha (2017). A Bridge to

Mathematics. New Delhi: Sage pubrications India pvt. Ltd.
3. Banga, Chaman Lal & Dikshit, R.K. (2012). GanitShikshan. Delhi: Shipra publications.
4. Bhatnagar, A.B. (2013). GanitShikshan. Meerut: R. Lall Book Depot.
5' Chambers, Paul (2008). Teaching Mathematics. New Delhi: Sage publications lndia pvt.

Ltd.
6. Dubey, Manish & Dubey, Bibha (2012). GanitShikshan. Allahabad: Sharda pustak

Bhawan.

7' Ediger, Marlow & Rao, DigumartiBhaskara (201l). Teaching Mathematics Successfully.
New Delhi: Discovery publishing House.

8. English, Richard (2013). Teaching Arithmetic in Primary Schools. New Delhi: Sage
Publications India pv-t. Ltd.

9. Jain, S.L. (1992). GanitShikshan. Jaipur: Rajasthan Hindi Grantha Academy.
10. James, Anice&Alwan, Jeyanthi (2014). Skills & Strategies of Teaching Mathematics.

Hyderabad: Neelkamal publications pvt. Ltd.
ll.James, Anice (2013). Techniques of Teaching Mathematics. Hyderabad: Neelkamal

Publications Pvt. Ltd.
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l2' James, Anice (2016)- Teaching of Mathematics. Hyderabad: Neelkamal publications pvt.
Ltd.

13' Kulshreshtha, A.K. (2003). Teaching of Mathematics. Meerut: R. Lall Book Depot.
14. Mangal, s.K. (20r6). GanitShikshan. Agra: Agrawal pubrications.
15' Mattuvarkuzhali, c. (2013). Modern Methods of Teaching Mathematics. New Delhi:

A.P.H. Publishing Corporation.
16' Mishra, L' (2008). Teaching of Mathematics. New Delhi: A.p.H. publishing Corporation.
l7' Mustafa, M. (2004). Teaching of Mathematics: New Trends and Innovations. New Delhi:

Deep & Deep publications pvt. Ltd.
18' NCERT (2006). Position Paper: National Focus Group on 'feaching of Mathematics.

New Delhi: NCERT.
19. Negi, J. s. (2006). GanitShikshan. Agra: vinod pustak Mandir.
20' Papola, C. (2006). Teaching of Mathematics. New Delhi: Anmol publications pvt. Ltd.
2l.Pratap,Naresh (2007)- GanitShikshan. Meerut: R. Lall Book Depot.
22'Rao, N'M' (2009). A Manual of Mathematics Laboratory. Hyderabad: Neelkamal

Publications Pvt. Ltd.
23' Rawat, M.S. & Agrawal, M.B. Lal (200s). GanitShikshan. Agra: Agrawal publications.
24'Rawat, M'S. & Agrawal, M.B. Lal (2015). GanitShikshan: prarambhik Star-t. Agra:

Agrawal Publications.
25' Reddy, Srihari N. &Nagaraju, M.T.V. (2007). Problems of Teaching Secondary School

Mathematics. New Delhi: Discovery publishing House.
26'Sharan, Ram & Sharma, Manju (2013). Teaching of Mathematics. New Delhi: A.p.H.

Publishing Corporation.
27' Siddiqui, Mujibul Hasan (2005). Teaching of Mathematics. New Delhi: A.p.H.

Publishing Corporation.
28' Sidhu, K.S. (2008). The Teaching of Mathematics. New Delhi: Sterling publishers pvt.

Ltd.
29. Suneetha, E., Rao, R. Sambasiva& Rao, DigumartiBhaskara (2004). Methods of

Teaching Mathematics. New Delhi: Discovery publishing House.
30' Tyagi, S.K. (2004). Teaching of Arithmetic. New Delhi: Commonwealth publishers.
31' Yadav, Siyaram (2013). Teaching of Mathematics. Agra: Agrawal publications.
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PSS-T6-METHOD

Course No.: 7b

Course Credit: 2

COURSE OUTCOMES

OF TEACHING COMPUTER SCIENCES- PART- (ID

Theory: 35 Marks

Practicum: 15 Marks

After completion of the course, the prospective teachers will attain the ability to:
CO I : Use core teaching skills for effective Computer Science teaching(L3: Apply)
Co2: Select and organize content, plan instruction toensure effective delivery (L5: Evaluate)co3: Develop achievement test in Computer Science(L6: create)
co4: Set up an effective computer Scienceraboratory(L6: create)

COURSE CONTENTS

Unit- I- Lesson Planning and Instruction in Computer
o Micro plan
o Steps involved in lesson plan
o Textbook in Computer Science
o Effective teacher of Computer Science
o Teaching Aids in Computer Science
o Problems in teaching Computer Science

Unit- II- Evaluation in Computer Science

o Nature and Need of Evaluation
t Objectives and kinds of Evaluation: Internal- External, Criterion referenced- non

referenced, formative- summative
o Evaluation through computer
o Test construction
o Tools of evaluation: characteristics of a good measuring tool

Unit- III- Computer Science Laboratory

o Need and Importance
o Planning and Designing laboratory
o Equipments and material
o Maintenance and safety measures
o Practical work in Computer Science teaching
o Internet and intranet in education
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Practicum

o Submission of report after Entry and processing the test marks in terms of average,
percentage and ranks

o Designing lesson plans for a particular concept keeping in mind the expected operational
levelof children

' Preparation of design of ideal computer science laboratory
o Survey of a school computer science laboratory
. Preparation of models and charts

SUGGESTED READING

' Aggarwal, J.C., Teaching of Computer Science: A Practice Approach, New Delhi,
Vikas Publishing House, pvt. Ltd.

o Beals, A.C.F., A Guide to the Teaching of Computer Science in School, London,
University of London press, 1937.

o Binning, A.c., and Binning, D.R., Teaching in computer Science in School, New
York, MC Graw Hill Book Co.,1952

o Choudhary, K.P., Audio-Visual Aids in Teaching Indian Computer Sciences. Delhi,
Atma Ram & Sons, 1965

o Chaudhary, K.P., The Effective Teaching of Computer Science in India, A Handbook
for Computer Science Teachers, New Delhi, NCERT, 1975.

o chaudhary, K.P., Preparation of Lesson Notes, calcutta Bookland.
o Dale, E, Audio- visual Methods in Teaching, New york, Deyden press, 1954
o Ghosh, V.D., Creative Teaching of Computer Science, Delhi Oxford University, press,

l95 t
o Rao, v.K., computer Education, A.p.H. publishing corporation, New Delhi.

' Singh, Y.K. & Nath Ruchika; Teaching of Computer Science, A.P.H. publishing
Corporation, New delhi.
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SCHOOL INTERNSHIP

Course Credit: l0

COURSE OUTCOMES

CO3: Prepare various records
CO4: Participate in various

Create)

Practicum: 250 Marks

At the completion of the course, the prospective teachers will attain the ability to:col: 
ffiiJJ"ck 

on the physical, social and psvchologicar weu-being of their students (L5:

co2: Prepare a lesson plan based on Herbertian approach and deliver an interactive lesson basedon it (L6: Create)

maintained in schools (L6: Create)
collaborative and cooperative activities with the peer group (L6:

CO5: Conduct tests, exams and prepare results (L6: Create)

COURSE CONTENTS/ ACTIVITY
o Internship work shall be carried out in an upper primary, secondary or senior secondarygovernment/recognized private school for a minimum duration of 16 weeks.o For each student-teacher, internship should be conducted preferably in one school for theentire l6 weeks.
o The Principalalead of the Institution shall assign a Supervisor to each student fbrInternship work.
o Intemship should not be reduced to the delivery of a certain number of lesson plans, butshould aim for meaningful and holistic engagement with rearners and the school. Duringthe lnternship a student-teacher shall work as a .egular teacher and participate in all theschool activities, including Practice Teaching, 

-and 
participation in all the schoolactivities, including planning, teaching and ass"ssment, interacting with school teachers,community members and children under the direct guidance of his/her supervisor andshall submit a report manifesting his/her .*p".i"n."J concerning all the dimensions aswell as hislher understanding of the school in totarity, its philosophy and aims,organization and management; the life of a teacher; needs of the physical, mental,emotional development of children; aspects of curriculum and its transaction; quality,transaction, and assessment of teaching-learning, within the time specified by thecollege/Department, which shall in no case be later than the first date announced for startof the Third Semester Examination. The Intemship Report should be typed in TimesNew Roman/Kurti Dev l0/ Unicode font with letter size 12 andline spacing 1.5.o The candidate shall also submit separately the 

-Records of the Lessons taught at school(At least 60 Lesson Plans in the Pedagogical subject), 
-Record of preparing Teaching-Learning Materials(20 for school subject), and the R"cords of the observation of peer

Intems' Lesson (at reast 20 lessons of peer Interns. are to be observed).
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Student-teachers are to be activery engaged in teaching at two revers, namery, upperprimary and secondary' They should be provided opportunities to teach in schools withsystematic supervisory support and feedback from faculty.
During Internship student-teacher has to organize different activities in the school such asco-curricular activities and do case studies on infrastructural facilities available or on anyother issue of importance

ACTIVITIES OF INTERNSHIP & THEIR WEIGHTAGE IN ASSESSMEN

SL. NO. ACITIVITIE S/DIMENS SIONS

Internship Report

-

Records nf fhp I o

MARKS
I

40

2
,h. P;Ad;;l ;;;;;;""""1t 

sstroor (At reast 6u Lesson Plans in

Final Teaching

-

P cc^..Io ^f +..,^ /'.

60

J
20

4
r\vvvrur vr Lw(r \-rrrsism Lessons dellvered under the observation ofsupervisor and a faculty member other than srrne^ricn. 20

5
r\vvvrur vr Lrrr, \-/ustrrvauon oI reer Intgrns
Peer Interns' are to be observed)
Pecn..l nf D-^-^-:-^ T^- r . r

Lesson (at least 20 lessons of
l0

6 eP4 B r trasnlng-Learntng Materials (20 for schoolsubject)
I)errol ^^- ^-

20

7
,-v r vrv*,rrrlrrL ur 

^u,lsvement l est ln the subject concerned, itsapplication on the relevant class and nrenarafinn nf re",,t+ 10

8 Preparation of School Time Table

Preparation of Cumulative Records of 5 students

Cqce clr.l... I\,r^^+

05

9
l0

l0 verv oruuJ. rvrssLrrB wl, parents oI at reast 2 students fortotal growth &development of their wards and nrenr.rrinn nr.o^^+ l0
il

- 

rvrr\,rrll,\'lt

Oroqnizati^- ^ rrlcutar actlvltres and preparation of
report

Maintenance of School records (related to Office)

Maintenanc. r.noo
J

Organization of Sports/Games & preparing Reports

Regularity urd 
""nu

TOTAL

l0
t2

l0
l3

05

14
10

l5
l0

2s0
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GENDER, SCHOOL AND SOCIETY

Course No.: 6

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

After completion of the course, the prospective teachers will attain the ability to:
co I : Explain the gender theories and their education implications (L2: Understand)
Co2: Analyse the construction of gender in NCFs since independence (L4: Analyse)
co3: Evaluate the intersectionality of class, caste, religion and region in context to gender,

culture and institution (L5: Evaluate)

co4: Suggest activities to address sexuality issues in school curriculum (L6: create)

COURSE CONTENTS

Unit I: Gender Issues: Key Concepts

o Gender, sex, sexuality, patriarchy, masculinity and feminism
o Gender bias, gender stereotyping, and empowerment
t Equity and equality in relation with caste, class, religion, ethnicity, disability and region. Paradigm shift from women's studies to gender studies
o Historical backdrop: Some landmarks from social reform movements of the nineteenth

and twentieth centuries with focus on women's experiences of educationo Contemporary period: Recommendations of policy initiatives commissions and
committees, schemes, programmes and plans.

Unit II: Gender, power and Education

o Theories on gender and education and their application in the Indian context : Socialization theory,gender difference, structural theory and deconstructive theory, changing concept of gender in Indian
tradition

o Gender ldentities and Sociali zation Practices in family, schoors and other formal and informal
organization.

o Schooling ofGirls: Inequalities and resistances (issues ofaccess, retention and exclusion).

Unit III: Gender Issues in Curriculum

o Gender, culture and institution: Intersection of class, caste, religion and region
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Curriculum and the gender question
construction of gender in curricurum framework since Independence: An anarysisGender and the hidden curriculum
Gender in text and context (textbooks' inter-sectionality with other disciplines, classroomprocesses, including pedagogy)
Teacher as an agent ofchange
Life skills and sexuality.

Practicum:

o Analysis of textual materials from the perspective of gender bias and stereotypeo Preparation of indicators on participation of boys and girls in heterogeneous schools-public and private-aided and managed by rerigious denominationso Preparation of toors to anaryze reflection of gender in curricurumo Project on women role models in various fields with emphasis on women inunconventional roles.
o Preparation of project on critical analysis of recommendations of commissions andporicies on capacity buirding and empowerment of girrs and women
' Any other activity based on the units-of the paper ir"fo* of written assignment, project,performance or fierd work with a detaired."po'.t- 

--''"

Suggested Reading

l' Agnes, Flavia, chandra, Sudhir & Basu, Monmayee (lggg). women & Lawin India.New Delhi: Oxford University press.
2' Aikman' S' & unterhalter, E', eds. (2005). Beyond Access: Transforming poricy andPractice for Gender Equality in Education. oxford: oxfam GB.3' Aikman' S' & Unterhalter, E., eds. (2007). Practising Gender Equality in Education.Oxford: Oxfam GB.
4' Barker' G' (2005)' Dying to be Men: Youth, Masculinity and SocialExclusion. NewYork: Routledge.

5' Bhandari' Ramesh (2010). women Rights and welfare. New Delhi: Alfa publications.6' Dua' Radha (2008)' women Education: Issues and concerns. New Delhi: A.p.H.Publishing Corporation.
7 ' Dunne' M' (2009)' Gender as an entry point for addressing social exclusion and multipledisparities in education (Technical paper ITNGEI Global Advisory committee TechnicalMeeting). New york.
8' Global campaign for Education (2003, April). A Fair chance: Attaining gender equalityin basic education by 2005. Retrieved from https://policy_practice'oxfam'org'uvpublications/a-fair-chance-attaining-gender-equality-in-basic-

education-by-2005_l I I 9g7

a

a

a

a

a

a
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9' Hetz' B' & Sperling' G'B' (2004). what works in Girls' Education: Evidence and politicsfrom the developing world. New York: council o, ro."ig, Relations.l0' Hyde' K'A'L' & Miske, s' (2000). Education for ail 2600 u.r"rsment: girls educationthematic study. paris: LINESCO.
,, 

[3,;.],",i:r:ro,o, 
Empowering of Women: rmpact of Employment. Delhi: Abhijeet

12.Khan, Najibul Hassan (2012).
Rawat publications.

Upliftment of OBC,s: Human Rights perspective. Jaipur:

" [#i?ul.r','J:,['::e)' 
women Empowerment and Sustainabre Deveropmenr. New Derhi:

14' Kumar, Nita (20r l). The poritics of Gender, community & Modernity: Essays onEducation in India. New Delhi: Oxford University press.
l5' Lawrence' Jashmin (2009). Mahila Shramik: s"-u;iL sthiti evam Samasyaein. NewDelhi: Arjun publishing House.
l6' Leach, F. (2003). practising Gender Anarysis in Education. oxford: oxfam GB.l7'Lewis, M. & Lockheed, M. (200g, March). Sociar exclusion and the gender gap ineducation' (eor1r research working paper 4562).washington DC: The worrd Bank.l8' Meenakshi' J' (2007)' women and New Social order. New Delhi: omega publications.19' Meenakshi' J' (2007)' women Literacy in India. New Delhi: omega publications.

20' Mishra' R'c' (2009)' women Education. New Delhi: A.p.H. publishing corporation.21' Miske' s' (200& March)' Learning from girls'education as an organ izationarpriority: areview of unicef evaruations and studies ,2000-2005. New york: ITNICEF.22. Pandya. Rameshwari (2009). women and Law. Haryana: Madhav Books.

" ilX1[X1;of"'n'u 
chandra (2010). women uro Sociar change. Derhi: Abhijeet

24' Rihani' M'A' (2006)' Keeping the Promise: Five Benefits of Girls, Secondary Education.Washington, DC: AED .

25' Roy' Rajarshi (2009). women Education and Development perspectives: lssues andConcerns. New Delhi: Shipra publications.

" :l';#;i;: 
Panneer (200e). women Education. New Derhi: A.p.H. pubrishing

27. sharma. prem Narayan, Jha, Sanjeev Kumar, vinayak, vani & vinayak, Sushma (200g).Mahila Sashaktikaran evam Samagra Vikas. Luckntw: Bharat Book centre.28' Siddiqui' Mujibul Hasan (2007)- wo,,"n Education: A Research Approach. New Derhi:A.P.H. publishing Corporation.
29' Smith, R', wilkinson, M., & Huebrer, F. (2007, November). Notes from 200g EFAGlobal Monitoring Report: A review of the main gender and inclusion issues. LTNGEI.30' Unterhalter' Elaine (2018). Gender Schooling and Grobal Social Justice. New york:

Routledge.
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3l'usAID (2008)' Education from a Gender Equality perspective. washington, DC:USAID.

32' Usmani, B' D' (2004). women Education in Twenty First century. New Delhi: AnmolPublication.
33' Verma, Anjali (2009). Bharat Mein Karyashil Mahilaye.NewDelhi: omega publications.
34'Yadav, Mamta (2010). Dalit and Backward women. New Delhi: omega publications.
35'Yadav, virendra Singh (2010). Ekkisvi Sadi ka Mahila Shashaktikaran: Mithak Evam

Yatharth. New Delhi: Omega publications.
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KNOWLWDGE AND CURRICULUM
Course No.: 8

Course Credit: 4

Theory: 70 Marks

Practicum: 30 Marks
COURSE OUTCOMES

At completion of the course, the prospective teachers wiil attain the abirity to:

col: Explain the different interpretations of the concept of curriculu m (L2:Understand)Co2: Discuss epistemological concepts like knowledge, knowing, information, belief etc. (L2:Understand)
co3: Describe the process of knowledge construction and identify the relative roles of knowerand known in the process of transmission and construction of knowledge (L2:Understand)
co4: Examine the process of selection, legitimization and organi zation of categories ofknowledge in schoors by different bodies in various forms (L3: Appry)

COURSE CONTENTS

Unit I: Knowledge and Knowing

' concept of Knowledge: Meaning of Knowledge and Knowing, difference betweeninformation, knowledge, skill, belief and trutho Knowing Process: ways of knowing, process of knowledge construction, relative roles ofknower and the known in knowledge transmission and constructiono Facets of Knowledge: Different facets of knowledge and relationship such as local anduniversal' concrete and abstract, theoretical and practical, contextual and textual, school andout of school (with an emphasis on understandingspecial attributes of school knowledge), roleof culture in knowing; rendering knowledge into action; ways to reflect on knowledge

unit II: Forms of Knowredge and its organisation in schoorso Categorizationof knowledge and its basis
o Forms of knowledge included in school educationo Basis for serecting categories of knowredge in schoor educationo Selection, legitimization and organization of categories of knowledge in schools by different

bodies in various forms
o Process of reflecting on school knowledge in the form of curriculum, syllabus and textbooks

Unit III: Concept of Curriculum

o Understanding the meaning and nature of curriculum; need of curriculum in schools
' Differentiating curriculum framework, curriculum and syilabus; their significance in school

education
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o Notion of the textbook
o Facets of curriculum: core curricurum - significance in rndian contexto Meaning and concerns of 'hidden'curriculum

' curriculum visualized at different levels: National-level, state-level, school-level, class-level
and related issues (connections, relations and differences); trends in the curriculum of school
education at national and state levels (with reference to National curriculum Frameworks andBihar Curriculum Framework)

Unit IV: Curriculum Determinants and Considerations
o Nature of leamer, needs and interests, and learning process
o Determinants of curriculum at the nation or state lever:

(i) Phi losophical orientations
(ii) Socio-economic and political considerations
(iii) Technological considerations
(v) Cultural diversity
(vi) National priorities
(vii) International contexts

o Inequality in educational standards, need for common goals and standards, issues related to
common school curriculum, National goals and priorities

o considerations in curriculum development at the level of the school: (i) Relevance and
specificity of educational objectives for concerned level (ii) Socio-cultural context of
students - multi-cultural, multilingual aspects (iii) Learner characteristics (iv) Teachers'
experiences and concerns (v) critical issues: Environmental concerns, gender differences,
inclusiveness, value concerns, social sensitivitv

Unit V: Curriculum Development
o Understanding different approaches to curriculum development: Subject-centered,

environmentalist (incorporating local concerns), behaviourist, competency-based (including
'minimum levels of reaming'), learner-centered and constructivist

e Process of curriculum making: (i) Formulating aims and objectives (based on overall
curricular aims and syllabus) (ii) Criteria for selecting knowledge and representing
knowledge in the form of thematic questions in different subjects (iii) organizing
fundamental concepts and themes vertically across levels and integrating themes within (and
across) different subjects (iv) Selection and organization of learning situations (v) selecting
leaming experiences (vi) choice of resources (vii) pranning assessments

o Syllabus in different subject areas, time management, text book as a tool for curriculum
transaction, other learning resources such as on-line learning, ICT, interactive videos and
other technological resources

o Planning and use of curricular materials - teachers hand book, source book, work book,
manuals and other learning materials
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Practicum
o Assignment on concepts of knowledge in philosophical
o Group work to analyze the curricular concepts

perspective

r Review of National curriculum Frameworks on school education and write a report for
presentation and discussion

o School visits to study the factors required for implementing the curriculum in schools and
write refl ective experiences

' Analysis of teachers' handbooks, text books, workbooks, source books followed by slide
presentation and report submission

o Interviews with class room practitioners, students and other stakeholders to know their
perceptions about the curriculum and the text books in useo Readings of certain curriculum reviews and articles bearing significance to the course
outlined and reflections on them

' Any other activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
l' Arulsamy, S. (2014). Curriculum Development (2"d edition). New Delhi: Neelkamal

Publication.

2' Banga, Chaman Lal (2017). Knowledge and Curriculum. Meerut: R. Lall publication.
3' Chauhan, Jyotsna & Yadav, Siyaram (2018). Gyan evam pathyakram. Agra: Agrawal

Publication.
4' Dewey, John (1959). The School and the Society - The child and the curriculum.

Chicago: The University of Chicago press.

5. Dwivedi, Roli (2018). Gyan evam pathyakram. Agra: Agrawal publication.
6' Hilda, T' (1962). Curriculum Development- Theory and Practice. California: Harcourt.

Brace and World Inc.
7 ' Madan, Poonam (2018). Gyan evam Pathyacharya. Agra: Agrawal publication.
8' Mrunalini, T. (2017). Curriculum Development. New Delhi: Neelkamal publication.
9' NCERT (1988). National Curriculum for Elementary and Secondary Education: A

Framework.
l0' NCERT (2000). National Curriculum Framework for School Education.
I l. NCERT (2005). National Curriculum Framework.
l2' NCERT (2006). Position Paper National Focus Group on curriculum. Svllabus and

Textbooks.

13. NCERT (2014). Basics in Education-A Textbook for B.Ed. course.
14'Omstein, Allan C. & Hunkins, Francis P. (1993). Curriculum: Foundations, principles

and Theory, 2nd edition. USA: Allyn and Bacon.
l5' Pachori, Girish (201S). Gyan, Bhasha evam Pathyakram. Meerut: R. Lall publication.
16' Pal, Hansraj & Pal, Rajendra (2006). Pathyacharya Kal, Aaj aur Kal. Delhi: Shipra

Publication.
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i:TH;,#,il;Jilley, 

Rajnish, & ryagi,pooja (2004).rrends in reacher Educarion.

18' Parker' Stuart (lgg7). Reflective Teaching in the post-modern world: A Manifesto forEducation in postmodernity. Buckingham: open university press.

'' Xr"ffj;,||: 
,rooo). The New Teacher,s Survivar Guide to Behaviour. London: Sage

'o lrl"":;Yffi,,:'r:,'"?' 
Major rrends in Secondarv Schoor cu*icurum. New Derhi:

2l ' scERT (2006). Bihar curricurum Framework. patna: scERT.22' scERT (200s). Bihar Pathyacharya ki Ruprekha. patna: scERT.23' Schubert' w'H' (1986)' curriculum: Perspective, paradigm and possibirity. Newyork:Macmillan publishing Company.
24' sharma' Promila (2009)' curriculum Development. New Delhi: ApH publicarion.25' Sharma' Promila (2009).Principles of curriculum. New Delhi: ApH publication.
26' Shukla, Bhavna (2018). Knowledge and curriculum. Agra: Agrawal publication.
27 'Yadav, Siyaram (2018). Gyan eru, pathyakram. Agra: Agrawal publication.
28' Yashpal committee (1993). Learning without Burden. India: MHRD.29' Zias' R' (1976)' curriculum Principlls and Foundations. New york: Thomas crowwer.
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CREATING AN INCLUSIVE SCHOOL

Course No.: 10

Course Credit: 2

COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:
COl: Explain the meaning and challenges of inclusive education and other similar

Understand)

co2: Identify the types and educational needs of SWDN learners. (L4: Analyse)
Co3: Adapt the teaching-learning processes and overall school environment fbr

inclusive school (L6: Create)
C04: Adapt assessment and evaluation process for inclusive education (L6: Create)

COURSE CONTENTS

Theory:35 Marks

Practicum: 15 Marks

terms. (L2:

creating an

Unit I: Introduction to Inclusive Education
o concept meaning scope and challenges of inclusive education
o Distinction between special education, integrated education and inclusive education and

their merits and demerits
o Creating inclusive environment - physical, social and emotional (barrier free

environment)
o Role of parents, head masters and teachers in ensuring equal educational opportunities for

these students

o Facts and myths of inclusive education with particular reference to Indian contexto Factors influencing inclusive education

unit II: Nature and Needs of students with Diverse Needs (swDN)
o Definition, types and classification of SWDN. The following types are included: Visual

Impairment, Hearing Impairment, Specific Learning Difficulties, Locomotor and
Neuromuscular Disorders, Cerebral Palsy, Mental Retardation, Autism, Leprosy Cured
Persons, Mental Illness and Multiple Disabilities, Special Health problems, Gifted,
Creative, Girl students other Socially Disadvantaged (SC, ST, Rural students, Students
from Linguistic Minority, Street Children, Migrant Workers Children and Orphans)o Characteristics and educational needs of SWDN based on research evidence

o ConcePt of an inclusive school - infrastructure and accessibility, human resources,
attitudes towards disability, whole school approach, Community-based education.

o Supportive resources and services for children with SWDN in inclusive education
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unit III: Educational Strategies, Management and Assessment Techniques for SyDNo Importance and need for adaptation (content and methodology for various subjects taught
at secondary level for different categories of students coming under diverse needs)

' Guidelines for adapting teaching science, social studies, mathematics and languages at
the secondary level

o Educational measures for effective implementation of inclusive education.o Teachers' role in implementing reforms in assessment and evaluation in inclusive
education; Type of adaptations / adjustment in assessment and evaluation strategies used
for students with diverse needs; Importance of continuous and comprehensive evaluationo Programmes & procedures used for Placement, grading, promotion, certification to bring
uniformity in assessment

Practicum
o Readings on RPWD Act,20l6;RTE Act; IEDSS; SSA; RMSA and their implications for

inclusive education
o visit to special schools for observing the behaviours of studentso Lesson planning for inclusive classroom
o Any other activity based on the units of the paper in form of written assignment, project,

performance or field work with a detailed report

Suggested Reading
l' Ajay Kumar Pandey and Ytindra Thakur,(2018),Smaweshi Vidhyal ka srijan, Agrawal

publication.

2' Alan Dyson and Alan Millward (2000), Schools and Special Needs, paul Chapman
Publishing Ltd..

3. Anupriya chdha, (2007), Speciar Education, ApH pubrication.
4' Anupriya Chdha, (2008), Educating Children with Special Needs, ApH publication.
5' Barbara Pavey, Margaret Meehan and Sarah Davis,(2013), The Dyslexia- Friendly

Teacher's Toolkit, Sage publication.

6' Dharma Rakshit Gautam,(2012),Education Among Scheduled Castes: privatization and
Enrolment Perspectives in Higher Education, Shipra publication.

7 . Farida Raj (2010), Breaking Through, Vifa publication.
8' Gary Thomas, David Walker, Julie Webb((1998), The Making of the Incluisive School,

Routledge.

9. Hena Siddiqui,(201 8), Incrusive Education,Agrawal pubrication.
l0' Jonathan Glazzatd. Jane Stokoe, Alison Hughes, Annette Netherwood and Lesley Neve

(2015), SpecialEducational Needs & Disabilities In Primary Schools, Sage.
1 1' K'C. Panda, (2007), Education of Exceptional Children, Vikas publishing House.
12. K.P. Singh, (2018), creating and Inclusive School, R. Lall publication.
l3' L' B. Bajpeyee and Aamita Bajpeyee, (2011), Vishista Balak Exceptional Children,

Bharat Book Centre.
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14.L. Govinda Rao, (2010), perspectives 
on

Publication.
15.L. Govinda Rao, (2010), perspectives 

on
Publication.

Special Education_ Vol_I, Neelkamal

Special Education- Vol_ll, Neelkamal
l6' M' K Narang,(2016), Smaweshi Shiksha, Agrawal publication.I7' Madan Mohan Jha (2003), Samaweshi Shiksha, prakashan Sansthan.18. Mal Leicester, Giil Jojnson ((2004),Stories for Incrusive Schoors,Routredge.19' Margaret G' werts' Richard A. culatta and James R. Tompkin s, (2007),Fundamentals ofSpeciar Education : what Every Teacher Needs to Know. pHI pubrication.20'Margaret G' werts, Richard A. crru*u, James R. Tompkins, (20r5) Fundamentars ofSpeciar Education what Every Teacher needs to know, pearson2l' Mehendranath.srivastawa, (2017), Shmaweshi Shiksha evam vishist Aawashkta warebachcho ki shiksha, Nirdeshan evam pramarsh, Agrawar pubrication.22' Nav Neet Bhattacharya, (2012), Education ro, tI" Tribal children: Developments and_ Strategies, Signature Books International.

23' Nishta Rana,(20r3), chirdren with SpeciarNeeds, Neerkamar pubrications.
24' Premavathy vijavan, (2009), por"utior-o, ;il;;;-pur..o chirdren with AdditionarDisabilities, Rehabilitation Council of India.
25' S' Gupta, J'c' Agrawal (2011), Shikshan- Adhigam prakriya Tatha vishisthAawsyaktaon wale Adhigamkarta, Shipra.

" i;t;#"11'J,\, i1lill;,,3L,"u,,n, 
Exceptionar chldren: an rntroduction to Speciar

27' s'K' Mangar, Shubhra Mangar,(2,r7) creating an Incrusive Schoor, Shipra.

" i.f;il"J,i,J;j'o'ra 
Mangal (2017)Samekit vi dvatayaKi Sthapna: creating rncrusive

29' Sean Macbrain, Louise Long and Jiil Dunn,(2015), Dysrexia, Literacy and Incrusion:child-Centred perspectives, 
Sage publication.

30' Suman Bhnot,(2009),shaamajik .oop se kushmayojit Balak: Aavdharna, pehchan evam

;fiiffi;r'allv 
Maladjusted child; concept, Identification and Treatment, Kanishka

3 I ' Thomas Hehir with Lauren Katzman(@018),Effective Inclusive Schools, Jossey-Bass.32'Tom E. Smith, Edward A. po,oway, James R. patton, Caror a. Dowdy,(20r5) TeachingStudents with Special Needs in Inclusive Settings, pearson.
33' v'K' Rao(2004), Speciar Education,ApH pubrishing corporation.34' vijay A. Kamath, s.J,(199g), TribaiEducation in India,Joshi printers.
35' Yatin Thakur' (2017), Shmaweshi Shiksha Inclusive Education, Agrawalpublication.
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OPTIONAL COURSE

Course No.: 11
Theory:35 Marks

Course Credit: 2
Practicum: 15 Marks

Each student will take one optionalpaper from the following;

(a) Educational Technology
(b) Guidance and Counseling
(c) Health and physicalEducation

(d) Peace Education
(e) Educational Administration and Management
(f) Vocational/Work Education
(g) Environmental Education

Detailed syllabus of each course has been given in the subsequent pages.
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EDUCATIONAL TECHNOLOGY

Course No.: ll(a)

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

Unit I:
a

a

a

At the completion of the course, the prospective teachers will attain the ability to:co 1 : Describe the role of educational technology in modern educational practices
(L2: Understand)

co2: conduct action research to sorve educationar problems (L3: Appry)c03: Use emerging technologies to faciritate teaching-leaming (L3: Apply)co4: Devise strategies to use classroom communication effectively and remove barriers of
communication process (L6: Create)

COURSE CONTENTS

Understanding Educational Technology
Meaning and nature of Educational Technology
Scope and significance of Educational Technology
Concepts of Hardware and Software Technologies, their role in modern educational
practices

Systems approach in Education Technology
Hardware and Software Instructional Aids- oHP, radio, television, still and movie
projectors, computers, blackboard, charts, maps and globes, programmed learning
packages

' Types of Educational Technology- Instructional technology, teaching technology,
behavioural technology, instructional design technology

Unit II: Communication in Education
o Concept of Communication; process of communication
o Communication situations - one-to-one communication, small group communication,

large group communication & mass communication

' classroom communication, factors affecting classroom communicationo Barriers of classroom communication
o Use of multimedia in classroom communication

a

a
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Unit III: Innovations in Educational Technologyo Action Research_ Meaning, types and stepso Approaches to Individualized Instruction-computer assisted instruction, computermanaged instruction, programmed instructio* lin"u. programming and branchedprogramming and learning activity packageso Models of Teaching: Basic elements, classification of teaching models, Suchman,sInquiry Training Moder, Bruner,s concept Attainment Moder, Ausube.s AdvanceOrganizer Model and Glaser,s Basic Teaching Modelo Meaning, characteristics and advantages of e-rearning;virtuar crassroom

Practicum
o Preparation of report on integrating modem technologies in improving educationalprocess.

o Presentation of assignment/project using any one of the hardware and softwareinstructional aids
o Preparation of computer assisted instruction on a schoor topico Preparation of Programmed Instruction Material (linear/branched programming) on anysecondary school topic

' Analysis of a computer based media package with reference to its use in learning processo write a lesson plan according to a model of teaching and presentation of the Iesson in asimulated situation

' Any other activity based on the units of the paper in form of written assignment, project,performance or field work with a detailed report

Suggested Reading

I Aggarwal, J.C. & Gupta, S. (20H).2. Aggarwal, J.C. (2009). Essentials
Publishing House.

Shaikshik Takniki. Delhi: Shipra publicarions.
of Educational Technology. N"* O"tt,i: Vikash

3' Andrews, Richard, (1995). Teaching and Learning Argument. London: cassell.4' 
FliilrS;?rf*im}:, s.R. rzoS:1. Educatio"nar T".r,norogy. New oJr,l, Kanishka

5' Dahiya' s's' (2004)' Educational Technology: Towards Better Teaches preference. Delhi:Shirpa publication.

6. Gary, D. Borich (20r3). Effective Teaching Methods. New Delhi:pearson.7. Joyce, Bruce, weir, Marsha, carhoun, Emiry (2009).Moders of Teaching. Derhi: pHILearning pvt. Ltd.
8' 

fJj;,[T:X? 
s.p. (2010). Shaikshik rakniki ke Moor Aadhar. Agra: Agrawar

9' Kumar' K'L' ( 1996)' Educational Technology. New Delhi : New Age InternationalPublisher.
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10' Mangal, s K & Mangal, u. (2009). Shiksha Takniki. Delhi: pHI Learning pvt. Ltd.1 l ' Mangal' s'K' & Mangal, u. (2016). Essentials of Educational Technology. Delhi: pHILearning pvt. Ltd.
12'Mathew' Thomas (2008)' Effective Teaching: A Measure of Excellence. New Delhi: S.Chand & Company Ltd.

" Pffi!:;:A:*?r !'.::5)' 
Smart Strategies ror Avoiding crassroom Mistakes. United

l4' Sharma, R. A' (2007). Shikshan Takniki. Meerut: R. Lail Book Depot.15. Sharma, R. A. (2010). Educationar Technor,or, 
"ro n 

"nagement: 
Moders, Media &Methods. Meerut: R. Lall Book Depot.

16' Sharma' R'N' & chandra, s.s. 1zdo3). Advanced Educational Technology. New Delhi:Atlantic Publishers & Distributors.

'' !|fi::",Tara 
chand (2005). A Basic Teaching Learning Moder. New Derhi: Sarup &

l8' Sharma, y.K. &^s.h.Tma, M. (2006). Educationar Technorogy and Management. NewDelhi: Kanishka publishers, Disiributors.
l9' Siddiqui' Mujibul.uasan (2009). iechniques of Teaching: Techniques of crassroomTeaching, Vol. I. New Delhi: A.p.H. publishing Co.poruiion.20' Siddiqui' Mujib,l-IutT Qoog)- Technique! or r"u"rrrrg: Techniques of TeachingStrategies, vor. II. New Deriri: a.p.n. ruutistring co.pJiu,ior.2l' Singh' Yogesh I!1mar (2007). Shailshik Taknikl Neri oerrri: University pubrication.22' Stone' Randi (2004)' Best Teaching Practices for Reaching All Learners. UnitedKingdom: Corwin press.

" il:Tt?:;*: 
^""X1',:U& 

chester, radeja (2014)-Educational Leadership and rechnorogy.

'- J.lfiJ;,X:1", 
(2003). A Handbook of Educationar rechnorogy. New Derhi: Anmor
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GUIDANCE AND COUNSELLING

Course No.: 1l(b)

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks
COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:co I : Explain the need for guidance and counselring in schoor (L2: Understand)co2: Develop resources for guidance activities in school (L3: Appry)c03: Administer different kinds of psychological tests for guidance and counselling(L3: Appty)
co4: Examine the roles of guidance and counselling services in the field of education (L4:Analyse)

COURSE CONTENTS

Unit I: Meaning and concept of Guidance and counselring. Meaning, need, scope and significance of Guidanceo Types of Guidance- Educational, vocationar and socio-personaro Meaning' Principles, need, process and approaches( Directive, Non Directive, Eclectic)of Counselling
o Types of Counselling ( Individualand Group)

' Differently abred students- meaning , types and their guidance

unit II: school Guidance Activities and Deveroping Resources for Guidanceo Essential Guidance services: orientation, information, counselling, placement andremedial services.
o GrouP Guidance Activities: orientation programmes, class talks, career talks, careerexhibitions, workshops and group discussions
o Human Resources: Role of teacher, teacher-counsellor, career master, counsellor,

medical officer, psychologist and social worker
. Physical and Material Resources: Career Corner, career literature including charts,posters and other materials and their uses
o School community linkages, role of pTA, guidance committee and referral agencies

Unit III: Use of Tests in Guidance and Counselling
o Testing Programmes: Mentar abirity, interest, attitude and aptitudeo Development and maintenance of cumulative recordso Use of standardized and non_standardized tests

62



Practicum

o studying the problems of school children and probabre guidance interventions' ,f.ft?Til#"::" :f;; "" 
or problem or students in schoor that can be addressed

o Planning a minimum guidance programme for a schoor at the secondary s.uge' iffifff:;#i.,:H;j;"' rrom school students ror providing .orrsering services and

' 
ffi::L:ir;:;H::.tr 

organizins career inrormation activities ror secondary and
o Preparing a directory of emerging career options for the youth in India' 

ffi;:::;#ffi:'JJf:ffiar test under different categories such as: rnterigence,

' ,t#ffril:;:Jor"ting a crass tark and a career tark for secondary schoor students on

' 
illl:t";J:,H fj|:illifll,or 

a schoor counseror in rerms or their major and minor

' 
f"H:ffi ff:lH,:l#lif J:ff::t.;:i in rorm or written assi gnment, projects,

Suggested Reading
1' 

ffil#l;l' 
c'' (2000)' Educational & vocationar Guidance and counsering, Jarandhar:

2' 
*ffi;,iil:,,Y*,r", s (1ee7). psychologicat resting (7th Edn). Upper Saddle River,

3' Bhatia' K' K" 
.(2002)'Principles of Guidance and counsering, Ludhiana: vinod pubrications.4' Bhatnagar, Asha and Gupta, Nirmala (Eds.) (lggg;.crtour." and counselling: A theoreticalPerspective; vorume-Il, New Derhi: Vikas pubrishing House pvt. Ltd.5' chaturvedi' Ramesh' ( 2007 ). Guidance una cornrltting techniques crescent pubrication.6' 

f;li.'Yand 
Mitchell, M H (2003) Introductio, to corrr"iling and Guidance. New Derhi:

7 ' Gysbers and N c and Henderson E (2006). Developing and Managing your Schoor Guidanceand counselling Programme (4th Edn.). Alexandria, vir ar..ican psychorogicar corporation8' 
#l):ilffii National open universitv, (2000). Guidance and counsering (ES-363):career

9' Indira GandhiNational open University, (2000).Guidance and counseiling (ES-363):Introduction to Guidance and Counselling.
10' Joneja G K (r 997)- occupationar Information in Guidance. NewDerhi: NcERT" N:lll,lJ[[r'o'"' 

a' 1irys;. uanauoor orp".ronurit, ,"urr.".enrs in rndia. New
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l2' Mohan, s', (1998). Career Development in India: Theory, Research and Development;New
Delhi: Vikas publishing House.

13. oberoi s.c (2000). Educationar, vocationar Guidance and counsering
14' omprakash B' Pal ( 2016 ).The Basic Principles of Guidance and counselling Neelkamal

Publication
15. s.s. chauhan ( 2oo7). principles and Techniques of Guidance vikas pub.
16' Safaya, B'N., (2002). Guidance & Counseling, Chandigarh: Abhishek publications.
17' Saraswat, R K and Gaur J S (1994). Manual for Guidance Counsellors. New Delhi: NCERT.18' Saxena , Alka ( 2006).An Introduction to Education & Vocational Guidance Royal publications
l9' Sharma, Ram Nath. (2008). Guidance and Counselling in India Atlantic publishers & Dist.20' Sharma,Tarachand, (2002).Modern Methods of Guidance and counseling, New Delhi: Sarup

and Sons.

2l' Shirley, A' Harmin and Guilford, E., (1987). Guidance in the Secondary Schools, New Delhi:
NCERT.

22' Srivastava A K. (2003). Principles of Guidance and counselling; New Delhi: Kaniksha
Publishers and Distributors.

23' Yogendra K' Sharma ( 2005 ) Principles of Educational and vocational Guidance Kanishka
Publication.

24' Yogesh Kumar Singh ( 2oo9 ) Guidance and career counseiling ApH pub. co.
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HEALTH AND PHYSICAL EDUCATION

Course No.: 1l(c)

Course Credit: 2

COURSE OUTCOMES

co3: Justify the practice of yogasanas and meditations for
concentration, peace and relaxation to avoid iil effects

Theory: 35 Marks

Practicum: 15 Marks

against

After completion of the course, the prospective teachers will attain the ability to:col: Identify health problems and suggest precautionary and preventive measures
communicable diseases (L3: Apply)

co2: Explain the impact of physical fitness, games and sports for hearthy riving
(L2: Understand)

routine life (L5: Evaluate)
CO4: Develop the activities required for organizing physical

Create)

COURSE CONTENTS

being a skill/art of self-control,
of stress, strain and fatigue of

education meets and events (L6:

Unit I: conceptual understanding of Hearth, Safety and Securityo Concept of health, importance, dimensions and determinants of health; Health needs of
ch i ldren and adol escents, incl ud in g di fferently-abl ed chi I dren.

o Understanding of the human body system-skeletal, muscular, respiratory, circulatory anddigestive in relation to health fitness, their functions, and their common diseases
o Common health problems and diseases (Communicable diseases; measles, chickenpox,

whooping cough, tuberculosis, CoVID)-its causes, prevention and cure, immunization.

' Reproductive and sexual health -RTI, STI, HIV/AIDS, responsible sexual behavior
o Safety and security - disasters in and outside schools, accidents and first aid - cuts,

burns, bites, sprain, fracture, drawing and poisoning. ways of prevention, safety from
snake and dog bites, animal attacks, prevention and treatment.

Unit II: Food and Nutrition
. Food and nutrition, Balanced diet,

functions.
food habits, timing of food, nutrients and their

o Diversity of Indian food, seasonal foods and festivals, preservation of food value during
cooking, indigenous and modern ways to persevere food,

o Economics of food, shift in food practices and its globalization,
o Practices related to food hygiene, malnutrition, including obesity, food and waterbome and

deficiency diseases and prevention
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Unit III: Awareness about physical Fitnesso Physical fitness, strength, endurance and flexibility, its components, sports skills,indi genous and self_defence activities
Games and sports - athretics (generar physicar fitness exercises), games (read_up games,relays and major games) rhythmic activities, gymnastics and their impact on hearthYogic practices 

- importance of yoga, yogasanas, kriyas and pranayams
Role of institutions (school, family and sports), health services, policies and major healthand physical education-rerated programmes, brood banks, rore of media.

a

a

Practicum
o Preparation of first aid kit
o Celebration of yogaday/yogaweek in the institution
' organisation of activities for deveropment of physicar fitness, i.e. strength, speed,endurance' flexibility and body composition (Fundamental Sports Skills); Basics of trackand fierd events (100 mts.,200 mts., rong jump, shot put, 4 x Somts. reray) ; Any twoteam games (Kabaddi, Kho-Kho, Basketball, cricket, Hockey, volleybaliano Football)or individual game
o Assignment on yogic practices
o Report on sexual and sex-related diseases & preventive measureso one day observation at a hospital and interaction with patients and staff.

common communicable diseases & its

Preparation of areport.

o Preparation ofreport on disaster preparedness
o Survey your locality regarding awareness about

preventive measures.
o Preparation ofdietary chart
o AnY other activity based on the units of the paper in form of written assignment, projects,performance or field work with a detailed report.

Suggested Reading

l' 
fi;ii:'*"n, 

M'D' (1982). Health and Longevity. poona: oriental watchman pubrishing

2. Ambast, Ravi. (2006). Handbook of Games. New Delhi: Kher Sahitya Kendra3' Barbara' Leader M'E. et al (1959). Health and Safety for High School Students.Philadelphia: Winston Company.
4' Bhandana'o'P' & Sharma, o.P.(2009). Psychological variables in Sporrs. Jaipur: RituPublications.

5' chandra, s's' & Puri, Krishn a (2009).Health and Physical Education. Delhi: SurjeetPublications.

6' chaube' s'P' & chaube, Akhilesh (2005). School Hygiene and Health Education. Agra:Vinod pustak Mandir.
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Das, Bhagwan (2006). Sharirik Shikshan ki Vidhiyan. New Delhi: omega publications.
Diane Peters Mayer, M.S.w. (2005). The Everything Health Guide to Controlling
Anxiety. U.S.A : Adams Media.

9' Dudley, D., Telford, A., peralta, L., Stonehouse, c. & winslade, M. (2017).Teaching
Quality Health and physical Education. Australia: Cengage.

l0' Goyal, M'K' (2006). Swastha Bhojan aur Swastha vigyan. Agra: vinod pustak Mandir.
I 1. Jain, D. (2007). Manual of praying Field.New. Derhi: iher Sahitya Kendra
l2' Kaushik, H'K. (2009). Foundations of Physical Education. Jaipur: Sublime publications.
13. Kumar, Kamakhya (2012). yoga Education. Derhi: Shipra pubrications.
l4' Mishra, R'C' (2005). Health and Nutrition Education. New Delhi: A.p.H. publishing

Corporation.
15' Mohanty, Jagannath (2004). Sports and Physical Education. New Delhi: Deep & Deep

Publications pvt. Ltd.
l6' Mudambi, Sumati& Rajagopal, M.V. (19s2). Fundamentals of Food and Nutrition. NewDelhi: Wiley eastern Limited.
l7' Nayak, A'K. (2004). Sports Education. New Delhi: A.p.H. publishing corporation.
18' Patnayak, Anjali (2004). Nutrition Education. New Delhi: A.p.H. publishing

Corporation.
19' Prashad, Devendra . (2oll). Health, Disease and Therapeutic conundrum. patna: Bhaskar

Publications.

20. Puri, N.K. & Kapoor, Minakshi (2003). Swasthya vigyan tatha Jan Swasthya. Agra:
Vinod Pustak Mandir.

21.Puri, N.K. & Kapoor, Minakshi (2003). Swasrhya vigyan tatha Jan Swasthya. Agra:
Vinod Pustak Mandir.

22'P.ai, B'C' (2003). Health Education and Hygiene. Lucknow: prakashan Kendra.
23. Ramchandran, L. & Dharmalingam, T. (20fi ). Health Educatiom : A New Approach.

New Delhi : Vikas publication House
24. Shairi, G.P. (2006). Swasthya Shiksha. Agra: Vinod pustak Mandir.
25' Shekar, K' Chandra. (2006). Measurement & Evaluation in physical Education. New Delhi:

Khel Sahitya Kendra
26' Shekhar, Chandra (2006) organization Methods and Supervision in physical Education.

New Delhi: Khel Sahitya Kendra
27' Subrahmanyam, Sarada & Madhavankutty, K. (2009). Textbook of Human physiology.

NewDelhi: S. Chand & Company Ltd.
28' Sudarshan, Kumar (2005). Physical Education, it's Development and reaching Techniques.

New Delhi: Sumit Enterprises
29' Sudarshan, Kumar (2005). Principles and Practice in Physical Education.New Delhi:

Sumit Enterprises

30' Yarham, Colin et al (1999). School Total Health Program. New Delhi: vikash publication

7.

8.
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PEACE EDUCATION
Course No.: ll(d)

Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

At compretion of the course, the prospective teachers wi, attain the abirity to:co I : Exprain the notions uuort p"ui. and its rerevance (L2: Understand)co2: compare the peace uutr., urJconstitutionut ,urr., (L2: Understand)

::l ffiillTii::T#ffii"'' totuook content, -a pedagogicai ,io..,,.. rrom peace
co4: Perform the activities for experiential awareness of peace as a rearity (L6: create)
COURSE CONTENTS

unit I: understand.ing Peace as a Dynamic Social Realitv

: ;:ffi,Til-'i:'-""re 
and dennition; ;;;i,"u"., various revers orpeace

o rnitiativ., fl ff:::; :::1#'#i;T:::1,
o peace values vis_a_vis Constitutional valueso Stresses of modern society; value inculcation for peaceo Role of flamily, community and media for peace iuilding

Unit II: Conflict and Skills of Mediationo Conflict: meaning and nature

' ;:;H,t"liiffiT 
levels in societv: intrapersonar, interpersonar, organ izationat,

o Sources of conflict: individual and cultural differences, materiar resources, information,relationships' structures and organizations, needs uni uur r.r, structurar viorenceo Analysing conflict: stages of conflicto Skills and strategies for resolving conflict

unit III: orienting f,ducation for peace Buirdingo Need for a peace oriented curriculumo Envisioning a peace oriented crassroom; chailenges to peace in crassroomo Becoming peace teacher; improving crassroom practiceso Epistemic connection of the subject content with peace varues, e.g. ranguage (effectivecommunication), science ( objectivity, flexibirity;, ,o.iur science 1 a"r-o..l ic ethos,constitutional values and muiti-culturalism, 
"onRi.,, 

viorence and war links withcha'enges to regionar and rocar conflicts), Mathematics lprecision;
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. Using textbook contents for promoting peace
o Teaching strategies for peace
o Humanistic approach to evaluation

Practicum:
o Exploring the philosophies of peace

The Dalai Lama
- Gandhi, Krishnamurthy, Aurobindo. Badheka-

o Experiential learning sessions on yoga, meditation, communication skills, media
influence, art and drama for conflict resolution

o visits to organizations connected with peace and intercultural harmony, and aesthetic
appreciation to experience peace as reality; submission of reports on 

"rp".i"n.".r Assignments on topics which require deep understanding and generating
creative/alternative ideas to deal with issues and challenges to p.u". like (i) conflicts
experienced at home/in familyl in society/ in school etc. (ii) Experiences of handling
conflicts in a creative manner (iii) Exploring possible strategies of resolving commonly
experienced conflicts (iv) Healthy discipline among school children (v) Identifying
challenges of peace in school and dealing with one such challenge (vi) Strategies of
promoting healthy relationships on the job

o Developing an action pran for peace in schoor and locar communityo visiting websites on peace education to become familiar with National and International
initiatives, approaches and strategies of peace, case studies of conflict in the region

' Any other activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading
l' Aggarwal, J.C. (2010). Education for Values, Environment and Human Rights. Delhi:

Shipra Publications.
2' Arulsamy, S' (2013). Peace and value Education. Hyderabad: Neelkamal publications

Pvt. Ltd.
3' Bajaj, Monisha, ed. (2008). Encyclopedia of Peace Education. North Carolina:

Information Age publishing Inc.
4' Brantmeier, Edward J. Lin, Jing & Bruhn, Christa (Eds.) (2008). Transforming Education

5.

6.

for Peace. North carolina: Information Age publishing Inc.
chand, Jagdish (2009). value Education. Delhi: Anshah publishing House.
charles, Kiruba s. Selvi, Arur (2014). peace and value Education.
Neelkamal Publications pr,t. Ltd.

7. Chitkara, M.G. (2003). Education and Human Values. New
Corporation.

8. Coleman, P.T., Deutsch, M. & Marcus, Eric C. (2000).
Resolution. San Francisco, CA: Jossey-Bass.

Hyderabad:

The Handbook of Conflict
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9' Cortright, D' (2008). Peace: A History of Movement and ldeas. New york: cambridgeUniversity press.

I 0' Gupta, N'L' (2002). Human values for the 2 I't century. New Delhi: Anmol publication.
l1'Harris, I' & Morrison, M. L. (2003). Peace Educaiion G'"iitionl. N"an carolina:

McFarland & Company Inc.
l2' Kumar, Neeraj (201l). Human values and professional Ethics. Agra: Agrawal

Publications.

l3' Maitin, T'P' (2014). New values in Higher Education: concepts and components. New
Delhi: Priya Sahitya Sadan.

14' Merryfield, M' and Remy, R. eds. (1995). Teaching about International conflict and
Peace. New York: State University of New york press.

l5' Mishra, Loknath (2009). Peace Education; Framework for Teachers. New Delhi: A.p.H.
Publishing Corporation.

l6' Mohanty, Jagannath (2005). Teaching of Moral Values Development. New Delhi: Deep& Deep Publication.
l7' Muthuja, Babu, usharani, R. & Arun, R.K. (2009). peace and value Education. New

Delhi: Centrum press.

l8'NCERT (2006). Position Paper: National Focus Group on Education for peace. New
Delhi: NCERT.

l9' Page, James (2008). Peace Education: Exploring Ethical and philosophical Foundations.
North Carolina: Information Age publishing Inc.

20'Pant,Daya & Gulati, Sushma (2010). Ways to Peace: A Resource Book for Teacher.
New Delhi: NCERT.

21. Read, Herbert (1955). Education for peace. New york: Routledge.
22. Ruhela, s.P. & Nayak, Raj Kumar (2011). varue Education and Human Rights

Education. Hyderabad: Neelkamar publications pvt. Ltd.
23' Salomon, Gavriel and Baruch, Nevo, eds. (2003). peace Education: The concept,

Principles, and practices around the world. New Jersey: Lawrence Erlbaum.
24' Salomon, Gavriel and Edward, cairns, eds. (2010). Handbook on peace Education. New

York: Taylor & Francis.
25' Sharma, Naina, ed. (201l). Value Education and Social Transformation. Jaipur: Rawat

Publications.

26' Shukla, R'P. (2004). Value Education and Human Rights. New Delhi: Sarup & Sons.
27' Singh, Yogesh Kumar & Nath, Ruchika (2005). Value Education. New Delhi: A.p.H.

Publi shing Corporation.
28'Yanaja, M. & Bharathi, Vijaya D., eds. (2011). Value Oriented Education: Initiatives at

the Teacher Education Level. Hyderabad: Neelkamal Publications pvt. Ltd.
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EDUCATIONAL ADMINISTRATION AND MANAGEMENT

Course No.: 11(e) Theory: 35 Marks
Course Credit: 2 practicum: 15 Marks
COURSE OUTCOMES

After completion of the course student-teachers will

At completion of the course, the prospective teachers will attain the ability to:

Col: Enable the students to understand meaning, nature, scope, functions and principles of
Educational Administration

Co2: Develop an understanding of the role of various agencies in educational administration in
India

Co3: Develop an understanding among the students about various components of school
management and different designs of school building

Co4: Develop an understanding of leadership qualities, concept of supervision, decision
making and accountability in the field of education

COURSE CONTENTS

Unit I: Concept of Educational Administration
o Meaning, definitions, scope and functions of educational administration
o Educational Administration in India: Characteristics and Guiding principles
o Role of following agencies in the educational administration in India:

Central Government, State Government, Local Bodies and private Agencies
o School climate, school discipline
o School finance: Sources of income and items of expenditure, school budget

Unit II: School as an 0rganisation
o The school: Its functions and relationship with the society
o School Plant: Meaning, planning, Area, Design, Maintenance
o School Personnel: Headmaster, Teacher, Office Staff

unit III: concept and Elements of Educational Management
o Educational Management: Meaning, definitions, scope, principles, issues, Human

Resource Management, School Management committees lsMcs;o Preparation of academic calendar and timetable
o Educational Supervision: Concept, need, functions and scope
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Practicum
o Preparation of school timetable
o Preparation of an inventory of schoor records/Lib raryrLaboratoryo Preparation of album with different shapes of schoor buirding
' Any other activity based on the units of the paper in form of written assignment, projects,performance or field work with a detailed report.

Suggested Readings
1' Aggarwal l 'c' (2007). Educational Administration and Management. Doalia House.2' verma J.p. and verma Manju (2007). Schoor Management, R.Lar Book Depot.3' Mohanty Jagannath (2011). Educational Administration, srpervision and organi zation.Shipra publication

Mohanty Jagannath (2005) Educationar Administration. Supervision and Schoor
Management. Deep and Deep publications.
Gupta S' and Aggarwal J.C. (2007) School Management. Shipra publications.
Kawshik Kumari vijaya and Sharma s.R. 1997 School Administration organization,
Anmed Publication.

7 ' Raghuram R'K' 2009 Educational Planning, crescent publishing corporation.8. ftqr .rt-q Eqr-r 20oe dfft+rr qcrEFr et ftM. erfi 
"fdfrr.r E:|\F_rr9. Efuqr ys.fr. zooo f+q,mq qqrrcrt gq q.rdq

10. .n-dq qrilft zooz f{qraq sc,,s{. q-il{r qfrndvr*r
11. t-q ri< tgse fuqro{-q qEsr. vrqqruft s6t-qm
12. fd-qrilq sYrrsq 2008 ES_335, IGNOU
13. f{il-f,q q{q{ 2008 ES_335,IGNOU
14. ffil-trq ordo-orq 2008 ES_335, IGNou

4.

5.

6.

72



VOCATIONAL/WORK EDUCATION
Course No.: ll(f)
Course Credit: 2

COURSE OUTCOMES

Theory:35 Marks

Practicum: 15 Marks

At the completion of the course, the prospective teachers will attain the ability to:col: Know the Historical background of tailoring and necessary equipment fbr sewing andabout fabrics (Ll: Remember)
co2: Describe the meaning, objectives and importance of work education (L2: Understand)co3: use basic sewing stitchls, seam finishes and fullness of garments in light of basicelements of design and drafting (L3: Apply)co4: create ethnic and modern 

"o.trr., using motor skills like cutting, stitching, measuringand designing (L3: Create)

COURSE CONTENTS

Each student sha, be offered one of the forowing crafts and gain work experience:

VE-l Tailoring
VE-2 Embroidery
VE-3 Leather Craft
VE-4 Horticulture & Gardening
VE-5 Agriculture
VE-6 Spinning
VE-7 Artistic Craft
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VE-l. TAILORING

COURSE CONTENTS

Unit I - Introduction to Sewing
o Information on sewing machines
o Safety precautions to be foilowed whire operating the machineso Maintenance of sewing machines
o Repairs and corrections in machine and stitches,o Usefur materiars for sewing: Knowredge of needres & threads

Unit II - Techniques and pattern
o Techniques: Information on body structure, right technique for measurements, precautionwhile cutting, useful tip for perfect sewingo Patterns: Stitches pattern in sewing; whipping stitch, srip stitch, button hook stitch. oversewing stitch, prain seam, over cost seams, decorative stitcheso Use of accessories like buttons, elastic, zips in sewing, variety of cuffs, collars, strips,facing and lining, variety of sleeves and pockets

Unit III - Different Kinds of Apparels
o Kids apparels: New born essentials, cloth diapers, simple baby suit, zabla set,baba suit,kids dairy wear, night suit, frocks; sun - frock, a_shape frocks, prain fiock, umbrerafrock, party frock, schoor uniform (skirt and brouse)o Girls and women apparels: Petticoat, kali petticoat, plated petticoat, g/6kalipetticoat,

Tunics and tops, tops with variety of coilars, short tops, simpre tops, maxis, sarwar _kurta' normal salwar, normal kurta, blouse, simple blouse, choli blous e,kameezwith dart,princess line, with kari, six piece, umbrera with yoke, overrap styreo Boys and gents apparers; Dairy wear, under garments, normar pyjama,churidar pyjama,

Iffil;lttngali 
& lucknowi kalidar designs), shirts, trousers, shorrs & t- shirrs, gent,s

Practicum
o Preparation of an album (File) of decorative stitcheso Preparation of any articre using different stitches
' 

H;"r:fl:;#r".tr- 
to observe the dresses, textile designs, knitting, printing and

o Any other activity based on the units of the paper in form of written assignment, project,performance or field work with a detailed..jon
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Suggested Reading
r' 

fl:ffi:i,[::,:il,*ffr: cutting railoring Dress Designing Bourique course (Hindi),
2 

fi:::#;1*'u],H::'r:xil:i]l?fJ*'Book orcuning A, Garments worn by
3' 

ir?3]i;jril'::Til1;;:);T' rhe cur and construction orcrothes ror Men and women
4 

;ffirJit?;":I"TJill;"iJle rairor,s Guide; a comprere Sysrem of cutting Every
5' 

ir"#:' 
Robert: The Art of the Tailor, Sarroriar press pubrications, Srratford, ontario;

6' 
flH,?frillian' 

Pattern cutting Made Easv A Step By Step Introduction, Jain Book
7 

fr;*",'il11l#i:';xl,i,Ti;?;.J';';;;' Books Zarapkar Shivanshastra- I (M),
8' waugh, N. The cut of Men's crothes: 1600-r 9r4. Londo n, 1964/g7/949' whife' Archibald' A (ed'): The Modern Tailor, outfitter and crothier. Fourth Edition.vor I-',I' The caxton pubrishing company, Ltd. Londo n,1g4g,, yJi},#i,"Tj:*_l 

il:: 
;urse in Gentremen,s Garment cutting. rhe rairor and

,, 
[::],i*:ffi""j,:g;?n of the cpG to the cutting of A, Styres of Men,s Garments.

'' i:ffi" 
Kusum: Rapidex Home Tairoring course 6_ week course, pustak Mahar, New

l3' sytner, R. The Art of Fitting Gentremen,s Garments. London, 1955/196714'Tamta, G.L. Tairoring-cutting & Fashion Designing trro,;, Dhanpat Rai & co.,2014l5' verma, Gayatri: cutting And-Sewing practicarlorJrti.,g;, 
Asian pubrishers,20r4l6' verma, Gayatri: cutting & Tairoring practicar (Hindi), irrun pubrishers, 20r3l7' verma' Gayatri: tlnrt & Tairorin! course, Asian pubrishers,20r418' vincent' w' D' F' The Pocket gii,io, of the cio io the cutting of A, Kinds of

;:ffi:;l;ortout'' 
vests' Trousers, Breeches and Gaiter., or".Jouts London, 4th

19' whife, A. A. A First course in Gentremen,s Garment cutting. London, 1952

" J"lf;#;,lii;tt'" from Block Patterns; Gentlemen's Jackers, waistcoars, rrousers,

21' whife' A' A' The Modern Tailor, outfitter and crothier. London, 4th edition, 1949
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VE-2.EMBROIDERY

COURSE CONTENTS

Unit I: Introduction of Embroidery
o HistorY of Embroidery - Mahabharat, Ramayan & Indus valley civilization. Givereference to decoration on garments.
t Use of embroidery on state regalia like curtain, cushions, wall hangings, state robes andthrone canopies.
o The patronage of Mughals East India company in the growth & development ofembroidery as an craft.
o Sources of and inspirations for motifs and designs nature, jewelry, painting & etc.o centers for embroidery & the development of traditional embroidery of each state ofcountry

Unit II: Elements and principal of Art
. Study of live, form, texture, colour, pattern, light and spaceo Principal of Art; Study of harmony, balance, repetition, rhythm proportion & emphasiso Placement of design alive vertical, horizontal, diagonal, half drop, bride placement etc.o Kind of designs; a. Naturalistic, b. Conservative, c. Decorative, d. abstracto Understanding and Using colour; classification like primary, secondary & tertiarycolour,

characteristics like hue, value & intensity; a. Type like cool/warn, advancing/recoding b.
Colour harmonies/schemes - monochromatic complimentary, analogous etc.o Factors affecting choice of use of colour

Unit 3-Embroidery Tools and Techniques
o Study of embroidery, tools and equipment specially kinds of needles & threadso Basic embroidery stitches likes stem, chain, satin, rong & short etc.o Study of Traditional Embroideries of India; Kantha of Bengal, Sujni of Bihar, phulkari of

Punjab, Kasuti of Karhatalia, Kashida & zardozi of Kashimir, & chikankari of Lucknow

Practicum
o Any activity based on the units of the paper in form of written assignment, project,

performance or field work with a detailed report

Suggested Reading
l' Antrobus, Mary Symond and Louisa Preece. Needlework through the Ages. London:

Hodder & Strough, Ltd., 1928. -lncludes non-European work. Fewer plates than
Schuette.

2' Brown, P' The Encyclopedia of Embroidery Techniques. East Roseville NSW: Simon
and Schuster,1994.
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3' cave' oenone' cutwork Embroidery and How to Do It. Dover publications, 1gg2. ISBN -0-486_24267_6

4' Dhamija, Jaslean,(Ed.) Asian Embroidery , CraftCouncil of India, 20045' Eaton, J. The complete Stitch Encycropedia. London: Hamryn, r 9g6.6' 
l;;T'"n' 

J' The Stitches of creative Embroidery. west chester: Schiffer publishing,

7 ' Gillow' John and Nicholas Barnard, Traditionar Indian Textiles, Thames andHudson,1991.

8' 
l;::,"*, 

Mary. A worrd of Embroidery. New york: charres Scribners, Sons, Inc.,

9. Irwin, John and Margaret Har. Indian Embroideries. India: S.R. Bastik er,1973.l0'Morrell' Anne' The Techniques of Indian Embroidery. Loveland, colo.: lnterweavePress, I 995.

,, 
il#..," 

c Mistry, Indian Embroidery Ethnic and Beyond with cD, Jain Book depot,

', i;T, 
G. The Batsford Encycropedia of Embroidery Techniques. London: Batsford,
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VE-3.LEATHER CRAFT

COURSE CONTENTS

Unit I: Tools and Accessories for Stitchingo Tools & Accessories required for stitching on leathero Types of sewing machines like Flat, Post & cylinder Bed, working mechanism ofsewing machine' Identification of the problems in sewing machine and troubleshootingmeasures' Safety precautionary measures in operating the machineo Reinforcement materiars and their specific apfricationso Lining materials and their use for a given purposeo Fittings & Fasteners for a specific job
o Needle points, sizes (numbers) and partso Different types of threads, sizes and quality parameters

Unit II: Basic Cutting practice
o Cutting methods

(i) Hand_cutting
(ii) Machine_cutting

o Pattern nesting
. Safety precautions to be adopted while handling knifeo Minimize wastage of material while cutting

Unit III: Stitching practice on Leather
o various type of stitches like lock stitch, chain stitch , zig zagstitch and overrock stitcho Stitching on Various types of leather
o Grading and assorting of leathers
o Various types of Seams
o Various types of leather products
. Various types of edge treatments
o Causes and Remedies of needle and thread breakageo Adhesives for leather products

Practicum

' Any activity based on the units of the paper in form of written assignment, project,performance or field work with a detailed report
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Suggested Reading
r ' chris A. Groneman, Leather craft - Ilrinois, chas.A. Bemett co.inc, peoria.2' 

:.1[:.x:H1ffir:ilj."' o""o' manufacture *or.r" materiars, chennai, centrar
3' CLRI' Manual on Skiving Manuals, chennai, centrar Leather Research Institute.4' 

;HL"l'ee2), 
Essen,;ui oi s"*ing, Nodia - ;;;; wear Design and Deveropment

s 
;ffi:ff3"#,1?,lii;1,ffi# of curting and cricking operation, Nodia - Foor wear

6. FDDI, (lgg2), Manual o, ffr. a
Development Institute. 

rt of Hand Folding, Nodia - Foot wear Design and7 
i3"?1"::R,ff#H.l:;ffi:lii,:;ffi[ **,e post Bed Sewing Machine, Nodia -8' G' Philips a w s,1!ytlr", rigiil,,How ro sew Learhers Suede, New york, Macmiran.9' 
*ffiHlTe' 

(1995)' Leather iechnicians Hand book, Revised Edition, Northampton

" iXffi;;,3'Hii;#rl.complete handbook or Leather crafting, Frorida, Robert E. Krieger

' ' l::f:: 
Daniers, (2003), Back ro Basics Leather Manuracture, Norrhampton _ worrd

" i;t;,3X'tr;fi::,lii::::illto the Principre orreather Manuracrure, Korkatta- rndian

'' i:;?,#:r:'"0,' 
phvsicar r.riirg orLeather, Korkatta.- rndian Leather rechnorogist

'*:tJH;;',Ui1#s.on Leather Stitching, France - Shoe and Aried rrade Research
15. Sewing Machine Manuals supplied by manufacturers.,t 

#f;ny;i|fi:lfi,:2oot),;'.;;; on practicar reather processing, chennai, rndian
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VE-4. HORTICULTURE & GARDENING
COURSE CONTENTS

Unit I: Garden Design
o Scope and objectives of gardening, Style of gardens: Formar, Informar, Types of gardens:English' Mughal and Japanese', componen-ts of garden, pranning of outdoor gardens:Small' Residential' Larger Home Garden, Rool Garden, T...u"I Garden, chirdren,s

,-filll;i,.lll?,1*and 
Institutional Gar'den, Park, rndustriar garden, Hor.ing comprex,

Unit II: Specialized Gardens
o Herb garden' Rose garden, Bog-garden, Sunken garden, Topiary garden, Kitchen garden.pavedgarden, Dish garden, Rock garder, t...u"J g*d;, ;;1 ffi; & Bottre garden(Terrarium), Concept of containe r / potgarden andiesigns

Unit III: Nursery production and Managemento Scope, site, soir (Types of soir, water hording capacity,fierd capacity, Erectricarconductivity' pH'), Environment (knowledg" or"lirutic conditions), Layout, Manure,Fertilizers' Maintenance, Garden tools, culture and Garden 
"ur.ndu.," 

Types, Nurserybeds, pest & Disease management. Hi+ech Nursery.o Propagation of ornamentar flowers/prants by ,."0r, rayering, vegetative propagation

:::lJJJ"r' 
cutting and its tvpes, Budding and its tvpes, Grafting and it types& tissue

o Propagation of burb prants: Scaring, Scooping, Burbils, Division, cuttingo Trees and their significance in garden and randscape designingo Ground cover plants, omamental ferns and their propagation, Herbaceous perennials,

3il1:i*;i,l::T l:o"rtant 
Genera and species, their imporrance in garden designs;

imporrant.o::,:rl'"nt' 
propagation' potting & compost, nutrient suppry, watering,

Practicum
o Any activity based on the units of the paper in form of written assignment, project,performance or field work with a detailed report

Suggested Reading
1' Arora J s ( 1990)' Introductory ornamental Horticulture, Kalyani publication.2' Bailey L H 1901. The Standard Encyclopedia of Horticulture, volume 1,2 and 3Macm il lan publ ications.
3' Bose T K and Mukerjee D lgsT,Gardening in India, oxford Book House4' chauhan v. S. vegetabre production in India. Ramprasad and Sons5. Kumar N r9g9 Introduction to Horticulture, Rajarakshmi pubrications.
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6.

7.

Manibhushan Rao r99r. Text book of Horticurture, Macmiilan pubrications.
Shujnrnoto,lg'2. The Essentiars of Bonsai, David & charres, Newton.
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VE-s. AGRICULTURE

COURSE CONTENTS

Unit I: Concept and Method of Scientific Agriculture
o Ability to appreciate the importance of scientific agriculture, ability to select land for acrop and crop for a piece of land, ability to grow crop, fruits and vegetables as asubsidiary occupation,. Ability to realize the significance of the compost drive andreclamation movement, Ability and practice in ttre preparation of cropping scheme

according to weather

Unit II: Storing and Marketing
o Knowledge of storing grains, preparing them for the market

Practice in preparation of usual budget and profit and loss, knowledge of accounts and
appreciate the dignity of labour.

Unit III: Vegetable Gardening
o Following practices required; Practice in vegetable gardening (a) layout of kitchen garden

compound (b) practice of raising seedlings in seedbed/sowing seeds (c) transplantation of
sapling (required in some vegetables) and (d) regular care of growing plants (d) practice
of growing seasonal grain.

Practicum

' Any activity based on the units of the paper in form of written assignment, project,
performance or field work with a detailed report

Suggested Reading

l. Jha, Hari bhushan, phasal awang usake prakar, Rajiv prakshan, New Delhi2. Kumar, Dinesh, Bihar ke phasal, Motilal Banarsi Das, patna
3. Singh, Ramchandra, Essential knowledge of agriculture
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VE-6. SPINNING

COURSE CONTENTS

Unit I: History and process of producing Khadi
o HistorY of khadi, ability to produce khadi with a view ultimately to attaining the self-sufficiency in cloth, knowledge and practice in picking cotton, and its processing such ascleaning, ginning, paralleling, carding and shiver making, spead of carding in madhyam,

Pirjan or middle carding, proficiency in Spinning Yarn, ability to estimate the weight ofyarn, count ofyarn, strength ofyarn and finished product ofyarn,

Unit II: Marketing and Accounting
o Preparing Khadi products for the market. Ability to work out the profit and loss, ability tomaintain accounts, such as stock register, production register, disposal register, balance-

sheet etc.,

Unit III: Gandhian Thought
o Gandhian view on: Enlightened citizenship, value of work: Man and machine, knowledge

without character, Education without character. Can Internet serve khadi spirit of Khadi?
Role of Internet in promoting Gandhian values, Globalization and Buniyadi Siksha of
Mahatma Gandhi.

Practicum
o Any activity based on the units of the paper in form of written assignment, project,

performance or field work with a detailed report

Suggested Reading
1. Ahmad, Razi, Charka, Gandhi Sangrahalaya, patna
2. Gandhiji, Rachnatmak KaryaKaram uska Rahasya Aur Sthan
3. Gandhiji- Gram Swaraj, Nav Jivan prakashan, Ahmedabad
4. Kulkarni, Sudhindra, The spinning of wheels-, Allied publication, New Delhi5' Rajput, J.S', The seven sociar sins, Alried pubrication, New Derhi
6' W'Klein, The Technology of Short Staple Spinning, Manual of Textile Technology -Vol-l, by The Textile Institute, Manchester, UK.
7 ' W'Klein, Man-Made Fibres and Their Processing, Manual of Textile Technology - Vol-

6, by The Textile Institute, Manchester, UK.
8' W'Klein,A Practical Guide to Combing and Drawing, Manual of Textile 'l'echnology -Vol-3, by The Textile Institute, Manchester, UK.
9' W' Klein, A Practical Guide to Ring Spinning, Manual of Textile Technology - Vol-1, by

The Textile Institute, Manchester, UK.
10' w' Klein, New Spinning Systems, Manual of Textile Technology - Vol-1, by The Textile

Institute, Manchester, UK.
I I ' carlA. Lawrence, Fundamentars of Spun yarn Technology cRC press

83



VE-7. ARTISTIC CRAFT

COURSE CONTENTS

Unit I: Geometrical3D Object Study at least _ 5 workso To develop the basis 
"n" of ,tructure - detail drawings In various positions and anglesdevelop & understand basic Shapes and Forms - any twisting form and its detail study.Basic Geometrical Shapes - Square, Rectangle, cylinder, cone, Intersecting Triangle,Harf rounded 3D Shapes & circre. Medium - iencir, conte _ Black & Brown

Unit II: Structure and Character Study at least _ 2 workso operational problems in building up structure - Foriage & Trunk Study for basicunderstanding of structure, Bending, Twisting, curving Forms created from nature.Expanding structure through unit etc. Erp..iri"nts through various types of materialscombinations of Known and Unknown Rhythmic 3D
Form Medium _ Wire, plaster of paris, Clay etc.o StudY from Found objects - Intricate Drawings, Enlarging images and complete 3Dsculpture making to develop the sense and handle true to realism as referred in the foundobject.

Medium _ Clay, photographs for document.

unit III: organic and Inorganic Form - study & composition at reast _ 2 workso Drawing & exercise - composition - sculpture for Basic understanding of 3D Sculpture -Armature, Machete Positioning, Spacing, Rounding, Found vitality Jr tn" Built images.Medium _ Clay, plaster of paris, paper _ Mount g;0, Wax etc.o Figurative & Non - Figurative - its high / low Relief works By clay medium -Terracotta - preparation of cray, using cray tools, Line, Texture, shapes, High & rowcut-imposing and Extracting from plates-firing basic understanding of Relief works.
Practicum

o Any activity based on the units of the paper in form of written assignment, project,performance or field work with a detailed ..io.t
Suggested Reading

1' Adamson, Grenn. Thinking Through craft. London: Berg pubrishers, 2007.2' Adamson, Grenn. The craft Reader. UK: Berg pubrishers, February, 20 r 0.3' Auther' Elissa' String, Felt, and the Hierarchy of Art and craft in American Art, 1960-1980. Minneapolis: University of Minnesota press, 2009.4' Barker' Garry G" The Handcraft Revival in Southern Appalachia, lg30-lgg0. Knoxville:The University of Tennessee press , lgg1.
5. 

l;;:", 
Arain de. The preasures and Sorrows of work. New york: pantheon Books,
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6.

7.

8.

crawford' Matthew B' Shop class as Soulcraft: An Inquiry into the value of work. NewYork: Penguin press, 2009.
crowe, Donard w'; washburn, Dorthey K. Symmetry comes of Age: The Rore ofPattern in curture. Seattre: University of washington press, 2004.Newell, Laurie Britton. out of the ordinary: spectacular craft. New york: v&APublication s,2007, pp. l 12_123.
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ENVIRONMENTAL EDUCATION

Course No.: ll(g)

Course Credit : 2
Theory : 35 Marks

Practicum:15 Marks
COURSE OUTCOMES

At the completion of the course, the prospective teachers will attain the ability to:col: Explain the role of education in fostering the idea of learning to live in harmony withnature (L2: Understand)

:r::^ffi;nstrate 
an integrative approach to environmental issues with a focus on sustainability

co3: Use the comprehensive understanding of various life forms and ecological processes insolving current environmentarprobrems and preventing future ones (L3: Appry)co4: Plan strategies for environmental protection and conservation of biodiversity, social equityand sustainable development (L6: Create)

UNIT-I : Understanding Environmento concept of Environment: Meaning, nature and major componentso Relating environment with traditionar knowredge and curturar practiceso The emergent inter_disciplinary perspective
o Role of Education in creating environmental awareness, programmes of environmentaleducation for secondary school children

UNIT-II : Major Environmental fssues

o Pollution related to land, water and air
o Deforestation: Change in forest cover over timeo Waste generation and management
o Biodiversity: conservation /preservation of genetic diversity, an important environmentpriority: learning to live in harmony with nature.o Issues of sustainable development; need for and challenges to sustainable development;study of altemative approaches to sustainabre deveropment

uNrr-IIr : Environmentar Education: concept, pedagogy and reacher
t Environmental education : Meaning , objectives , scope and nature of environmentaleducation

o Principles and components of environmentar education
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o Teaching methods
demerits.

of Environmental education at various levels- their merits and

. Role of teachers,

to environment in

Practicum

development of skiils and abirities to dear with curricurar areas reratedthe classroom

o Study of a local environmentalproblem
o Preparation of schoor activity to raise environmentar awarenesso Visual representation of environment and its components through concept mappingo Analysis of relevant documents depicting voices of concern for environment
' 

:JffitJ,#rk 
dealing with any one topic related to issues of environment in the school

' Any other activity based on the units of the paper in form of written assignment, projects,performance or field work with a detailed.";;

List of Readings

l' Agarwal' A et' al' (ed') (2001). Green Politics: Globar EnvironmentNegotiations. NewDelhi: Centre for Science and Environment

2' Agarwal' A' &Narain s' (1991). The State of India's Environment - The Third citizen,sReport' New Derhi: centre for science and Environment.

3' Agenda 21' LrN conference on Environment and Development (The EarthSummit)(1991)' In Palmer, J. and Neel, P. (Ed.). The Handbook of EnvironmentarEducation, London: Routledge.

4' Alkazi' F" Jain' o' and Ramdas, K. (2001). Exploring our Environment- Discoveringthe Urban Reality. New Delhi: Orient Longman

5' cEE (1986)' Joy of Learning, Handbook of Environmental Educational Activities.Ahmadabad: Centre for Environment Education

6' Centre for Environmental Education (1gg7). The Green Teacher: Ideas, Experience andLearning. In Educating for the Environment. Ahmadabad: cEE.
7' 

3:',l}rlr?:;r'1",E. 
&riberghien, A. (re8s). chirdren,s rdeas in Science. U.K.: open

8' Harvey' B' &Hallet, J' (l 977). Environment and Society-An Introduction and Analysis.London: Macmillan press.
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9. Kumar, D. K. chubin, D. (2000). Science, Technology and Society : A source book onresearch and practice. London: Kluwer Academic publication

Kumar, Krishna (1996). Learning from conflict. New Derhi: orient Longman.

NCERT (2006). Position paper on Habitat & Learning. New Delhi: National council forEducational Research and Training.

Pedretti, E. (2003). Teaching Science, Technorogy, Society and Environment
(STSE)Education' In The Role of Moral Reasoninf on Socio-scientific Issues andDiscourse in Science Education. Science and Technology Education. vol. lg,2lg-23g.
Raghunathan, Meena&Pandy, Mamta(Eds) (1999). The Green Reader: An Introduction toEnvironmental Concerns & Issues. Ahmadabad: centre for Environment Education

Scrase, T. J. (1993). Image, Ideorogy and Inequarity. New Delhi: Sage pubrication

L|NEP (2013)' Emerging issues in our global environment (year book).United Nations
Environment Programme.

16. UNESCO - uNEp (r9s0). Environment Education: what, why, How paris:
International Education Series. uNESCo-trNEp (1990). Basic concepts in
Environmental Education. In Environment Education Newsletter. paris: UNESCO

17' VidyaBhawan Society (1995). Report of the Seminar on Environmental studies (23rd -25
th November, 1995). Udaipur 3

l8' Yencker, D', Fier, J. & Sykes, H. (2000). Environment Education and Society in the
Asia- Pacific. London & New york: Routledge publication.

19.ft'T,3Eqq (lsas). tqr o-r qqfil"T T$ ffir,.firft qfrBrqr

20.frq, crjqq (lsse) 3rrq fi si t drarcr. q-$ ffi , deft qfrBrq 
I

10.

11.

12.

13.

14.

15.
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EPC 4: UNDERSTANDING THE SELF

Course No.: EpC 4

Course Credit: 2

Theory: 35 Marks

Practicum: 15 Marks
COURSE OUTCOMES

After the completion of the course, the prospective teachers will attain the ability to:col: Explain the development of self as a person and as teacher (L2: Understand)co2: Understand the philosophy of Yoga and its role in well-being (L2: Understand)co3: Develop sensibilities, dispositions and skills for building multicultural orientation (L4:
Apply)

co4: Develop in the students the competence to deal with conflicts at different levels
(L4: Apply)

COURSE CONTENTS

Unit I: Understanding Self
o Self-Awareness: Recognition of self-character, self-confidence, self-worth, self-esteem,

and self-development and self_assessment
o Understanding adequate self as a product of positive experiences of caring, warmth and

appreciation in the family, school, neighbourhood etc.
o Development of professional identity of a teacher
o Awareness of the influence of social milieu on self
o Negative experiences generate stress, anger and aggression

Unit II: Traditional Wisdom and Self Weil_being
o Understanding Yoga: Concept of Yoga in Geeta and Patanjala yoga Sutra. yogic

practices and their significance for stress management and conflict resolution.o Temperamental model of personality, Ancient Greek to present. lts significance for stress
management and conflict resolution.

o Understanding fundamentarism and its impact on deveroping self.o Developing capabilities for mediation- listening to the conflicting parties, awareness of
context of conflict, conflict between teachers, conflict between teacher and student, skills
and strategies for conflict resolution

. Music and stress management

Unit III: Becoming a Humane Teacher
o Nurturing capabilities for critical self- reflection; transcending past negative experienceso Development of sensitivity, importance of empathy
o Developing skills of communication: listening to others, sharing feelings, descriptive

non-j ud gmental feedback, empathizin g, trusting
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. Self-discipline, self_management;
o Removal of prejudices, biases and stereotypes and buirding multicultural orientation;

Practicum
o Sharing case studie.s/biographies/stories of different chirdren who are raised in differentcircumstances and how this affected their rens" of ,elf and identity formation.o Reflections, story making, serf -discrosure through art, dance and theatreo Nature wark/ field visit , adventure, simuration exercises, coilective arto Self reflective journalwriting

' Any other activity based on the units of the paper in form of written assignment, project,performance or field work with a detailed ."pon 
-- -'

Suggested Reading
I ' B'K S lyengar (1976) Light on yoga, New york, Schocken Books.2' Bhatt, H' (N'D'). The Diary of A School Teacher An Azim premji University

Publication, Retrieved From www.Arvindguptatoys.com/Arvindgupta/Diary-school-
Teachereng.pdf

3. Freire, p. (1998). pedagogy of Freedom: Ethics, Democracy, and civic courage.
Rowman & Littlefield.

4. Hall, c., & Halr, E. (2003). Human Relations in Education. Routredge.5' Kelly, G'A' (1991). The Psychology of Personal Constructs volume one - A Theory ofPersonality, London : Routledge.
6' Kenneth T' Henson, 2}oo,Educational Psychology For Effective Teaching, wordsworthPublishing Company.

7. Kumar, K. (2004). what Is worth Teaching? (3rd Ed.). orient Blackswan
8. Pathak, A. (2013). Sociar Imprications of schooring: Knowledge, pedagogy and

Consciousness. Aakar Books.
9' Seetharam A'R' (1996) Yoga For Healthy Living. Mysore; paramahamsa yogashram.
10. Sharma, N. (2003). Understanding Adolescence. NBT India.
l1' Tagore, R' (2003)' Civilization and Progress. in Crisis in Civilization and other Essays.New Delhi: Rupa & Co.
l2' vygotsky,L' (1978)' Mind in Society: The Development of Higher psychological processes,

MA : Harvard University press.

13. Sharma, Seema (20r g). understanding The Serf. R. Lail Book Depot: Meerutl4' Ming Cheng (2015), Transition Skills and Strategies-Critical Self Reflection,
www.Research Gate.Net publ ication

l5' Geneva Gay, Kipchoge Kirkland (2003). Developing Cultural Critical Consciousness
and Self-Reflection in Pre-servince Teacher Education, Paper in Theory and practice vol.42.Taylor & Francis
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l6' G Mc Allister, J.J. Irvine (2002). The Role of Empathy in Teacher culturally Diverse
Students: A Qualitative Study of Teachers Belief- An Article in Journal of Teacher
Education, Sage publications

17' Kamakhya Kumar (2012) Yoga Education A Textbook. Agra: Shipra publication.
l8' Surendra Sharma and Sunita Sharma (2008). Yoga Darshan, New Delhi: University

Publication.
l9' Prof' T Mrunalini (2016) Yoga Education. Hyderabad:Neelkamal publication pvt. Limited.
20' omprakash and Sanjay Datta (2013) Yoga Shiksha. Agra:Agrawal publication.
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